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ABSTRACT

This report is the culmination of the third year of
research on the effects and usage of CARRASCOLENDAS, a children's
bilingual television series. This year, the program was broad-
cast nationwide through the Public Broadcasting Service, and
consequently, research was expanded into a national evaluation.
The third year research was conducted in three components: a-
field experiment, various attitude surveys, and a process eval-
uation including a-- national utilization survey.

-Eleven--field-_experimentrtest-sites_i_swere: selected = -in six=
--a =es=.,-, 1 k viewer == e c i i i ,ritititrieWertiEtdontrolgrottp,Were-

Selected==at---ead -7s-_11_ s= using = a es---Aindergarterr-through--secon-
aIn----scOresj-7-= scoresr-- 3: erences_-etween:_=pre-,t- -ancl,:_titiatteStS i

_Twere -=coMpared-,-between --viewers7an&nonvieWert-4,---=--SCOres .-wfere- 7talSO---
icoin areAJ,aMong_test5-=sites_--.- Gairi,,-,ScoresShowed:7a=:-_zignx -1.can _act-5Ofth-e= series_- -on=-- and-=Culture,_-__

-res_erited-- itpanish±-=-1;14rst = graders =ithotied-ska- Iiiarked-3.-ncre_a-Se---iin---
14-sir:anCriSpanishLang-Uage-Skill:Sat----rresultlf,:theiTprOgram.

e-_---_,program--=seemed-to-i-_=haveite7-the-mosti:apact_con_-:f4-rst===graders_ in --
seVeral-of-= the,±icontent-- _areas =-13resentect-J-History-:-andi-ulture, __

Self -Concept, -English Language SkIllS,_ -Spanish_ Language Skills,-
and- Math) -. Differences in gain scores-were--found-:at-Orig= the
=-various teot sites.

Viewers in the second grade benefited the least from
viewing the series, achieving significantly greater gains than
nonviewers only in the Spanish content area of History and
Culture and in English fluency. The series seemed to have the
least impact in the Spanish content area of Science and Phoneme/
Grapheme relations. The series also had practically no impact
in terms of two types of language usage measures (language
mixing and fluencyj iiklependent of the criterion referenced
measures of language skills content areas. No significant
differences were noted among viewer/nonviewer groups in terms
of gains on language mixing scores. Nor did viewers achieve
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significantly greater gains than nonviewers in Spanish fluency.
In English fluency gains, only second grade viewers significantly
benefited from viewing the series.

Surveys conducted in the third year evaluation elicited
attitudes of teachers, parents, and children toward CARRASCO-

LENDAS. Attitudes of these various groups were positive toward
the series and suggestions for specific program improvement were
also given. The growth of pride-in the Melcican culture and
increased usage of the Spanish language were especially noted as
being effects of watching the series.

The process evaluation noted improvement in the coordina-
tion of the various management components of the evaluation
project.

-nii-_-4dditional-rcomponentgaUg_ed--the-_-ektent -Of -Utage-

CARRASCOLENDAS-. -2Viut-ilitatIonsurvey=_waw-- sent- to prindipals_ in__

n'ited-t_States-!eleinentary -school-Which--:,-haVe- an -enrolltnent

=or more == Spanish= surnamed= students. -Of those principals _

ad---=Seen,"-or =heard-ofthe--i'l3erieS--,_zesponse---=.was---very fa_ vorable.

tawever, -a= =large - percentage of":--reSpondents--hadinot -heard of_j--the:--

--terkes===or= thought_ it to=--be -Unavailable = area. Therefore,
the-istenagement-"procets_-was in the-

inforniatiOn :on_ the availabil=ity of the' =program.-
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SECTIONI

PROBLEM AND RESEARCH STRATEGIES

Introduction

CARRASCOLENDAS is a thirty program series which is
designed as a television component to complement bilingual
instructional programs for Mexican-American children. The
series is in its third year of production and dissemination.

The goal of the project is to provide instruction
through television, emphasizing areas which present learning
difficulties for children whose first language is Spanish.
Special attention is given to those areas which can be drama-
tized in a television presentation by- methods and resources
which are not available to the individual classroom teacher.
Instruction is provided through the use of songs, puppets,
marionette actors, films, animation, and other characters.
Television segments are presented in color.

A secondary goal is to provide supportive materials
through which the teacher can integrate the content of the
series into her daily instructional curriculum. The Teacher
Guide, compiled by the CARRASCOLENDAS curriculum staff, pro-
vides an outline of the content of each of the 30 programs.
Games, exercises, visual materials, and lyrics for
CARRASCOLENDAS songs are included.

This report describes the evaluation of the third year
series. The primary objective of the third year evaluation
was to assess the learning effects of the program series on
children who were representative of the target population.
The secondary objective of the evaluation-was to identify
attitudes toward the series held by children representative of
the target population and the teachers and parents of such
children. A third objective was the completion of selected

1
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ad hoc studies, including formative evaluation, the evaluation
of language dominance, and a pilot test of self conept:F

Sections II and III of the report describe the procedures
and results of the field experiment; Sections IV, V, VI, and VII
describe the attitude surveys; and Sections VIII and IX describe
the additional studies. Section X also provides a report on the
process evaluation which includes management and utilization
components.

Research Questions and Research Strategies

Field Experiment

Research Question

The third year field experiment activities focus- upon
two major questions: (1) What are the effects of viewing
CARRASCOLENDAS when such effects are gauged relative to the
instructional objectives of the series ? (2) What is the
generality of the effects of viewing CARRASCOLENDAS when such
effects are gauged on Mexican-American children in different
areas of the United States?

Research Strategy

Viewer and nonviewer samples of the target population
were selected at each of eleven test sites across the nation.
Effects of the series upon children in each of these test
populations were assessed in terms of pre-series and post-
series criterion referenced measurements, where the measure-
ments represented samplings of the instructional objectives
of the series. Gain scores derived from the pre-series and
post-series measurements were subjected to analysis of
variance in order to evaluate the impact of the program on
viewer children as compared with nonviewer children.



Attitude Surveys

Teachers' Attitudes

Research Question

3

The Teacher Questionnaire was designed to elicit informa-
tion regarding the general opinions and use of the series by
.teachers in different grade levels.

Research Strategy

-A survey instrument was constructed, based -on instruments
used in past evaluation studies. The instrument was mailed to
teachers,- along-with Iself=addressedustamped return envelopes.
Responses were tabulated for presentation in freqUencY tables.

Teachers' Evaluation of Programs

Research Question

The Teacher Diary requested the opinions of teachers on
a program-by-program basis. Rating scales were provided for
ranking appropriateness of content and language, comparisons
with other programs, facilitation of learning activities, and
pupils' verbal participation and interest level for each of
the 30 programs.

Research Strategy

Teacher Diaries were distributed to teachers by the
Field Consultants at all test sites. Responses were
periodically mailed to the evaluation staff who computed
response frequency tables.

Prents' Attitudes

Research Question

The questions of interest in the Parent Attitude Survey
related to the extent of knowledge about the series and opinions
of its utility.
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Research Strategy

Parents were surveyed through telephone calls by
interviewers at the test sites. Interviewers used a survey
instrument developed by the evaluation staff. Frequencies
of responses were tabulated by site and in total.

Children's Attitudes

Research Question

Questions directed to the children focused on the
location of viewing, general opinion of the series, and opinions
regarding specific production techniques such as films, songs,
or puppets.

Research Strategy

Child Attitude Surveys were administered
the children in the field experiment by the test
Responses were tabulated and cast into frequency

Additional Studies

Self Concept

Research Question

directly to
interviewex..
tables.

What is the applicability of a measure of self concept
based on conceptual definitions in contrast to the criterion
referenced measure incorporated in the field experiment?

Research Strategy

The strategy was to construct an initial pool of test
items based on conceptual definitions of self concept, evaluate
responses to this initial pool of items, select items from this
pool for a pilot test instrument, and administer the pilot test
to all children in the field experiment. The responses to the

pilot test instrument were subsequently analyzed to determine
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the degree to which the pilot test discriminated viewers of the
series from nonviewers.

Language Dominance Study

Research Question

What is the relationship between the language dominance
of a child and the effect of viewing CARRASCOLENDAS?

Research Strategy

Based upon data obtained in the second year evaluation
of CARRASCOLENDAS, an index score of language dominance was
computed for each child from ratings of the child's fluencies
in Spanish and English. These language dominance scores were
subsequently compared in a correlation design to the child's
gain scores on Spanish and on English tests.

Formative Study

Research Question

The questions of interest in the formative study
related to the children's reactions to film narrations, and
art and music styles.

Research Strategy

Instruments designed to measure attitudes, recognition,
and comprehension were constructed specifically for use in this
study and administered to subjects representative of the target

population. Responses to these instruments were analyzed to
determine the presence of significant differences among groups.

Process Evaluation

Research Question

The process evaluation was a study of the operational
procedures of the various components involved in producing



CARRASCOLENDAS. Two major components constituted the process
evaluation--management and utilization.

Research Strategy

In the management component, researchers compared role
delineations as outlined by the project proposal and the
existing functions being performed by staff members. Recommenda-

tions were made as a result of these comparisons.

The utilization component consisted of a survey conducted
among public schools in the United States having 10% or more
Spanish-surnamed children in kindergarten, first, second, and

third grades. Responses were analyzed to identify schools
viewing CARRASCOLENDAS, and those schools not viewing or lacking
information regarding the series.



SECTION II

FIELD EXPERIMENT: OVERALL RESULTS

The field experiment is reported in two sections.
Section II, below, describes the procedures for the experi-
ment and the overall results and analyses. Detailed site
descriptions, results, and analyses for each test site
individually are reported in Section III.

Research Design

The third-year evaluation activities focused up:1 two
major questions:

(1) What are the effects of viewing CARRASCOLENDAS
when such effects are gauged relative to the
instructional objectives of the series?

(2) What is the generality of the effects of viewing

CARRASCOLENDAS when such effects are gauged on
Mexican-American children in different areas of
the United States?

In order to answer the two principal research questions,
viewer and nonviewer samples of the target population were
selected at each of eleven test sites in eight cities across
the nation. Two test cities were selected in each of the
states of California and Texas, and one test city was selected
in each of the states of Arizona, Colorado, Michigan, and New
Mexico. The selection and organization of these sites is
discussed in further detail below.

Effects of the program upon children in each of these
test populations were assessed in terms of pre-series and
post-series criterion referenced measurements, where the

7



measurements represented samplings of the instructional objec-
tives of the series. The contrast between measures obtained
from the two groups of.viewer and nonviewer children at each
test site was the chief strategy for evaluating the impact of
the series. The generality of viewer/nonviewer differences
was then tested across the different population samples.

Test items on the criterion referenced measurements
were drawn from the instructional objectives of the entire
program series. Objectives in the Spanish content area
included those of Self Concept, Spanish Language Skills,
Science, History and Culture, Phoneme/Grapheme, and Math.
Objectives in the English content area included Self Concept,
English Language Skills, Science, and History and Culture.

Effects of the program were judged in terms of
(1) gains in test scores on the instructional objectives as
a total, (2) gains in terms- of instructional objectives
partitioned into the various content areas of instruction,
(3) gains in terms of fluency of use of Spanish and English
in the interview test situation, and (4) gainl in terms of
language mixing and usage.

Data derived from the criterion referenced measure-
ments were subjected to various analyses of variance designs.
Data analysis and results are discussed in further detail
below.

Procedures

Selection and Organization of Field
Sites and Consultants

An Cperating Procedures manual was designed to define
specific roles and duties of the evaluation staff and to
establish schedules for implementation of the different
activities. (See Figure 1 and Table 1.)

The third year project proposal suggested locations
for possible field sites. Interaction with members of the
Center for Communication Research, the U. S. Office of
Education, and the U. S. Commission on Civil Rights provided
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TABLE 1

CARRASCOLENDAS THIRD YEAR EVALUATION
ABBREVIATED TIME LINE

Completion Date Performance

1972

July 28 Selection of school at each site and
completion of television viewing

details

August 4 Field consultants meeting, Austin

September 18 Pretesting begin4

October 9

October 16

October 27

November 6

November 10

December 1

December 4

December 20

1973

Series begina

Teacher Diary Survey bega4

Pretesting data returned

Usage Survey bega4

Teacher Questionnaire Survey bega4

Parent Attitude Survey bega4

Usage Survey data returned

Parent Attitude Survey data returned

Post-testing bega4

Series ends

Teacher Diary Survey data returned

Post-test data returned

January 31 Teacher Questionnaire Survey data returned



a means for contacting educators throughout the United States,
specifically in designated states (Arizona, California,
Colorado, Michigan, New Mexico, and Texas) to act as Field
Consultants. By the first week in August, Field Consultants
had been recruited, and they had established liaison (1) with
the local television station to air the series and (2) with
specific schools for conducting the field experiments. A
major problem encountered during this period was locating
individuals to act as Field Consultants and contacting school
personnel for cooperation in the evaluation procedures. Also,
local television program schedules had often been completed,
and the cooperation of the station manager was sought to alter
scheduling so as to include CARRASCOLENDAS during school
hours. Individuals in all areas whose authority was needed
were often on vacation. Therefore the task of having all
elements functioning similarly throughout the country was
extremely difficult, But, it was eventually accomplished.

Consultants met with evaluators during the second
week in August for further delineation of activities to be
performed. They viewed a sample program of CARRASCOLENDAS
and were supplied with sample instruments as well as detailed
procedures for hiring field agents and for instructing them
in interview and scoring techniques. The schedule specified
implementation and completion dates, and Field Consultants
were fully responsible for the performance of all duties.
Evaluators were available to all sites upon request, and
Denver and Tucson were visited prior to pretesting. The
consultant at Denver, however, did not follow through with
his assignment and was discharged from the project. Pueblo
was chosen as an alternate site to provide information from
the Colorado area.

Pretesting at most sites was completed prior to
initial viewing of the series. However, due to the diversi-
fied dates of the first day of school, there was as much as
two weeks difference in site viewing of programs. The first
program was broadcast on October 2 in San Antonio and on
October 16 in Los Angeles. Therefore, some sites viewed all
30 programs prior to post-testing whereas, post-testing
commenced after viewing of 27 programs at other sites. All
post-testing was completed prior to the December holidays in
order to eliminate the time factor regarding retention of
material learned.



Generally, once school systems were informed of evalu-
ation procedures, cooperation was excellent. Lansing was the
only site which did not have sufficient subjects for testing
at all three grade levels. Principals and teachers, for the
most part, were very helpful in distributing materials and
completing information forms.

Description of Site: Overall Generality

Test cities and sites were chosen in cooperation with
the Education Service Center, Region XIII and were as follows:

Albuquerque, New Mexico
Edinburg, Texas
Lansing, Michigan
Los Angeles, California
Pueblo, Colorado
San Antonio, Texas
Tracy, California
Tucson, Arizona

Two test sites were chosen in each of California and
Texas, the two most populous states in terms of Mexican-
American communities, to compare results between urban and
rural areas.- The Michigan site represented children of
migrant faMilies. Further, Albuquerque and San Antonio each
had two test sites for comparing children involved in a
bilingual classroom curriculum versus children in a mono-
lingual (English) curriculum. The Pueblo site had two addi-
tional components in that third grade Mexican-American
children, as well as children from kindergarten, first, and
second grades, and a group of Anglo children of the same
grade levels were tested.

Most sites had bilingual programs which were funded
by Title VII. Those schools not having bilingual programs
were located in Lansing, Pueblo, and Tracy. Teachers were
generally fluent in Spanish. Those teachers whose fluency
in Spanish was limited, or who spoke English only, were
located at those schools that did not participate in
bilingual programs.

The average school enrollment at test sites was 534,
with the smallest school being in Lansing (215) and the largest,
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in San Antonio (972). All sites, with the exception of Lansing
and Tracy, had an enrollment of 75% or more Mexican-American
children. At these two sites there was an average enrollment
of 27% Mexican-American children.

Of the 16 test site schools involved in the evaluation,
the approximate annual
was $1,000-4,999. The
Lansing and Tracy, had
$5,000-9,999.

income of families in 13 of those schools
remaining three schools, located in
approximate annual family incomes of

Viewing times of CARRASCOLENDAS varied throughout the
sites, with most sites viewing the series_between 9:00 a.m.
and 12:30 p.m. Two sites, Albuquerque and Pueblo, had air
times of 2:30 p.m. and 2:00 p.m. respectively, and teacher
comments definitely indicated displeasure with afternoon view7
ing of the series. San Antonio and Tucson were the only sites
whose classes viewed CARRASCOLENDAS in color; all others viewed
in black and white.

Subjects

Mexican-kmerican children in kindergarten, first, and
second grades at each of 11 test sites were tested by means of
a pre-series and a post-series measurement. These children
were further divided into groups of viewers and nonviewers.
The Pueblo site, however, also included children in the third
grade.

All children tested were further differentiated as to
participation in bilingual or monolingual classroom curricula.
Albuquerque and San Antonio had two test sites each, one site
having subjects in:bilingual programs and one site having
subjects in monolingual programs. Of the remaining sites,
subjects at Edinburg, Los Angeles, and Tucson participated in
bilingual programs, and subjects at Lansing, Pueblo, and Tracy
participated in monolingual classroom programs.

The Pueblo site had an additional group of Anglo sub-
jects in kindergarten, first, second, and third grades who
received the post-test measurement only in Spanish, although
both pre and post-tests in English were administered.
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The original number of subjects pretested was designated
as 525 viewers and 175 nonviewers. This amounted to 15 viewers
and 5 nonviewers from each grade level at each site. Post-test
measurements were to be completed with 12 viewer and 4 nonviewer
subjects from every grade level for an expected total of 420
viewers and 140 nonviewers from the overall population. The
smaller number assigned for post - test completion was resigned
to allow for illness and/or transfers from the school.
Researchers obtained information regarding school absences of
viewer children. If any subject did not view ten of the first
27 programs (only objectives presented in the first 27 programs
were tested), he was eliminated from the analysis. Elimination
Of these subjects reduced the total number of viewers post-
tested for statistical comparison. The experimeht was com-
pleted by a total of 340 viewer (experimental) and 106 nonviewer
(control) subjects in Spanish and 341 viewers and 106 nonviewers
in English.

Test Instruments

As stated in the project proposal, the effects of the
series were to be assessed in terms of pre-series and post-
series measurements. These measurements represented samplings
of the instructional objectives of CARRASCOLENDAS. The curricu-
lum staff for the Education Service Center, Region XIII prepared
the original set of objectives which was presented to the pro-
duction staff. A total of 357 objectives (Self Concept, 27;
History and Culture, 27; Phoneme/Grapheme, 117; Spanish Language
Skills, 48; English Language Skills, 42; Math, 37; Science, 59)
were designed. Of these, the production staff incorporated 291
objectives in the series (Self Concept, 23; History and Culture,
13; Phoneme/Grapheme, 117; Spanish Language Skills, 30; English
Language Skills, 37; Math, 28; Science, 43). Phoneme/Grapheme,
Spanish Language Skills, and Math were treated exclusively in
Spanish, and English Language Skills were treated exclusively
in English. Self Concept, Science, and History and Culture were
treated in both languages, with one objective sometimes treated
twice--once in Spanish and once in English, while another
objective might have been treated in one language only. Of the
13 History and Culture objectives, nine were treated in
Spanish and five in English. Three Self Concept objectives
were presented in Spanish and 14 were presented in English, with
six additional objectives combined with the three Spanish
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presentations. Five Science objectives were presented in
Spanish, 27 in English, and 11 additional objectives were
combined in some of the Spanish and English presentations
with most of these in Spanish.

The series was 14 hours, 17 minutes and 13 seconds
long. The 291 objectives treated in the series were pre-
sented in 14 hours, 5 minutes, and 53 seconds. The remain-
ing time was allowed for segments which had no instruc-
tional objective, but provided information such as the pro-
nunciation of the series and/or a general introduction to
the series.

Again, test instruments were designed by developing
test questions from the instructional objectives treated in
CARRASCOLENDAS. Both English and Spanish versions of the
test instruments were designed to correspond with items
treated exclusively in English or exclusively in Spanish.
A total of 44 objectives were tested in Spanish, and 30
objectives were tested in English. The amount of time
allotted to the presentation of the number of listed items
is designated in Table 2. Table 2 also allows for a com-
parison of the number of objectives,presented by the
curriculum staff and the number of objectives treated in
the series. A copy of each test question with an abbreviated
form of the instructional objective, the program number(s),
the title of the segment(s) in which the objective is treated,
the method of presentation(s), and the length of the presenta-
tion(s) appears in Appendix C.

Since the series used during the third year evaluation
was a re-edited version of the second year series, the majority
of the segments in the series remained the same. Many of the
test questions that had been used during the second year evalua-
tion, therefore, were appropriate for use in the third year test
instruments. Several considerations, however, governed selec-
tion of the items for use on the third year test, and the con-
struction of new items. Since testing sessions had been longer
than desired in the second year evaluation, the overall length
of each test was reduced. Some program segments had been
eliminated from the series necessitating the elimination of
test items referring to these segments. Also, post-testing
for the third year evaluation occurred prior to airing of the
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last three programs in the series at some sites. Therefore
items relating to- these programs were eliminated. All Math
items were also eliminated from the English test since all
Math instruction in the program series was in Spanish. Math
items had been included in the second year English test to
allow investigation of the generalization of instruction
from one language to the other.

After elimination of items necessitated by changes
in the program series, remaining items on the second year
test instrument were examined for possible retention in the
third year test. An effort was made to improve the reli-
ability of the entire test as well as the reliability of the
sub test for each content area on both the Spanish and the
English test instruments. One useful measure of.the consistency
of a test is the alpha coefficient of reliability. This
coefficient, which can range from 0 to 1,0, gives an estimate
of such qualities of the test as to whether the test differ-
entiates high scorers clearly from low scorers- and whether
the test is internally consistent. =Alpha coefficients of
reliability were computed for the total test and for the
content area subtests for both the second year and third
year evaluation instruments; these cdefficients are presented
in Table 3. As can be seen from Table 3, the reliability of
the entire test was high on both pre and post administration
of both the English and Spanish tests for the second year and
for the third year evaluation. Reliability coefficients of
the content area subtests, as expected because of test
lengths, ranged from a low of .25 bo-a high of .89 for the
second yea/ instrument. While the entire test has high
reliabilities, the reliability coefficients of some content
area subtests in the second year instruments were lower than
desirable. In constructing the third year test instruments,
an effort was made to improve the reliability coefficients
of these subtests, while retaining the high reliability of
the total test. As can be seen from Table 3, this effort
was largely successful, resulting in a range of reliability
coefficients on the third year test instruments from a low
of .51 to a high of .91.

As'a result of the selection process, 37 items were
selected for retention from the second year English test
instrument and 36 from the second year Spanish test instrument.
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TABLE 3

ALPHA COEFFICIENTS OF RELIABILITY OF SECOND AND
THIRD YEAR TEST INSTRUMENTS

Self
Concept

History
Culture

Language
skillsis Science

Phoneme
Grapheme

Math"

SPANISH

Third Year

Pre .81 .91 .68 .53 .87 .90 .96

Post .80 .89 .81 .51 .85 .87 .96

ENGLISH

Pre .63 .80 .51 .84 .90

Post .66 .83 .55 .86 .92

Second Year

SPANISH

Pre .80 .42 .76 .73 .73 .74 .90

Post .82 .25 .75 .57 .76 .62 .88

ENGLISH

Pre .68 .34 .85 .80 .78 .93

Post .80 .55 .89 .89 .83 .96
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A few items were slightly reworded because they had
appeared awkward when used in the second year testing situa-
tion. Finally, some items were added to the third year test
instrument so that these instruments would more accurately
reflect those revisions incorporated in the third year program
series. These additions resulted in a Spanish test of 56
items and an English test of 44 items.

Test Procedures

Children at all sites were tested individually in
Spanish and English with three or more days elapsing between
tests. Interviews were conducted by individuals who were
fluent in the language of the test administered. Pretesting
commenced approximately two weeks prior to the air date of
Program 1, and post-testing generally followed viewing of
Program 30. However, due to air date variations, some post-
testing was begun after Program 27. Test instruments were
designed with this possibility in mind, and did not include
items treated exclusively in the last three programs of the
series.

After Consultants met with evaluators, they engaged
field agents who executed interviews for data collection.
Agents were trained in interview techniques to be conducted
with children for gathering field experiment data, and with
parents for the telephone survey eliciting attitude data.
It was recommended that all agents spend time in the class-
rooms prior to testing and that they conduct two or three
sample interviews with children who were not subjects in the
experimental design.

Tests were to be administered in relatively secluded
areas of the school in order that children focus their
attention on the test items. However, some sites had diffi-
culty in securing good locations where there were few
interruptions (see Table 28, Section X).

Efforts were made throughout the interview situation
to maintain a relaxed atmosphere, and any additional remarks
addressed to individual children were made in the same language
as the test being conducted.



Each question was read aloud to the child and the
response was scored on the test pamphlet as outlined in the
Scoring Procedures provided for each test.

Scoring Procedures

Field agents were provided with detailed instructions
for scoring those questions which might elicit a variety of
responses. The scoring instructions were supplied in the
language of the test to which they applied (Procedures for
Scoring the English Test and Procedimientos para marcar el
examen en espariol).

Responses to test items were scored in two ways: con-

tent and language usage. Content scores were differentiated
as follows: a perfect response (weighted as a "4"), a
prompted response (weighted as a "3"), a partial response
(weighted as a "2"), and an incorrect or no response (weighted
as a "1"). The "Scor3pg Procedures" instructions, could be
used as references whenever discrepancies arose in order to
standardize field agent scoring.

Language usage was differentiated as follows: a

response in the interview language (weighted as a "3"), a
response mixing Spanish and English (weighted as a "2"), a
response in the opposite language (weighted as a "1"), and
no verbal response (weighted as a "0").

The test instruments were designed with numeric scores
for content and language on each item (Appendix E). The
interviewer circled the number which defined the child's
response. These numbers were then hand coded to provide
data for computation of individual scores.

In order to determine the accuracy of scoring among
all field agents, researchers developed an instrument to
measure the reliability of scoring. An Interviewer Reli-
ability Form (Table 4) was included with the Field Agent
Evaluation Form (described in Section X). The form consisted
of six test questions. Each question also gave a hypothetical
child's response. The interviewer was required to mark the
score he/she would give the child in each test question. The
number of interviewer responses indicated for each score is
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shown in parentheses. The number of interviewers not responding
to the question is indicated as NR. The correct scoring for
each question is marked with an asterisk. Neither instrument
required the identification of the interviewer in hopes that
both forms would be completed without distortion. Forms were
identified-by site, however, by checking postmarks (whenever
possible) upon receipt.

The results provided evidence of generally reliable
uniformity among sites. However, two Spanish field agents in
Albaquerque scored at least half of the items wrong, making
results from that site somewhat questionable. The Edinburg,
Lansing, and San Antonio sites each had two responses marked
wrong.

No Field Agent Evaluation or Interviewer Reliability
forms were received from Pueblo. No estimation can be made
as to the reliability of scoring at that site.

A few responses were received which could not be
identified according to site due to missing postmarks.

Evaluators reviewed all instruments prior to coding,
and those items requiring performance from the child were
checked against scored results; adjustments were made if
necessary.

Types of Scores

Each child had a variety of scores which represented
his responses in the Spanish and in the English interviews.
These scores were calculated for both the pretests and the
post-tests. The scores included:

(1) average total score; the average score on a one-
to-four scale on all items in a particular test.

(2) Self Concept score; the average score on items
pertaining to the content area of Self Concept.

(3) History and Culture score; the average score on
items pertaining to the content area of History
and Culture.



TABLE 4

INTERVIEWER RELIABILITY

1. If you asked a child to color 1/3 of a circle (divided into ,

thirds), and he colored 2/3 of the circle, you would score:

4 3

2. When you ask the child
responds with the name
the question again, he
score:

4

2 (2) NR = (4)

"What is your address?", and he
of the city; and, when you repeat
does not respond further, you would

*
3 2(2) 1(14)

3. If a child is being tested on an objective of the use of on,
you ask him, "Where is the boy riding?" (visual of a boy on
a bus), and he responds "to school" or "to the store,",and
you ask, "Yes, but where is he?" and, he responds, "in the
bus," you would score:

4.

*
4 3 2 (2) 1 (13) NR = (1)

If to the same question (3) after following the same pro-
cedure, he responds by answering,
score:

"on the bus," you would

*
4 (1) 3 (13) 2 (1) 1 NR = (1)

5. If you ask the child "What languages do you speak?", and
he only responds, "English" (on further checking yau
discover that he does not speak Spanish), you would score:

*
4(13) 3 2 (2) 1 (1)
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TABLE 4 (Continued)

6. If a child is asked the name of his parents, and he does
not respond, you would score:

a
Content: 4 3 2 1 (3) Language: 3 (3) 2 1

OR

*Content: 4 3 2 1(13) Language: No mark in
language column

I conducted the test interview in (circle one):

Spanish English

(9) (7)

1
Content: 4 - perfect

3 - prompted

2 - partial

1 - wrong; none

2

Language: 3 - language of interview

2 - mixed

1 - other language

*
Correct score for each item. Number of interviewer responses
indicated in parentheses. NR indicates no response.



(4) Language Skills items; the average score on items
pertaining to the content area of Language Skills.

(5) Science; the average score on items pertaining to

the content area of Science.

Two additional scores were also computed for the Spanish
interview test on content areas which were treated only in

Spanish:

(6) Phoneme/Grapheme score; the average content score
of items pertaining to the content area of Phoneme/

Grapheme relations.

(7) Math score; the average content score of items
pertaining to the content area of Math.

Language scores were also computed, including:

(8) Language Mixing score; the average score on a zero-

to-three scale of the degree to which the child
responded in the correct or opposite language of
the test interview, or in both Spanish and English
mixed.

(9) Language Fluency score; a rating on a one-to-four
scale of the child's overall fluency in the test
interview language. This score was assigned on
each pretest or post-test by the test interviewer.

Data Analysis

All item scores marked by test interviewers on pretest
and post-test instruments were transferred to punched cards
for subsequent scoring by a computer program. Content scores,

language mixing scores, and gain scores, outlined in the
summary discussion of types of scores, were computed by the
computer program. These scores were then subjected to analysis-
of -variance for viewer/nonviewer comparisons.
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Pre-series Scores

Pretest data are not summarized in this report because
they can be observed indirectly in the results data which is
subsequently presented. The important role of the pretest was
to serve as a basis for calculating gain scores. Gain scores
were calculated by subtracting pre-series test scores from
scores on tests given after the series. It was reasoned that
since viewer and nonviewer groups were otherwise comparable,
differences between viewer and nonviewer groups on average
gain could be attributed to the effects of viewing the
television series. We would expect, accordingly, larger gains
in the viewer groups than in corresponding nonviewer groups.

Post-test Data Analysis and Gain Scores

Post-test scores were calculated according to the same
procedures as used for pretests. Post-test scores and pretest
scores were entered into a computer program which subtracted
from each post-test score the comparable pretest score, thus
yielding a gain score. The principal focus for assessing the
results of the field experiment was upon the gain scores.
Gain scores were subjected to a series of one-way analyses-of-
variance in order to determine, on each of the measures
applied in the study, if the Viewer/nonviewer group differed
in terms of score gain. Again, if such gains were statis-
tically different, this provided a basis for interpreting an
effect of viewing the series.

Results

Overall results include scores of Mexican-American
viewer and nonviewer subjects in kindergarten, first, and
second grades at all sites. Pueblo third grade subjects and
Anglo subjects are not included. These particular Pueblo
results are discussed in Section III.

Effects of the Series in Terms
of Overall Content

Figure 2 summarizes the post-series average scores in
terms of overall Spanish content for the two groups of all
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viewers and all nonviewers. Post-test scores for each child
were derived by computing an average score, on a one-to-four
scale, of the child's responses to all content items tested.
An average of these post-test scores was then computed for
each viewer and nonviewer group as is shown in the figure.
Along with post-series averages, gain scores are also dis-
played, and these were the focus of the statistical compari-
sons among the viewer/nonviewer groups. In addition, the
same scores are presented for all viewers and nonviewers in
each grade level. As can readily be seen in terms of group
differences in the figure as well as in the more detailed
results of the statistical comparison, there were, statisti-
cally significant differences between viewers and nonviewers
taken as a group across grade levels and among viewers and
nonviewers in the first grade. Both of these differences
were significant at the .01 level of probability (p < .01).1

In other words, we would expect such a difference to occur
by chance only one time out of a hundred. Thus, we can have
a high level of confidence that the differences were due to
viewing the series.

Figure 3 summarizes the post-series average scores
and gain scores obtained in the English tests. Again, as
can be seen in the figure, there were statistically signifi-
cant differences between viewers and nonviewers as a total
(p < .01), as well as between viewers and nonviewers in the
first grade (p < .01). In addition, however, there,was also
a statistically significant difference between viewers and
nonviewers in kindergarten (p < .05).

Thus, in the most general view, in terms of average
scores and in gains due to viewing or nonviewing of the series,
CARRASCOLENDAS appeared to have definite effects upon the
instructional objectives both in Spanish and in English.
These effects, however, were strongest among viewers in the
first grade in terms of Spanish objectives and among viewers
in kindergarten and the first grade in terms of English

'To be interpreted as significant, the minimum level
of p < .05 was used and this is given in the various figures.
In the text we report the precise value.
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objectives. The difference in gains of viewers and nonviewers
was weakest for children in the second grade in terms o5 both
Spanish and English instructional objectives.

While these results provide a summary view of the
effects of the series in terms of overall content, a more
detailed view of the results may be obtained by comparing
viewer/nonviewer differences on the sub tests over each of
the Spanish and English content areas. These results are
discussed below.

Gains in Subtests of the Spanish Areas
of Instructional Objectives

Viewers and Nonviewers from all Three
Grades Combined

When the gains of viewers and nonviewers from all three
grades combined are compared on the subtest in each Spanish
content area, Figures 4 - 9, viewers achieve significantly
greater gains in three areas: Spanish Language Skills (p < .02),
History and Culture (p < .01), and Math (p < .01). In the con-
tent areas of Self Concept and Science, viewers achieved greater
gains than nonviewers, but these differences were not statisti-
cally significant. In the content area of Phoneme/Grapheme,
nonviewers.achieved slightly greater gains than viewers, but
this difference was not statistically significant. In terms
of the total sample population of viewers contrasted with non-
viewers, the series was most effective in the Spanish content
areas of Spanish Language Skills, History and Culture, and Math.
It was least effective in the Spanish content areas of Phoneme/
Graplieme, Science, and Self Concept.

Viewers and Nonviewers in Each Grade Level

When viewers or nonviewers from all sites are combined
according to grade level, as in Figures 4 - 9, the viewers in
the first grade achieved significantly greater gains in four of
the six Spanish content areas: Self Concept (p < .01), Spanish
Language Skills (p < .01), History and Culture (p < .01), and
Math (p < .01). Viewers in kindergarten and second grade also
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FIGURE 5
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-In terms of grade level, the series appears to be
most effective in Spanish content areas for viewers in the
first grade, and least effective for viewers in kindergarten
and second grade.

Gains in Subtests in the English Area
of Instructional Objectives

Viewers and Nonviewers from all Three
Grade Levels Combined

In the English content area, Figures 10 - 13, viewers

achieved significantly greater gains than nonviewers in the_
three areas of English Language Skills (p < .01), History and
Culture (p < .05), and Science (p < .01). Although the average
gain of viewers was greater than that of nonviewers in the
area of Self Concept, since this difference was not statisti-
cally significant, we can have little confidence that the
difference is due to more than chance. In terms of all viewers
contrasted with all nonviewers, the effects of the series were
most evident in the English content areas of English Language
Skills, History and Culture, and Science. The series appears
to be least effective in the English content area of Self
Concept.

Viewers and Nonviewers in each
Grade Level

.When comparisons are made between viewers and non-
viewers in each grade level, Figures 10 - 13, viewers in

50

Coronado, while nonviewers were enrolled at East San Jose.
The groups were thought comparable for the research design.
Armijo Elementary, having a comparable school population to
that of the other schools involved in testing, though with-
out a bilingual program, was chosen as a second test site.
Viewers and nonviewers were taken from the Armijo school
population.

The educational television station at the University
of New Mexico, KNME, aired the series. The first showings of
CARRASCOLENDAS programs were scheduled weekly on Tuesday,
Wednesday, and Thursday. Shows were repeated on Monday and
Friday. The series was publicized through television, radio,
and newspapers.

The broadcast time of the series presented a problem
at Albuquerque. CARRASCOLENDAS was aired in the afternoon,
close to the end of the school day at 2:30 p.m. Originally,
it had been scheduled from 9:00 to 9:30 a.m. The 2:30 p.m.
air time excluded viewing by certain classes which had an
early (2:00 p.m.) dismissal on Wednesdays.

Coronado Elementary is an urban school with Title VII
and Title I bilingual programs. Any pupil residing in the
school district may attend Coronado, The approximate annual
income for families living in the school's area is $1,000-
4-,_9 9 9. There are 411 students in grades- kindergarten through
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Armijo Elementary is also an urban school in
Albuquerque, in which any pupil living in the school district
may attend. It has a total school enrollment of 637. Seventy-
eight percent of its students are Mexican-American. In addi-
tion, 17% of the children are Anglo, 3% are black, and 2% are
American Indian. The approximate annual family income is
$1,000-4,999.

The viewer group was exposed to other programs of
televised instruction. Programs the children watch are:
Sesame Street, The Electric Company, Amiguitos, and Story
Time. None of the control group classes received any
televised instruction.

Teacher and classroom information for the three
schools is summarized in Tables 5 and 6.

Monolingual Group Results

Spanish Test Results

Figure 18 presents the results of overall content
testing in Spanish content areas. The average post-test
score is shown for each viewer and nonviewer group in each
grade level and for viewers and nonviewers from all three
grades combined. The post-test scores were derived by com-
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kindergarten achieve. statistically significantly greater gains
than nonviewers in three of the four English content areas:
Self Concept (p < .05), English Language Skills (p < .05), and
Science (p < .02). In addition, first grade viewers achieve
significantly greater gains than nonviewers in the areas of
English Language Skills < .02) and History and Culture
(p < .05). The difference in gain scores of first grade
viewers and nonviewers approached, but did not achieve,
statistical significance (p < .08) in the content area of
Science.

The positive effects of the series appear, therefore,
to be most generalizable across grade levels in the content
area of English Language Skills. The series appears to have
the least impact across grade levels in the English content
area of Self Concept.

The- series appears to be equally effective, though in
somewhat different content areas, for viewers in kindergarten
and first grade. The series has no impact in any content area
on viewers in the second grade.

Language Usage Results

Language Mixing

On each pre and post -test in Spanish and in English
children were given a score on those items requiring a con-
tinuous verbal response that indicated whether the child
responded in the same language as the test interview
(weighted as a "3"), a mixture of Spanish and English
(weighted as a "2"), the "opposite " language from the test
interview (weighted as a "1"), or no response (weighted as
a "0"). In the data analysis, an average of these item
scores was computed for each test for each child. High scores
indicate responses in the language of the interview, whereas
low scores indicate responses in the opposite language. The
resultant language mixing scores were averaged for each group
of viewer and nonviewer children and gain scores were computed
by subtracting pretest scores from post-test scores. Figure
14 presents the average post-test language mixing score and
average gain score for each viewer/nonviewer group of children
derived from Spanish test results and Figure 15 presents
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FIGURE 15

AVERAGE SCORES OF TEST SITES COMBINED
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comparable scores obtained during the English test
interview. As can be seen from the figures, viewers some-
times achieved slightly greater gains than nonviewers, but
none of these differences was statistically significant.

We can have little confidence that the differences
among viewer and nonviewer groups in gains on language
mixing scores were due to more than chance. It must be con-
cluded, therefore, that the series had no impact on viewers
in any grade level in terms of enhancing their responses in
the correct language of the test interview.

Language Fluency Results

A fluency score was assigned by the test interviewer
to each child for each test interview. This score was the
interviewer's rating of the child's overall fluency in the

- language of the test interview.2 Scores were assigned-on a
one-to-four scale: no fluency (weighted as a "1"), low
fluency (weighted as a "2") , medium-fluency (weighted as a
"3"), high fluency (weighted as a "4") .

Figure 16 presents the average post-test Spanish
fluency scores of viewer and nonviewer groups. Fluency
gains are also presented in this figure. As can be seen
krom the figure, viewers sometimes achieved slightly greater
gains than nonviewers. None of these gains, however, was
significantly greater than those of nonviewers.

Figure 17 presents the average post-test English
fluency scores along with average fluency gain scores. In
the case of English fluency gains, second grade viewers did
achieve significantly greater gains than second grade non- .

viewers (p < .02). Nonviewers in the second grade, however,
showed a slight loss in English fluency scores.

In terms of the fluency scores assigned by the test
interviewers during Spanish and English pretesting and

2
The adequacy of such ratings was established and is

discussed in Section IX, Language Dominance study.



V

NV

V

NV

V

NV

V

NV

45

FIGURE 16
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FIGURE 17

AVERAGE SCORES OF TEST SITES COMBINED

FLUENCY
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post-testing, only one group of viewers were rated as signifi-
cantly more fluent at post-testing than nonviewers, that is the
second grade viewers in English testing. Generally viewers
displayed no significantly greater fluency gains in either
Spanish or English than nonviewers.

Summary

In less technical terms the overall results of the
third year evaluation field experiment may be summarized as
follows:

1. Children who viewed CARRASCOLENDAS generally
benefited in terms of being able to fulfill, or partly fulfill,
various instructional objectives in both the Spanish and
English content areas.

When the grade level of viewers is considered, viewers
in the first grade appeared to benefit the most from viewing
the series in both Spanish and English. Kindergarten viewers
appeared to benefit most from viewing the series in English,
and second grade viewers appeared to benefit the least from
viewing the series,

2. In terms of instructional objectives in the
Spanish content areas, viewing CARRASCOLENDAS had definite
effects upon gains in the Spanish Language Skills, History
and Culture, and Math areas. Less salient effects of viewing
the series were evident in the area of Self Concept. The
area in which viewing the series appeared to have the strongest
effect was in the area of History and Culture. In this area
viewers from all three grade levels significantly benefited
from viewing the series. In the areas of Phoneme/Grapheme
and Science, viewers in none of the grade levels appeared
to significantly benefit from viewing the series. Benefits
from viewing the series were strongest in Spanish content
areas for viewers in the first grade and weakest for viewers
in kindergarten and second grade.

3. Viewing CARRASCOLENDAS resulted in gains in per-
forming instructional objectives in the English content areas
of English Language Skills, History and Culture, and Science.
Less salient effects of viewing the series were evident in



the area of Self Concept. The positive effects of viewing the
series were strongest in the content area of English Language
Skills and weakest in the area of Self Concept. Benefits
from viewing the series were strongest in terms of English
content areas for viewers in kindergarten and in the first
grade. The series had no significant impact in any English
content area on viewers in the second grade.

4. Viewing CARRASCOLENDAS had no significant impact
on viewers in any grade level in terms of erifiancing response
in the correct test language (language mixing).

5. Viewing CARRASCOLENDAS significantly enhanced
fluency in English of viewers in the second grade. The series
had no significant impact on the English fluency of kindergarten
or first grade viewers. Furthermore, viewing the series did not
significantly enhance the Spanish fluency of viewers in any
grade level.

4



SECTION III

FIELD EXPERIMENT: SITE RESULTS

Section II reported the effects of viewing CARRASCOLENDAS
as gauged relative to the instructional objectives of the series
in terms of the overall project and across grade levels and sub-
tests. This section, by contrast, again focuses on the effects
of viewing CARRASCOLENDAS as gauged relative to the instruc-
tional objectives of the series, but reported according to
individual sites, and for only the overall test scores.

Since research design, test instruments, procedures,
scoring, and reliability are reported in the preceding section,
this section will describe each site in greater detail and
discuss the results obtained at each.

Albuquerque Results

Site Description

Albuquerque, New Mexico was selected as one locale for
the CARRASCOLENDAS testimg due to its large Mexican-American
population and its location in the southwestern region of the
United States. Coronado and East San Jose Elementary schools
composed one test site in Albuquerque. Both of these schools
have bilingual programs for the grade levels tested in the
CARRASCOLENDAS evaluation. Viewer subjects were students at

Supervision of the CARRASCOLENDAS evaluation in
Albuquerque was under the direction of Dr. Ignacio COrdova,
,of the University of New Mexico. Dr. COrdova, the Field
Consultant, was assisted by the following field agents:
Mr. David Baca, Ms., Susan McRae, Mr. James Craig, and Ms.
Rose Marie Sanchez.
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As can be seen from the figure, first grade and the
combined grade levels of viewers achieved statistically signifi-
cantly greater gains than nonviewers (p < .01 for first grade
viewers and p < .05 for combined grades).

Conclusion

The overall Spanish content effects of the series, there-
fore, were significant for viewers in the first grade and for
the combined grades. The series, however, appeared to induce
no statistically significant gains for kindergarten and second
grade viewers when compared to nonviewers.

English Test Results

Figure 19 presents the results of overall content test-
ing in English content areas. Scores were derived in the same
manner as for Spanish content areas. English results, however,
indicate that there were no significant gains in responses of
viewers when compared to nonviewers at any grade level.

Conclusion

CARRASCOLENDAS appeared to have had no effects on
viewers in terms of English content areas when compared to
nonviewers.

Language Usage Results

Figure 20 presents the average post-test and gain
scores for the combined grade levels for viewer and nonviewer
groups in terms of language usage--language mixing and language
fluency.

The language mixing scores were derived in a similar
manner to the content scores, but were computed on a zero-
to-three scale. As can be seen from the figure, viewers
achieved no significantly greater gains in language mixing
scores than did nonviewers. Thus, one can have little con-
fidewa that the differences between viewer and nonviewer
groups were due to anything other than chance.
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FIGURE 19
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FIGURE 20

AVERAGE SITE SCORES
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A fluency score was assigned to each child on the pretest
and on the post-test based on the test interviewer's rating of
the child's overall fluency in Spanish and/or English during the
test interview. These scores were assigned on a one-to-four
basis. Gain scores were computed by subtracting the pretest
score from the post-test score. Average post-test fluency
scores and average gain scores for each viewer/nOnvewe-Troup
are also shown in Figure 20.

As can be seen from the figure, there were no pretest
fluency scores recorded for nonviewers on the Spanish test
instrument. Therefore, no statistical comparisons regarding
Spanish fluency could be made between viewers and nonviewers.
Differences on English fluenay were not statistically significant.

Conclusion
.

The series did not appear to have any significant impact
of language usage, either in terms of language mixing or fluency.

Summary

In summary, CARRASCOLENDAS had significant impact on the
overall Spanish= content scores fOr viewers'in the first grade
and in the: combined_ three grades at the Albuquerque monolinguA
classroom site. No significant impact was evident in language
usage nor in Eftglish content as a result of viewing the series.

Bilingual Group Results

Spanish Test Results

Figure 21 presents the results of overall content test-
ing in Spanish content areas. As can be seen from the figure,
only kindergarten viewers achieved statistically significantly
greater gains than nonviewers (p < .04).

Conclusion

The overall content effects of the series, therefore,
were significant for viewers in kindergarten, but not for
viewers in the first or second grades in Spanish content areas.
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FIGURE 21
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English Test Results

Scores were derived in the same manner as the Spanish

test scores. English results presented in Figure 22 indicate
that there were no significantly greater gains made by viewers
when compared to nonviewers of the series.

Conclusion

In the English content areas, there were no signifi-
cant differences between viewer and nonviewer scores in terms
of effects of viewing CARRASCOLENDAS.

Language Usage Results

Language usage scores Jri post-test items and gain
scores for the combined grade levels are presented in Figure

23. Viewers achieved no significantly greater gains in
language mixing scores than did nonviewers. Thus one can
have little confidence that differences occurring between
viewer and nonviewer groups were due to anything other than
chance.

In terms of language fluency, viewers achieved no
significantly eater gains than nonviewers in either Spanish
or English during the test interviews.

Conclusion

There was no indication that the series appeared to
make any significant differences in terms of language usage,
in either Spanish or English, between viewer and nonviewer
test scores.

Summary

The series had significant impact on the overall Spanish
content scores for viewers in kindergartJn at the AIbuguergUe
bilingual classroom site. Th-e-series appeared to have no signifi-
cant impact on language usage of Spanish and/or English, either
in terms of language mixing or fluency, nor in English content
scores.
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3
Edinburg Results

Site Description

Edinburg, Texas is in a rural area in Texas, close to
the Mexican border, with a large Mexican-American population.

Two schools were used for the CARRASCOLENDAS evaluation
at Edinburg. Lamar Elementary in the Edinburg Independent
School District provided both viewer and nonviewer subjects in
iindergarten and the second grade. Central Elementary, a
school for migrant children, provided first grade viewers and
nonviewers. Central Elementary is in nearby McAllen, Texas.

Lamar Elementary is funded by a Title VII bilingual
program whereas Central School is supplied predominantly with
funds from the Texas Education Agency. In addition, the school
receives support from Title I and Title VII bilingual programs.

The children in Edinburg viewed the programs on KLRN
(Austin/San Antonio) through cable transmission. The migrant
children s.: the series in McAllen on closed-circuit tele-
visio. programs shown here were videot-ped from the cable
presenra`ions. The program was broadcast to Edinburg viewers
at 10:00 a.m. on Mondays, Wednesdays, and Fridays. In McAllen,
the program was aired at 2:30 p.m., five days per week at the
teacher's request.

According to a Test Site Report, no publicity on
CARRASCOLENDAS was available at the Edinburg test site.

Lamar is a rural school with
attending from surrounding ranches.
450. Families whose children attend
mate annual income of $1,000-4,999.
area attend with few or no transfers

many of its students
Its total enrollment is
Lamar have an approxi-
Pupils in the school's

allowed.

a
Dlr. Robert Tipton of Pan American University was the

Edinburg Field Consultant. Field agents were Ms. Linda K.
Pierce and Ms. Isabel Prescott.



The ethnic composition of the school is 90% Mexican-
American and 10% Anglo.

Kindergarten and second grade viewers watched Sesame
Street in addition to CARRASCOLENDAS. Assorted videotapes
were also available to second grade viewers. Sesame Street
was watched by kindergarten nonviewers. Second grade non-
viewers had no televised instruction.

Central Elementary, a rural school comprised of migrant
farm workers' children, has an enrollment of 700. Annual in-
come for families in the surrounding area is $1,000 - 4,999.

All children attending Central are Mexican-American.

The first grade viewers and nonviewers receive no
other televised instruction.

Teacher and classroom information for both schools is
summarized in Table 7.

Results

Spanish Test Results

The average post-test score for viewers and nonviewers
in kindergarten, first, and second grades, as well as the com-
bined grade levels, is shown in Figure 24 for overall content
testing in Spanish content areas. Post-test scores were
derived by computing an average score, on a one-to-four scale,
for viewers and nonviewers. Gain scores were computed by sub-
tracting the average pretest scores from post-test scores for
viewers and nonviewers. These gain scores of viewers/nonviewers
were subjected to a statistical comparison.

Figure 24 indicates that kindergarten viewers achieved
statistically significantly greater gains than nonviewers
(p < .01). The viewers of the three combined grade levels

also achieved statistically significantly greater gains (p < .005)
when compared to nonviewers.
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Conclusion

The series had significant impact upon viewer responses
to_Spanish content areas for kindergarten and the combined
grades, but not for first or second grades.

English Test Results

Figure 25 presents results of overall content in the
English content areas. Scores were arrived at in a similar
manner as those for the Spanish test results. As the figure
indicates, statistically significant differences were noted
for viewers in kindergarten (p < .01) and all three grades com-
bines} (p < .01).

Conclusion

Significant impact was evident in responses to English
content areas when viewers and nonviewers were compared for
kindergarten and for all three grades combined, but not for
first grade or second grade.

Language Usage Results

The average post-test and can scores of language usage
for viewers and nonviewers of the combined grade levels are
presented in Figure 26.

Language mixing scores were derived in a similar manner
as the content scores though computed on a zero-to-three scale.
As can be seen from the figure, there were no significant
differences between viewers and nonviewers in terms of Language
mixing.

Fluency scores were similarly computed.on a one-to-four
scale. No statistically significant gains were evident, although
viewer fluency in English approached a level of significance
(p < .07) when compared to nonviewers.
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AVERAGE SITE SCORES

EDINBURG GROUP
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Conclusirn

Nb differences of statistical significance were evident
in language usage.

r

Summary

To summarize, viewers in the combined grade levels, as
well as kindergarten, achieved statistically significantly
greater gains in both Spanish and English content areas when
compared to nonviewers in Edinburg. These may be noted as
effects due to viewing CARRASCOLENDAS which were not evident
for first and second grades. The series did not appear to
affect language usage, although viewers' English fluency
approached significance.



71

Lansing Results

Site Description

Lansing, Michigan, an industrial center having Mexican-
Americans in its population, was chosen as a CARRASCOLENDAS
test site due mainly to its location out of the southwestern
region of the United States.

Viewer subjects were students enrolled in Bingham
Elementary School; kindergarten wid second grade nonviewers
were also Bingham students. First grade,nonviewers were
enrolled in Oak Park Elementary.

Station WMSB taped CARRASCOLENDAS programs and
rebroadcast them on Mondays, Tuesdays, and Fridays at 9:00 a.m.
Test Site Reports indicated that there was no publicity regard-
ing CARRASCOLENDAS in the broadcast area.

Bingham Street Elementary is an urban school in Lansing;
it does not have a funded bilingual program. The school's
total enrollment is 330 students, with the approximate annual
income for families in the school's area estimated at $5,-000 -
9,999.

Twenty-one percent of Bingham's students are Mexican-
American. Four percent are Black, 3% are American Indian, and
1%*is listed as "Other" in a Test Site Report. Seventy-one
percent of the children are Anglo.

Pupils living in the school's area generally attend
Bingham, but transfers are frequently allowed.

Some of the viewer subjects watched other programs in
addition to CARRASCOLENDAS. Programs fisted by teachers in

4
Supervising the CARRASCOLENDAS evaluation in Lansing

was Dr. Frank Pino, Assistant Professor in the Department of
Romance Languages at Michigan State University. Field agents
in Lansing were Ms. Marla Mor6n, and Ms. Guadalupe Solis.



these classes include Sesame Street, All About You (a program
on health), Science Is Everywhere, and Hum and Strum. Viewers
in one kindergarten class and one second grade class at
Bingham had no televised instruction other than CARRASCOLENDAS.
Nonviewer stibjects at Bingham did not view any programs of
televised instruction.

First grade nonviewer subjects were students at Oak
Park Elementary. Oak Park, like Bingham, is an urban school
and does not have a funded bilingual program. Approximate
annual family income for those living in the school's area is
$1,000-4,999.

The school's enrollment is 215. Of these children,
39% are Mexican-American, 50% are Anglo, 9% are Black, and
2% are Indian.

Few or no transfers are allowed in the school's area.

The nonviewer subjects at Oak Park have access to
locally-produced educational programs, on subjects such'as.
science and art.

Teacher and classroom information for both schools
is summarized in Table 8.

Results

Spanish Test Results

Overall content testing in Spanish is presented in
Figure 27. Average post-test scores for viewers and non-
viewers are rhown for each grade level, as well as for the
combined grades. Scores were computed by averaging children's
responses on a oneto-four scale for viewers and nonviewers.
Gain scores were computed by subtracting pretest scores from post-
test scores for viewers and nonviewers and averaging the results.

These averages were subjected to a statistical comparison
between viewers and nonviewers. Although control subjects
for first grade were chosen from the Oak Park School, there
were insufficient completed instruments for these nonviewers
to allow for statistical comparisons with viewers.
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FIGURE 27

AVERAGE SITE SCORES

LANSING GROUP

POST--SERIES SPRNISH = DIFFERENCE FROrl

TEST SCORES
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As can be seen from the figure, there were no statisti-
cally significant gains in responses of viewers when compared
to nonviewers.

Conclusion

Viewing of CARRASCOLENDAS has no significant effects in
responses made by children to Spanish content areas.

English =Test Results

Average scores presented in Figure 28 were derived in
the same manner for responses to English content areas as for
Spanish content-areas. Again, insufficient nonviewer responses

t gra e rec u e compariso

significant_

nonviewers-;

erence %fere noted between viewers-

The series had no effect-on - over--a

scores.
n lish content area

Language Usage Results

Post-test scores and ain scores for the - combined= grade

levels in = terms of language usage are presented in Figure 29.

Language mixing scores, computed on a zero-to-three
scale, indicate that gains were not statistically significant.

Language fluency, computed on a one-to-four scale, of
vi-ewers in eith-er Spanish-or- English did not achieve a signifi-
cant difference from nonviewers.

Conclusion

Language usage was not affected by viewing CARRASCOLENDAS.



POST--SERIES ENGLISH = DIFFERENCE FROI1

TEST SCORES PRE-SERIES TESTS

tl-E Y

--V =V-iEuERs

tORNONVIEVERS

It_iiiSIGN IFICRNT. DIFFERENCE ( fi-:-.05-)



FIGURE 29

AVERAGE SITE SCORES

--POST-SERIES-LANGUAGE DIFFERENCE FROM

USAGE-TEST SCORES FRE-SERIES TESTS

LANGUAGE :MIXING ALL GRADES COMBINED

REY
V.VIEVERa

WhOONVIEWERS

*.SIGNIFICANT DIFFERENCE (P<.06/



In conclusion, there was no indication that the series
=

appeared to make any significant difference in terms of content
scores in Spanish and English, or language usage, between Lansing
Viewers and nonviewers.



Los Angeles, California has the largest number of
-- -

Mexican-American residents of any city in the United States.
For this reason it was selected as a CARRASCOLENDAS test site.

All viewer and nonviewer subjects were students at
City Terrace Elementary School. =The school participates in
Title VII bilingual program.

The Los Angeles Site Status= report indicated that the
local television station did not air the program to agree

. .r u ar-s s esu ou h conferences

rough letters sent

The school's ethnic composition is 93% Mexican-American,
3% Anglo, 2% Oriental, 1% Black, and approximately 1/= is com-
prised of American Indian, Filipino, and Other ethnicities.

Mr. Ramiro Garcia was-the CARRASCOLENDAS Field Con-
sultant -in Los Angeles. Mr. Garcia is the Coordinator for the
Bilingual Schools Program in Los Angeles City Unified School
District. Field agents assisting him were Ms. Gloria Verdin
and Ms. Delia Silvas.



CARRASCOLENDAS subjects participated in no other televised
instruction.

Overall Spanish con-tent area testing results of post-
test scores and gain scores are presented in Figure 30. Post-
test scores were derived-by comptting an average score on a one
to- four= scale of each-child's responsei. Each viewer and non-
viewer grod children-'_s c r s =uteri
oVerall average in

--
scores w re compute rac in

scores frola os - e core w ich Were -then ecfed to=
a statistical co iiison wen each- viewer__ an nonview

erences are
grade viewers
roach' the

otal p = < .07).

No significant effects in Spanis
noted as=a result of viewing the series.

content areas were

Overall English content area testing results of post-.
test scores and gain-scores are presented in Figure 31. Scores
were computed in a= like manner ~as for the =Spanish content areas.
Viewers in second grade =and= the combined grade levels achieved
Statistically significantly greater gains in English content

=areas (p < .05) =when compared to nonviewers. In addition, the
difference in viewer/nonviewer ains -for the first grade
approached, but did n -ac ieve,- statistical significance
(p < .07).
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FIGURE 30

AVERAGE SITE SCORES

LOS ANGELES GROUP

POST-SERIES SPANISH DIFFERENCE FROM

TEST SCORES PRE-SERIES TESTS
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FIGURE 31

AVERAGE SITE SCORES

LOS ANGELES GROUP

.POSTSERIES ENGLISH

TEST SCORES

83

DIFFERENCE FROM

PRESERIES TESTS
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Conclusion

Viewing of CARRASCOLENDAS significantly affected the
gain scores of viewers when compared to nonviewers in the second
grade and the combined grades. Less salient gains were evident
among viewers in the first grade. --

Lanquage Usage Results

.

Language usage was measured in terms of language mixing
and language fluency. Post-test and gain scores for language-
mixing, computed on a zero-to-three scale, and for language
fluency, computed on a one-to-four scale, were derived in a
similar fashion as the content scores. Figure 32 presents
these scores.

:signifidan_
norin language
widignificarit_ =eve

ate&=to -nonvIeWers-._

Conclusion

erences are noted in langua e mixin
However, f uency in English ap roache

< .0 when viewers were c-om-

No statistically significant gains were achieved
viewers of the series in language usage.

Summary_

In stmunary, the only statistically significant gains
e by Is Angeles viewers of the series were achieved by

second grade children and the combined grades in= the-English
content area. No significant impact was a_ chieved on language

usage scores or Spanish content areas.



FIGURE 32

AVERAGE SITE SCORES

LOS ANGELES GROUP

POST,-SERIES LANGUAGE DIFFERENCE -FROM

LISRGE TEST SCORES PRE--SERIES TESTS

LANGUAGE- MIXING RLL GfiliDES COMBINED

0.35

-39

L-ki-i, NV=



86

s
Pueblo Results

Site Description

Pueblo, Colorado, because of its location out of the
southwestern region of the United State- was chose:: as a

CARRASCOLENDAS test site. Twenty- cent of the school
population of Pueblo is Mexican-AmeLan.

Three schools were used in Pueblo, each one having
viewer and nonviewer subjects. The schools were Bradford
Elementary, Hyde Park Elementary, and Bessemer Elementary.
None of these schools participate in a bilingual program.

Data was obtained on the basis of two viewer groups
ing these three schools. One viewer tou was corAprised

lo subjects, the other rou Mexican-American sub-
s. In addition to kinder ar en rough second grades,

ird- graders were = included in testingng to provide a
ans of comparison between third g_ rade test results and

esul s-from the lower= grades.

_ The series was broadcast through the Southern Colorado
ate College Educational Television Station on Tuesdays,
nesdays, and Thursdays at 2:00 p.m.

Test Site Reports from Pueblo indicated that
RRASCOLENDAS was publicized through television and/or radio,

newspaper, local and national publications, and parent bulletins.

Bradford Elementary is an urban school in Pueblo with
in enrollment of 546 students. The approximate annual income
or the families of its students is $1,000 -4,999.

Students living in the school's area attend and trans-
fers are frequently allowed.

a
The Field Consultant in Pueblo was Ms. Arlene Sutton,

Assistant Professor of Education at Southern Colorado State
College. She was assisted in field work by students from that
college.
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The ethnic composition of Bradford is 75% Mexican-
American, '24% Anglo, and 1% Black.

In addition to viewing CARRASCOLENDAS, kindergarten
viewer subjects watched a series entitled Project Self Discovery.
First and second grade viewers had no televised instruction other
than one second grade class in which The Electric ComRan1 was
viewed occasionally. Third grade subjects watched The Electric
Company and a science program.

Kindergarten nonviewers also. watched Pro'ect Self Dis-
covery. First grade nonviewers at Bradford had no televised
instruction. (Kindergarten and first grade students only were
used as nonviewer subjects at Bradford.)

Hyde Park has an-enrollment of 369 children; their
families have an approximate annual income of $1, 000 - 4, 999.

Pupils =in_the-sch651'-sTarea-attend-Hyde-Parkl the
=schodil,has-liad_veryfew_tranSfer-requests

The ethnic composition is=73% Mexican-American, 26.96%
Anglo, and .04% Black.

Kindergarten and first grade viewers had no televised
instruction othern than CARRASCOLENDAS; the same was true for
third grade viewers. Second grad_e viewers occasionally viewed
The Electric Company.

Kindergarten and second grade nonviewers at Hyde Park
had no televised instruction. (Only :kindergarteh and second
grade students were used as nonviewers at Hyde Park.)

Bessemer is an uxban school with an enrollment of-348.
Approxidiate annual income for families whose children attend
Bessemer is $1,000-4,999.

Any pupil residing in the Bessemer school district
may-attend the school.

The ethnic composition is 74% Mexican-American, 11%
Black, and 15% classified as "Other" in the Test Site Reports.
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In addition to CARRASCOLENDAS, first and second grade
viewer subjects (the only grades used at Bessemer for Obtain-
ing viewer subjects) had no other televised instruction.

Nonviewers at Bessemer came from the second and third
grades. Second graders watched The Electric Company, while
third grade nonviewers viewed a program entitled Exploring-
the World of Science.

Teacher and classroom information for the three schools
is summarized in Tables 10, 11, and 12.

Mexican-American Group Results

_Spanish Test Results

_--Figure= 3,3-=-Tr_e_sents-=_-_the ze-s wits= _--ofi-overa--1-1 =content ===test-..-
in -SpaniS -,coritent---aareas __-_The-n--Av=erage=-TioStteSt-Score =is

own for each viewer - -a
or three _grade

rive com u
--PoSttett---s--c-Ores were

rig an e-====s-c-ore=i-= -sca=le_,-
each _ch_ =e-s -_ 11 z Cotten tested-4 -An__
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_

-iare -aiso--Andicated-- in-
e figure. The-average,igain-scores were_ sUbjected- tO-ca
atistical comparison betWeen-_viewers and nonviewers.

-As can- be seen from the figure, first_ grade viewers
achieved statistically significantly-greater gains < .001)
than did nonviewers. Statistically significant gains were
also achieved by viewers of the combined three grade levels
(p < .02) when compared to nonviewers.

Conclusion

The overall Spanish content effects of the series were
significant for viewers in the first grade and for the combined
grades. The series, however, appeared to have had no statisti-
cally significant benefits for kindergarten and second grade
viewers of the series.



,

11
1,

11
,1

1'
,1

1,
11

,,



,1
11

11
1,

1
1i

11
14

11
11

11
,1

11
11

11
,1

11
11

1,
1

I

,,
ft

if
r

[1
1'

11
1%

1,
11

,V
 1

1,
11

0'
1,

,
1,

, 1
,1

,,

,
1
1
,
1
1
1
1
1
1
,
1
:
d
i
T
l
i
r
l
i
l

I

1,
11

1,
1'

,,1

1'
11

1;
11

,

.
o
n
 
I
n
u
e

,
[
1
,

II

V
I
E
W
E
R
S

C 1 a
I n

S
0 r a 0 n

C
l
a
s
s
r
o
o
m

A
c
t
i
v
i
t
i
e
S
:

1
,
1
'
p
O
M
e
t
4
0
0
,
,

N
e
v
e
r

B
e
f
o
r
e

N
O

tO
r

S
o
m
e
t
i
m
e
s

V
i
e
w
i
n
g

S
o
m
e
t
i
m
e
s

$
1
0
M
e
t
i
t
h
e
S
:

N
e
v
e
r

I
I

s
o
m
e
t
i
m
e
s

A
f
t
e
r

S
o
m
e
t
i
m
e
s

V
i
e
w
i
n
g

S
o
m
e
t
i
m
e
s

S
o
m
e
t
i
m
e
s

R
a
r
e
l
y

E
#
4
1
i
0
1

"
L
4
n
q
u
a
g
e
b
f

E
n
g
1
i
s
h

E
1
7
4
1
4
.
0
h

A
c
t
i
v
i
t
i
e
s

E
n
g
l
i
g
h

4
4
4
P
h

B
i
l
i
n
g
u
a
l

I
n
s
t
r
u
c
t
i
o
n

#
 
d
a
y
s
 
/
w
k
.

5

3 5

N
o
*
O
S
P
O
n
S
e

N
o
'
H
r
e
s
P
O
r
i
S
e

F
e
w
 
m
i
n
u
t
e
s
'

N
o
 
r
e
S
p
O
n
s
e
 
N
a
 
r
e
s
p
o
n
s
e

#
 
h
r
s
.
/
W
k
.

p
e
r
 
d
a
y

N
o
 
r
e
s
p
o
n
s
e
 
1
,
' 1
1

'
A
l
w
a
y
s

,
R
a
r
e
l
y

II

N
e
v
e
r

1
1

A
l
w
a
y
s

H
H
S
O
M
e
t
i
m
e
s

E
n
g
l
i
s
h

,
S
p
a
n
i
s
h

'
'
E
n
g
l
i
s
h

N
o
 
r
e
s
p
o
n
s
e

N
O
 
r
e
s
p
o
n
s
e

N
o
n
e

N
o
'
 
r
e
s
p
o
n
s
e

N
O
 
r
e
s
p
o
n
s
e

N
O
n
e

N
O
N
V
I
E
W
E
R
S

II

5

N
o r
e
s
p
o
n
s
e

F
e
w
 
m
i
n
-
 
N
o

u
t
e
s
 
p
e
r
 
r
e
s
p
o
n
s
e

d
a
y

u.
11



'1

1:
01

d1
1M

jj,
11

01
#1

,6
1

'1
11

,1
11

10
'

, 11
1,

1,
1
1
1
,
;
1
,
1

II
I

q1
'1

11
:

'1
"1

N

q
1,

,,,
,,1

,1
1,

1,
11

'1
11

11
11

11
1,

11
1,

11
,1

PH
11

1,
1'

1'
,i'

M
l,0

0e
A

tI
O

,I
tp

,m
"O

ri
N

g*
m

lu
N

,

T
E
A
C
H
E
R
/
O
L
A
S
S
R
O
O
M
E
S
T
'
k
S
t
t
E
'
l
l
I
N
F
O
R
M
A
T
I
O
N
'
 
I
F
U
E
B
L
O
)

(
H
Y
d
e
,
,
P
a
r
k
E
l
e
M
e
n
t
r
Y
)
,

V
I
E
W
E
R
S

T
I

e
n

a
f

G
r
a
d
e
 
L
e
v
e
l

K
1 2

1

N
u
m
b
e
r
 
o
f

T
e
a
c
h
e
r
s

r
H
i
g
h
e
s
t

M
.
A
.

e
m a

D
e
g
r
e
e

B
.
A
.

B
.
A
.

1
7
 
y
r
s
.

B
.
A
.

T
e
a
c
h
i
n
g

E
x
p
e
r
i
e
n
c
e

1
3
 
y
r
s
.

1
5
 
y
r
s
.

9
 
y
r
s
.

o
S
p
a
n
i
s
h

N
o
n
e

n
F
l
u
e
n
c
y

N
o
n
e

N
o
n
e

M
o
d
e
r
a
t
e

C
l
a
s
s
r
o
o
m

11
,

1
 
I

A
c
t
i
v
i
t
i
e
s
:

N
O
N
V
I
E
W
E
R
S

a
 
n

s
 
f

s
 
o r m a t i o n

B
e
f
o
r
e

V
i
e
w
i
n
g

A
f
t
e
r

V
i
e
w
i
n
g

L
a
n
g
u
a
g
e
 
o
f

A
c
t
i
v
i
t
i
e
s

S
o
m
e
t
i
t
h
e
s

R
a
r
e
l
y

E
n
g
l
i
s
h

N
o
 
r
e
s
p
o
n
s
e

N
o
 
r
e
s
p
o
n
s
e

N
e
v
e
r

S
o
m
e
t
i
m
e
s
,
'

R
a
r
e
l
y

S
o
m
e
t
i
m
e
s

E
n
g
l
i
s
h

E
n
g
l
i
s
h

N
o
n
e

N
o
n
e

N
o
n
e

N
o
n
e

N
e
v
e
r

N
e
v
e
r

N
o
 
a
c
t
i
v
i
t
i
e
s

1

N
o
n
e

N
o
n
e

#
 
d
a
y
s
/
w
k
.

#
 
h
r
s
.
/
w
k
.

2

2
1

1

.

1
7
 
y
r
s
.

1
8
 
y
r
s
.

N
o
n
e

M
o
d
e
r
a
t
e

R
a
r
e
l
y

N
e
v
e
r

R
a
r
e
l
y

N
e
v
e
r

N
o
a
c
t
i
v
i
t
i
e
s

N
o
 
r
e
s
p
o
n
s
e

t
-
-
.

N
o
n
e

N
o
 
r
e
s
p
o
n
s
e

N
o
n
e

v
p

N
o
 
r
e
s
p
o
n
s
e
 
N
o
 
r
e
s
p
o
n
s
e

N
o
n
e

N
o
n
e

B
.
A
.

1
3
 
y
r
s
.

N
o
n
e

M
.
A
.

5
 
y
r
s
.

N
o
n
e

I
11

'

',1
'1

1,
11

,1
11

,1
11

1,
11

q,
11

:1
',



T
A
B
L
E

T
E
A
C
H
E
R
/
C
L
A
S
S
R
O
O
M
 
T
E
S
T
 
S
I
T
E

I
N
F
O
R
M
A
T
I
O
N
 
(
P
U
E
B
L
O
)

,1
'1

1,
1,

11
11

11
'1

,1
11

1,
11

""
',1

(
B
e
s
s
e
m
e
r
 
,
'
E
l
e
m
e
n
t
a
i
.
)
'

V
I
E
W
E
R
S

N
O
N
V
I
E
W
E
R
S

T
I n
 
N
u
m
b
e
r
 
o
f

a
f

T
e
a
c
h
e
r
s

h
H
i
g
h
e
s
t

r
e

D
e
g
r
e
e

r
m

G
r
a
d
e
'
,
Z
e
V
e
l

a
'
r
e
a
c
h
i
n
g

t
E
x
p
e
r
i
e
n
c
e

1
S
p
a
n
i
s
h

0 n
1
F
l
u
e
n
c
y
,

1
I

a
 
n

s
 
f

s
 
o r m a t n

C
l
a
s
s
r
o
o
m

A
c
t
i
v
i
t
i
e
s
:

B
e
f
O
r
e

V
i
e
w
i
n
g

A
f
t
e
r

V
i
e
w
i
n
g

L
a
n
g
u
a
g
e
 
o
f

A
c
t
i
v
i
t
i
e
s

B
i
l
i
n
g
u
a
l

I
n
s
t
r
u
c
t
i
o
n

B
.
A
.

5
 
y
r
s
.

N
o
n
e

S
o
m
e
t
i
m
e
s

S
o
m
e
t
i
m
e
s
,

N
o
 
r
e
s
p
o
n
S
e

#
 
d
a
y
s
/
w
k
.
 
,
N
o
,
r
e
S
p
O
n
S
e
,

#
b
r
s
.
/
W
k
.

N
o
r
e
t
p
o
n
S
e
,
'

B
.
A
.

1
4
'
y
r
s
.

N
o
n
e

R
a
r
e
l
y

N
e
v
e
r

E
n
g
l
i
s
h

"

N
o
n
e

N
o
n
e

2 1 B
.
A
.

1
4
 
y
r
s
.

N
o
n
e

N
o
n
e

N
o
n
e

3 1 B
.
A
.

1
2
 
y
r
s
.

N
o
n
e

N
o
n
e

N
o
n
e



FIGURE 33

AVERAGE SITE SCORES
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English Test Results

Figure 34 presents the results of overall content testing
in English content areas. Scores were derived in the same manner
as for Spanish content areas. English results indicate a statisti-
cally significant gain for kindergarten viewers (p < .01). Viewers
in all three combined grades approached, but did not achieve,
significant gains (p < .06) when compared to nonviewers.

Conclusion

CARRASCOLENDAS appeared to have had a significant effect
on gain scores of kindergarten viewers in t rms of overall content
testing in English.

Language -Usage Results

Figure 35 presents the average post-test and gain scores
for the combined gradelevels for viewer and nonviewer groups in
terms of language usage--language mixing and language fluency.

The language mixing scores were derived in a similar
manner to the content scores, but were computed on a zero-to-
three scale. As can be seen from the figure, viewers achieved
a significantly greater gain in terms of language mixing scores
in Spanish (p < .04). No significant differences are achieved
for the English scores.

Language fluency scores were assigned to each child on
the pretest and post-test based on the test interviewer's
rating of the child's overall fluency in Spanish and/or English
during the test interview.= These scores were assigned on a one-
to-four scale. Gain scores were computed by subtracting the
post-test fluency scores from the pretest scores. Average post-
test fluency scores and average gain scores for each viewer/
nonviewer group are also shown in the figure. As can be seen,
a statistically significant gain was achieved by viewers in
Spanish (p < .04), and no difference was noted in term of
English fluency.
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FIGURE 34
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FIGURE 35
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Conclusion

Language usage scores in Spanish by viewers were
statistically significantly greater than nonviewers for both
language mixing and language fluency. No similar gains were
achieved in English.

Summary

In summary, Pueblo Mexican-American children in the
first grade and the combined grades achieved statistically
significantly greater gains after viewing CARRASCOLENDAS than
did nonviewers in the Spanish content areas. Significant
gains were achieved by viewers in kindergarten in the English
content areas. Although no statistically significant gains
were made in terms of English language usage, significant
gains were made by viewers in terms of language mixing and
language fluency in Spanish.

Anglo Group Results

Spanish Test-Results

The Field Consultant in Pueblo did not administer
Spanish pretests to Anglo subjects since two or three -trial
interviews generally indicated no reSponse to test items.

Post-test scores
viewers in kindergarten,
-grades combined. Scores

were averaged for viewers and non-
first, and second grades, and for the three
are presented in Figure 36.

No gain scores could be gauged since the pretests were
notadministered.

English Test Results

Scores for English content areas were derived on a
oneto-four scale. Post-test scores are presented in Figure 37
as well as gain scores computed by subtracting the average pre-
test scores from the average post-test scores of viewers and
nonviewers.
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As can be seen from the figure, first grade Anglo viewers
achieved statistically significant gains in the English content
areas. No other significant differences between viewers and
nonviewers were indicated.

Conclusion

Viewing of the series had a significant impact upon
responses of first grade viewers, but not upon kindergarten or
second grade viewers.

Language Usage Results

Language usage scores for the combined grades on post-
st items are presented in. Figure 38. Gain = scores in English
e also indicated although none was available in Spanish.

No statistically significant gains were noted in the
comparison of viewers and= nonviewers although language mixing
n English did approach a level of significance (p .e .09)

Measures of language fluency on the pretest in English
were high (often at ceiling level) and even small variations
nthildren's responses could account for the negative gain

scores.

Conclusion

No statistically significant gains were evident on
language usage of Anglo, subjects.

-Suthma

Insofar as tested, viewing CARRASCOLENDAS generally
had no significant impact on the responses of Anglo subjects.
Only first grade viewers achieved significant gains compared
with nonviewers, and then only LI English content areas.



FIGURE 38
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Third Grade Results

Overall Content Results

Since third grade subjects were included in the Pueblo
results, responses were treated separately and not included in
the overall results of Section II.

However, since third grade Mexican-American and Anglo
subjects were measured, post-test scores of viewers and non-
viewers, as well as gain scores for overall content are pre-
sented in Figure 39.

Spanish Test Results

No significant gains were achieved by third grade
Mexican-American viewer subjects in the Spanish content areas.
Anglo subjects had no scores available to allow for computa-
tion of gain scores.

English Test Results

In the English content areas, Mexican-American and
Anglo third grade viewers did not achieve any statistically
significant gains when compared to Mexican-American and Anglo
third grade nonviewers.

Language Mixing Results

Mexican-American nonviewer subjects had no pretest
scores recorded in Spanish language mixing. Therefore, gain
score comparisons between viewers and nonviewers was not
possible. Anglo subjects did not have gain scores available
in Spanish, as mentioned previously.

Gains in English by Mexican-American viewer subjects,
though not statistically significant, did approach a level of
significance (p < .08). The same was also true of Anglo
subjects (p < .08). Post-scores and gain scores are presented
in Figure 40.



C:)
V

m NV

FIGURE 39
AVERAGE SITE SCORES

PUEBLO THIRD GRADE GROUP
"OVERALL CONTENT

103

POSTSERIES SPANISH DIFFERENCE FROM

TEST SCORES PRE-SERIES TESTS
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FIGURE 40
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Language Fluency Results

Figure 41 presents the post-test and gain scores for
Mexican-American and Anglo subjects in the third grade according
to fluency in English and Spanish.

Neither group achieved statistically significant gains
in either Spanish or English.

Conclusion

To summarize the results of third. grade Mexican-American
and Anglo subjects, it is evident that viewing of CARRASCOLENDAS
did not have significant impact upon the responses of viewers
when compared to nonviewers.
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San Antonio Results?

Site Description

San Antonio, Texas, because of its large, urban Mexican-
American population in the southwestern region of the United
States, was chosen as a site for CARRASCOLENDAS testing.

The viewer groups were comprised of students from
Collier Elementary, while nonviewer subjects came from Colurtibia
Heights Elementary. Both schools participate in a Title VII
bilingual program.

There were two groups of viewers and one group of
nonviewers in San Antonio. One group of viewers participated
n a monolingual classrooni curriculum--there was no formal
instruction in Spanish although occasional activities might
take =pl ace = =in =Spanish (songs, games, explanations, etc.) ,
The other group of viewer subjects _was = involved in a bilingual
classroom program--all daily class activities were conducted
bilingually. (Note hours of bilingual = instruction given =for

these two groups in Tables 13 and 14.) Thus, data obtained
were regarded as those coming from two separate sites.

All viewer subjects saw the -= series through KLRN

(Austin/San Antonio) at 10:00 a.m. on Mondays, Wednesdays,
and Fridays. The Field Consultant in San Antonio personally
provided color television sets for viewer classrooms.

Test Site Reports from the two schools indicated that
CARRASCOLENDAS was ptiblicized in San Antonio through television
and/or radio and newspapers.

As mentioned earlier, the two sets of viewer subjects
were all Collier Elementary School students. This urban
school has an enrollment of 638. Annual income for families
living in the school's area is $1,000 - 4,999.

7
The Field Consultant in San Antonici was Dr. TomAs

Rivera, Professor of Romance Languages and Literature at The
University of Texas at San Antonio. Assisting him were field
agents Ms. Gloria Rodriguez, Ms. Concepcicin Rivera, Ms. Bertha

Martinez, and Ms. Amelia GOmez.
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Few or no transfers are allowed in the school; pupils
living in the surrounding area attend.

Ethnic composition of Collier is 96% Mexican-American,
3% Anglo, and 1% Black.

The monolingual site kindergarten viewers, however,
also watched Sing, Children, Sing. First graders viewed this
program, in addition to All About You, and Getting to Know Art.
Second grade viewers watched no other television programs.
San Antonio viewers from the bilingual site received no
televised instruction other than CARRASCOLENDAS.

All nonviewer subjects in the CARRASCOLENDAS evaluation
came from Columbia Heights. It has an= enrollment of 972.
Annual income for families in the = school's area is $1,000 --

4,999.

Few or no transfers are allowed at Columbia Heights;
students attending live in the school's area.

Ethnic composition iS 99.9Yo Mexican-American, and .1%

Anglo.

Televisions are not available-at Columbia Heights,
t.ho ugh Classroom Information sheets did indicate that when
a set was obtained, The Electric Company and local programs
on health and music were viewed. These reports also indicated
that CARRASCOLENDAS was seen by classes in which nonviewers
were enrolled, but only at very rare times when a set was
available for use.

Teacher and classroom information for both schools
is summarized in Tables 13 and 14.

Monolingual Group Results

Spanish Test Results

The average post- test -score for viewers and nonviewers
in kindergarten, first, and second grades, as well as the com-
bined grade levels, is shown in Figure 42 for overall content
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FIGURE 42
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testing in Spanish content areas. Post-test scores were derived
by computing an average score, on a one-to-four scale, for
viewers and nonviewers. Gain scores were computed by subtracting
the average pretest scores from post-test scores for viewers and
nonviewers. These gain scores of viewers and nonviewers were
subjected to a statistical comparison.

An insufficient number of nonviewer subjects was tested
to allow for statistical comparisons in kindergarten and first
grades. Figure 42 indicates that there were no significant
gains made in terms of Spanish content by viewers when compared
to nonviewers.

Conclusion

Insofar as tested, the series had no significant impact
upon viewer responses to Spanish content areas.

English Test_Resuits=

Figure 43 presents results =of overall content in the
English content areas. Scores were arrived at in a similar
manner as those for the Spanish test results. As the figure
indicates, the viewers of the combined grades achieved statisti-
cally significantly greater gains (p < .05) in the English con-
tent areas when compared with nonviewers.

Conclusion

CARRASCOLENDAS appeared_to significantly affect the gains
of viewers when-considered across grade levels in response to
items in the English content areas.

language Usage Results

The average post-test and gain scores of language usage
of viewers and nonviewers of the combined grade levels are pre-
sented in Figure 44.

Language mixing scores were derived in a similar manner
as the content scores though computed on a zero-to-three scale.
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FIGURE 44

AVERAGE SITE-SCORES
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As can be seen from the figure, there were no significant
differences between viewers and nonviewers in either the
Spanish or the English tests in terms of language mixing.

Fluency scores were similarly computed on a one-to-
four scale. No statistically significant gains were evident
in Spanish or English fluency.

Conclusion

No statistically significant differences were evident
at the San Antonio monolingual classroom site in language
usage.

Summary

To summarize, viewing of CARRASCOLTINDAS appeared to
have had a significant impact upon the gains of viewers of
all three grades combined in English content areas. No
significant differences were noted between viewers and non-
viewers in the Spanish content areas nor in language usage.

Bilingual Group Results

Spanish Test Results

Figure 45 presents the results of overall content
testing in Spanish content areas. As can be seen from the
figure, no statistically significant gains were made by
viewers of the series when compared to nonviewers.

Conclusion

4 The series had no significant impact upon responses
of viewers to Spanish content items.

English Test Results

Scores were derived in the same manner as the Spanish
test scores. English results presented in Figure 46 indicate
statistically significantly greater gains are made by viewers
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FIGURE 45

AVERAGE SITE SCORES
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FIGURE 46
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in the first grade (p < .05) when compared to nonviewers.
However, significantly greater gains (p < .05) were made by
nonviewers compared to viewers in the second trade. No
significant gains were evident in results of kindergarten and
the combined grades.

Conclusion

Viewing of CARRASCOLENDAS had a significant impact
upon first grade viewers in terms of overall English content
effects. However, a reversal was ,oted among second grade
children, where nonviewers made significantly greater gains
than viewers.

Language Usage Results

Language usage scores on post-test items and gain
scores for the combined grade levels-are presented in Figure
47. Language mixing scores indicate no significant differ-
ences in English, though gains by nonviewers were statistically
significantly greater in Spanish (p < .01) .

In terms of language fluency, no significant differ-
ences among viewers and nonviewers were detected in either
Spanish or English.

Conclusion

Viewers of the series do not appear to have benefited
significantly from viewing the series in terms of lahguage usage.
In the only instance'in which viewer/nOnviewer gains were signifi-
cantly different, the diffetences.favored nonviewers.

Summary

Viewing CARRASCOLENDAS does not appear to have been
of significant benefit, except for first graders in English
content areas. In contrast, second grade nonviewers achieved
significantly greater gains than viewers. Nonviewers from
all three grades combined also made significantly greater
gains in Spanish language mixing scores than viewers. These
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FIGURE 47
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reversal effects are somewhat intriguing, since classroom
conditions, such as amount of bilingual instruction or teacher
fluency in Spanish, do not appear to favor nonviewers (see
Table 14). Further investigation is required to determine
precisely the cause or causes of such reversal effects.

.



8
Tracy Results

Site Description

Tracy, California is in a rural area in California having
a percentage of Mexican-Americans in the population. It was
selected as a test site due to its rural locale.

Children chosen as the viewer group were selected from
North Elementary School, while the nonviewer group was com-
prised of children from Central Elementary School.= Neither
school has a bilingual program.

Station KVIE in Sacramento broadcast the program at
12:30 p.m. on Mondays, Wednesdays, and Fridays. Two kinder-
garten classes, due to schedule conflicts, saw the series on
Mondays, Tuesdays, and Thursdays. One kindergarten class
viewed the programs at 9:00 a.m. on those days, and one viewed=
them at 10:00 a.m.

CARRASCOLENDAS was publicized through the newspaper in
Tracy, the Tracy Press.

As previously mentioned, North School provided the
viewer group for the CARRASCOLENDAS evaluation. It is a rural
school with an enrollment of 508. The annual income for
families in the school's,area is $5,000-9,999.

Pupils living in the school's locale attend, yet
transfers are frequently allowed.

Ethnic composition of the school is 26% Mexican-
American, 67.7% Anglo, 3.1% Black, .1% American Indian, .3%
Oriental, and 2.8% classified as Other.

e
The Field Consultant in Tracy was Dr. Louis A. Bohn,

Assistant Superintendent for Instruction in the Tracy Public
Schools. Field agents were Ms. Isar -!l Campos, and M. Joene
L. Cover.



In addition to CARRASCOLENDAS, first grade viewers
watched a language-arts program, Listen and Say. Second grade
viewers watched The Electric Company, and a program entitled,
Sing, Children, Sing. Kindergarten viewers participated in no
televised instruction other than CARRASCOLENDAS.

Nonviewers in the CARRASCOLENDAS evaluation came from
Central Elementary. It is a rural school with an enrollment
of 542 children. The annual income for a family in the
school's area is approxiMately $5,000-9,999. Pupils in the
school's locale generally attend and transfers are frequently
allowed.

Ethnic composition of the school is 21.3% Mexican-
American, 75.6% Anglo, 2.2% Black, .8% Oriental, and .2%
American Indian.

None of the kindergarten children participated in any
televised instruction. First graders did watch Listen and Say
and one second grade teacher responded that CARRASCOLENDAS
nonviewers in her class watched Listen and Say and a program
entitled Science Is Everywhere.

Teacher and classroom information for both schools is
summarized in Table 16.

Results

Spanish Test Results

Overall content testing in Spanish is presented in
Figure 48. Average post-test scores for viewers and non-
viewers are shown for each grade level, as well as for the
combined grades. Scores were computed by averaging children's
responses on a one-to-four scale for viewers and nonviewers.
Gain scores were computed by subtracting pretest scores from
post-test scores for/viewers and nonviewers and averaged.
These averages were subjected to a statistical comparison
between viewers and nonviewers.

As can be seen from the figure, there were no signifi-
cant differences in gain scores of viewers and nonviewers.
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Conclusion

No significant effects in Spanish content testing were
noted as results of viewing the series.

English Test Results

Average scores presented in Figure 49 were derived in
the same manner for responses to English content areas as for
Spanish content areas.

Statistically significantly greater gains were achieved
by kindergarten viewers (p < .01), by 7c...cond grade viewers
(p < .05), and by the three combined grade levels (p < .05).
No significant gains were noted for first grade viewers.

Conclusion

Viewing of CARRASCOLENDAS-had a significant impact on
responses of viewers in kindergarten, second grade, and=the
combined grades when compared to nonviewers.

Language Usage Results

Post-test scores and gain scores for the combined
grade levels in terms of language usage are presented in
Figure 50.

Language mixing scores were computed on a zero-to-
three scale. As can be seen from the figure, viewers achieved
statistically significant gains in Spanish for language mixing
(p < .04) when their responses were compared with those of
nonviewers. A similar gain is not evident in English.

Language fluency, computed on a one-to-four scale,
was measured for viewers and nonviewers. Comparison of gain
scores indicates that there were no statistically significant
gains achieved in either English or Spanish.
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FIGURE 50
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Conclusion

The series affected viewer gains in Spanish in language
mixing. No other statistically significant effects were noted
in English language mixing, or in fluency in either language.

Summary

In summary, CARRASCOLENDAS viewing appeared to have had
significant impact upon gain scores in English content areas
for viewers in kindergarten, second grade, and the combined
three grade levels. Significant gains were also evident in
language mixing for Spanish.
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9
Tucson Results

Site Description

Tucson, Arizona, like Albuquerque, was chosen as a
CARRASCOLENDAS test site because of its large Mexican-American
population and its location in the southwestern region of the
United States.

Mission View Elementary, the test school chosen, has
a Title VII bilingual program.

Station KUAT, Channel 6, broadcast the program at 12:00
noon, on Tuesdays, Wednesdays, and Thursdays; Color television
sets were provided by the Tucson School District for viewer
classrooms. Site Report indicated that there was no publicity
regarding CARRASCOLENDAS in this area.

Both viewer and nonviewer groups were selected from
Mission View.

Mission View is an urban school in Tucson with a total
enrollment ,f -544 children. The approximate annual income for
families living in the area is $1,000-4,999. Pupils living
within the school's area generally attend, however,transfers
are frequently allowed.

The ethnic composition of the school is 77% Mexican -
American, 12% American Indian, 8% Anglo, and 2% Black.

No other televised instruction was available to either
the viewer or nonviewer groups.

Teacher and classroom information is summarized in
Table 16.

9
Dr, Macario Saldate, a professor at the University of

Arizona, headed the evaluation in Tucson. Assisting him were
field agents Ms. Lupe Anderson and Ms. Jessie P. Leon.
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Results

Spanish Test Results

133

The average post-test score for viewers and nonviewers
in kindergarten, first, and second grades, as well as the com-
bined grade levels, is shown in Figure 51 for all content test -
ing=-in Spanish content areas. Post-test scores were derived by
computing an average score, on a one-to-four scale, for viewers
and nonviewers. Gain scores were computed by subtracting the
average pretest scores from post-test scores. These gain
scores for viewers and nonviewers were subjected to a statisti-
cal comparison.

Figure 51 indicates that there were no statistically
significant gains achieved by viewers.

Conclusion

The series had no impact upon gains achieved in the
Spanish content areas.

English Test Results

Figure 52 presents the results of overall content in
the English content areas. Scores were derived in 4 similar
manner as those for the Spanish test results. As the figure
indicates, there were no statistically significant gains in
the English content areas.

Conclusion

No statistically significant gains were noted as
effects of the series in either Spanish or English content
areas.

Language Usage Results

The average post-test and gain scores of language
usage for viewers and nonviewers of the combined grade levels
are presented in Figure 53.
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The Teacher Guide is used by 63% of the teachers respond-
ing, with most of them (62%) finding the guide useful.

Respondents indicated that the television presentations
were often (60%) clear enough to understand the objectives of
the segments, with 29/ stating that the objectives were always
clear.

Teacher Evaluations of the Series

The tables below reflect overall general opinions regard-
ing the content, language, and techniques presented in the series.

Is the subject content of CARRASCOLENDAS appropriate
for your students? (Question 16)

Percentage of Responses
Language Skills

Response Math Science Spanish English
Categories N=376 N=376 N=376 N=376

Always 33% 22% 49% 42%
Often 48 =43 39 45

Rarely 12 23 = 7 7

Never 2 3 1 < 1
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NV

1-
2.23 170.17

V 2.51 0.23

2.51 0.00
NV

V
2.73 -0.01

NV 2.45 -0.06

V

NV

150

2.52

12.40

KEY
V.VIEWERS

NV=NONVIEWERS

*=SIGNIFICANT DIFFERENCE (Y3<.05)

sob

0.16

1-0.04

Is the language level appropriate for your students'
understanding? (Question18)

Response

Percentage of Responses

Spanish English
Categories N=376 N=376

Always 43% _41%

Often 46 43

Rarely 7 7

Never= 1 < I
No Response 3 8

Was the cultural and historical content beneficial
to your students? (Question= 19)

Response
Categories

Percentage of Responses
N=376

39%...---=----Very much

Somewhat _39

A little 15

Not at all 2

No Response =5
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FIGURE 53
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Language mixing scores were derived in a similar manner
as the content scores, though computed on a zero-to-three scale.
As can be seen from the figure, there were no statistically
significant gains in Spanish, but nonviewers did achieve
significantly greater gains in English (p < .05) when compared
to viewers.

Fluency scores were similarly computed on a one -to -four

scale. No statistically significant gains were evident in
either Spanish or English.

Conclusion

The series had no significant impact upon language usage
for viewers. A reversal effect was noted in English language
mixing gains where nonviewers did significantly better than
viewers. This effect_may have been due to differences in
amount and quality of bilingual instruction other than
CARRASCOLENDAS in nonviewer classrooms_ (see, for example,
Table 16.

Summary

To conclude, viewing of CARRASCOLENDAS did not appear
to have had significant effect upon gain = scores of viewers
when compared to nonviewers in responses to content areas in
English and Spanish. =A significant gain was noted on
language mixing of nonviewers in English, although no other
significant gains were evident in language mixing in Spanish
or in language fluency.



SECTION IV

TEACHERS' ATTITUDES

Teachers have consistently provided valuable information
for CARRASCOLENDAS curriculum and production staffs. In past
evaluations of this series, their attitudes toward the program's
content and its technical aspects, and their subsequent comments,
have been instrumental in script and production development.

=

Since the third year evaluation was national in scope
attitudinal data were obtained from a large number of teachers
in various locales throughout the United States.

Teacher attitudes toward CARRASCOLENDAS were gauged by
means of a questionnaire (Appendix E) which was designed to
elicit comments describing use of the series in their schools.

_Procedures_

As a result of the information = provided by- the Utiliza-=
tion_Survey (Section X) , _names and addresses =of schools viewing
the series were available, as well as the number-of classes at=

each school. Survey instruments were mailed in care of the
principal to all teachers (1,805) whose classes viewed -the
series . Envelopes were a tached to eve survey,- providing

=

for individual returns.- ee =weeks= later, a follow-up-mailing
requested that principals urge eaches to complete and returnr

questionnaires. All responses received through January 31,=

were cod6d and inclu ed-in the results.

The questionnaire consisted of =33 questions eliciting
information in the following areas:

=

(1) descriptions of pupils, television viewing, and
teachersv

- -

_139
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(2) use of the Teacher Guide;

(3) teacher evaluations of CARRASCOLENDAS and of
pupil responses and attitudes; and,

(4) effects of CARRASCOLENDAS (an open-ended question) .

Results =

The= responses received to the Teacher Attitude
Questionnaire are presented with summary tables and textual
descriptions. Of the 1,805 questionnaires mailed, 21% of the
teachers responded. A total of 376 questionnaires was
received from the following-states;

State_ Number- of =Responses

Arizoria-

California= 34
C-Olorado 3:4
Florida 3.

,Idaho=

Michigan
Nevada- :1,
-Ne1,4-=Tersey_ - 1
New =Mexico- =24
Oregon=
Tegaa

Texas accounted
e hineteen states

ARRASCOLE
re received from
Columbia, Illinois,

W=iscons in == did= not ies- n

2--

2,90

for 7 he national response (290) .
armingarming =to have classes viewing
zation =if ection X) responses
ese states. (Connecticut, District

owa, ansas, Pennsylvania, Utah, = and

=

Pupil Description

IrifOrmatiOn -was requestecI:frot_ dadif,teacher to _describe

pupils class- as tO-grade_levelf-mmhber of pupils-,
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ethnic representation, and percentage of Spanish speakers in
the class. Tables summarizing responses are presented below
and subsequently discussed.

Grade Level or Position of Respondent

Percentage of Responses
N=376Grade

Kindergarten 29%
First 31
Second 24

Third 8

Fourth 3

Fifth 3

Sixth = < 1

Bilingual Superintendent < 1

Other 1

No Response < 1

er of Chi=ldren= in Class

umber of Children
Percentage of Responses_

N =376 7-

< 10
11: 7 20

= 38
1.0

_73

12

< 1

2

< 1
< 1

<- 1

1 -= 40

41 - -50:

51 60_

61 - 70
71 - -80-

,
'81 -!100 _

_No-Response



What is the approximate percentage of the ethnic groups
represented in your class? (Question 1)

1.- 25%
26 - -50

51 -75
, 76 -100__

No Response

3_7% 18%
13= < 1
= 8 < 1

2 1
40 80

panish?

-_-Per_centage-

:e-s-res ons
viewers -RRAS_COLEND er-grades =-a Ve-

eare: ra
followed by en- an

The majority =of the =c =lasses= 62%) consisted of 76
Mexican-American ils. The remaining ethnic groups

were enerally represen in =the- 1 - 25% range.
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Television Viewing

This portion describes existing class conditions of
television viewing, as well as the teachers' knowledge of
CARRASCOLENDAS or other similar programs. Tabulated responses
are again presented first and then discussed.

How often does your class watch CARRASCOLENDAS?
(Question 3)

Response
Categories

Percentage=of Responses
N=376=

Every -program

Twice -=a Veek
Onol_'aftVe&t= =

-ties :tham -once -a -wee
:NeV=er___ == Er-

NO" _Response--

co_you-watc

Res onse=
CategorleS-_

Percentage !c
-=_11=3-76

your television

Response
Categories

reception satisfactory? (Question 5)

Percentage of-Responses
N=3-76_

_Always=7

_Often-
Rarely-

_ -Nettek-

-N6 Response=

41%r

43

12



Approximately how many students watch the same tele-
vision set? (Question 6)

Percentage of Responses
N=376

<10
11 - 20
21 -30
31 - 40
41 - 50

_ 51 60

61 - -70

71 - -80-

81 --

-91= or more

Have u heard of any other bilingual c
evision ro rdims? uestion=7)-

-Responses_



Has there been any publicity regarding CARRASCOLENDAS
in your area? (Question 8)

Newspaper
Television-Radio
National publication
Local publication
None
No Response

-Almost_ two-thirds- of the respondentS stated that their
watched every program. Few- of the classes (15%)- watched -

the series in color; the =marjority (83%) watched the series -in
and white, a % said that television receptiOn was

lways or often satis acto

Although most respon indicated =that there had
en no local =publicity= = regarding CARRASCOLENDAS, the publicity
ich was= available generally was found in local newspapers (31%).

Teacher Description

Information regarding teachers' knowledge of Spanish and
lass activities conducted in connection with CARRASCOLENDAS was
quested. Responses are shown below and discussed in summary.



Percentage of Responses
N=376

Are class activities conducted
(Question 10)

, Percentage __sof __-Responses

esponse
Categories

Frequency of activities

Always 7%
Of 38
Rarely 37
Never 12

No Response
= 6

When conducted

Before only 2

After only 36
Some of both = 36
Neither 9

No Response 17

0



Usually, how do you explain the Spanish segments to
non-Spanish-speaking students? (Question 12)

Response
Categories

You explain in English
Aide or parent explains
Spanish-speaking student

explains
No explanations are made
No non-Spanish speakers are

present
No Response

Percentage of Responses
N=376

35%
5

13

=17

14,7

27

3:

eak S anish was- indicated by 78% of
eachers s ea ing

ass ac ivities
a e c -

-SCOLENDAS,

AAr es==o 1 _=

tIVitieSate
e ore =an after --

Spanish segmen are usually explained to non-Spanish
speakers by the teacher (35%)

Teacher Guide -Use

Since Teacher Guides are available for the series,
actual use of th-e guide by teachers is described in the
following tables. Discussion follows.



How often do you use the Teacher's Guide? (Question 13)

Every-program
Most programs
Some programs
Never-

Do not have one
No Response

PerOentageo Res onses

Respotse Percentage-of ReSponses
Categories - _ N=376

4



Would you like to see a follow-up program for your
students at a more advanced level? (Question 21)

,-

Percentage of Responses
N=376 =

Yes
No
No opinion
No Response

Responses also show that teachers would Like to see the
series repeated (87%), with-55% stating that they would like -a
follow-up series at a more advanced level.

Teachers were asked to evaluate the reactions of their=
students -to CARRASCOLENDAS and the extent of their participa-
tion with program segments and with other classroom activities.
These evaluations= are summarized in the tables and discussion
below.
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In general, how -well= do you think that your students
like CARRASCOLENDAS? (Question 22)

Response
Categories

Very much
Moderately
A little
Not at all
No Response

Percentage of Responses
N=376

72 %-

22

3

1

2-

Do Spnis -s eaking children engage- in the -Spanish -
r_-Engliah audience- participation- segIrlents =during-the

egoi

esen
onse

=



Do English-speaking children engage in the Spanish
and/or English audience-participation segments during the
program? (Question 24)

Most engage all of the
time

Most engage some of the
time

A few engage most of _the
time ___

A few engage some of- the
-time -

Percentage__ _Orit_eS_:_-___ _



Do the Mexican-American children in your class partici-
pate in class activities? (Question 26)

Response
Categories

Percentage of Responses
N=376

Very much
Moderately
A little
Not at all
No Mexican-Americanchildren

present
-No_Response

deSt:

E__



Do you think that the Mexican-American children's self,
esteem or pride may benefit from watching CARRASCOLENDAS?

(Question 28)

Response
Categories =

Very much
Moderately
A little
Not at all
No Mexican-American
present

No Response

50%
27

15
5-_

rcen
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Have children from other ethnic groups shown interest
in learning more about Mexican culture after watching
CARRASCOLENDAS? (Question 31)

Response
Categories

Percentage of Responses_
N=376 :=

Yes, often 12%
Yes, == occasionally 36
No /lever _ 12

No other ethnic groups present _34

No Response- 6

ing= students ask the Mexican--
SCOLENDA testion 32)

ese

ir pup].
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Teachers generally felt that Mexican-American children
tended to speak more Spanish in school after watching the
series (52%) although 40% saw no change. Mexican-American
children participated in class activities to a great extent in
2% of the cases.

In rating the Mexican-American children's self esteem,
teachers indicated that children tended to accept their heritage
37%) and that 32% were not aware of-a cultural difference with

er ethnic groups. In 28% of the responses, teachers felt
at the children's self esteem was high and expressed pride in
eir heritage. Half of the teachers thought that the Mexican-

rnerican chilaren's self esteem would be greatly benefited by
ching CARRASCOLENDAS.

after

Effects_ of-rCARRASCOLENDA

The only open-ended-questiori in the TeaCher Attitude
=

stionnaire was-: =

What do you =th =ink is the most significant effect

of CARRASCOLENDAS on your studentd? (Question 33)

Eighty-eight percent of the rest,mdents replied to this
question. Comments were tallied and those mentioned most often
are' as follows:



1. Children benefit from hearing Spanish spoken and
*develop pride in the language and culture (66 ).

2. The series encourages learning and speaking of
Spanish as well as English--vocabularies in both languages
are improved (58).

3. Children realize= the importance of both cultures,
and other ethnic groups become more appreciative of the many
cultures and differences in the world (43) .

4. Children enjoy the series and find it entertain-
iing, particularly the songs--there is much participation in

singing (34).

aracters=

i u

er-_=Coitim-e--n

= _= --:_ Proclois= -1=i4yei --.to-o--much-='Span-ish-,--7and--=Engrish-ispeaking-
_ __

-ildren :Tose- interest--; --maybe =more= -elementary- SPanish could
---e =Used_ -15-) ;

Puppets do, not hold attention an are difficult to
understand (5).

Results Excluding Texas Data

A separate analysis of Teacher Attitude Questionnaire
results was conducted excluding the Texas data. Since Texas
comprised the major portion of the sample (N=290), it was

Number of similar responr 3.



necessary to note if Texas responses had greatly influenced
the overall results.

An overview comparison illustrates that the responses
from the ten additional states (N=86) tended to follow the
general trend of the national results. The few exceptions

are as follows:

1. Question 2. Respondents (41%) stated that from
1-25% of the children in their classes spoke Spanish. ,

2. Question 5. Television reception was always
(50%) or often (41%) satisfactory.

3. Question 8. Fifty percent of the respondents
indicated that they knew r arding
C RRASCOLENDAS. Public was avai e was generally
foun, in newspapers (23%) .

4. Question One-third of the teachers responded
t t they only_ spoke English.

_5. -Quettion_16-4 -SpaniSh- -Language _Ski-11S- folloWed

the =trend-of the =other content -areas _-scrence, and
-that-the__Subje-ct content was

=t-orisidered opfteni--(47/) and-_ralc,rayS- (29% -)__ appropriate.

6. Question 11:3 Language level in Spanish was
considered appropriate for the children's understanding
always (36%), often (37%), and rarely (22%). English was
considered always (44%) and often (43%) appropriate.

7. Quest -ion 27. The Mexican-American child's self
esteem was rated= high (35%), or medium (35%), with 2 -2%
stating that, the children were awars of no differences
between ethnic groups.

-8.

(_40%) or a

there were

Question 30.- Non-Spanish speakers learned some
little (43%) Spanish with only 9% showing that
no non-Spanish speakers present in the class.
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9. Question 31. Other ethnic groups showed interest
in the Mexican culture occasionally (53%) with only a small
percentage (8%) indicating lack of representation of )they
ethnic groups.

Summary

On a- national, scale, the Teacher Attitude Questionnaire
elicited generally positive comments. The majority of teachers
who responded taught either kindergarten, first, or second
grade in classes of 21-30 pupils of predominantly Spanish-
speaking Mexican-Americans.

Classes tended to view every program in the series on-

black and white television sets having good reception. Most
teachers =had no now e e-of other lingual t-Aevisior. pro-
rams- and- -e- _ some idi - regarding CARRASOO-LENDAS= ---

-appeared= It _newspapers:-

T _e-;Teaporidenta-_g_erieraiklyi had=ssoitteknoWledge = Spanish;_
tended= to` == conduct =Class laCtiVities=-Predorefiriatit-ly---in

_Actin eared-==t0--CARRASCOLENDAS--=were-i==condUcted-, and Spanislif
were-explainned in English= by =the---teacher---

The -Tead er-_-=Gliide.---Was:,:qUite-us-e-f=u1----eVen --though the
e- ret_e-ntatlitin vere---clear- _enOugh-to-understand- the

_ _

As -a whole, teachers reit that the subject content and
language level were approprate =for their pupils; TheY would

e to see the series repeated, and possibly a follow-up
program produced. Respondents also indicated that children
liked the series very much and engaged in audience-participa.-
tion -segments. Mexican-American children tended to partici-
pate well in class activities and felt positive about their
cultural heritage or noticed no differences among ethnicities.
While the Mexican-American children's self esteem benefited
from viewing CARRASCOLENDAS and they were willing to con-
tribute personal- experiences to the class,- non - Spanish speakers
also learned some Spanish and showed interest in knowing more
about the Mexican culture.

_
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Effects of the series which are significant to the
students dealt with the beneficial aspects of hearing Spanish
and English, developing greater appreciation of two cultures,
and increasing self esteem.



Whereas the Teacher Attitude Questionnaire elicited
general information regarding the series, a detailed program-
by-program evaluation was also undertaken. A Teacher Diary
was used during the first two years of the evaluation of
CARRASCOLENDAS. Observat3ons obtained from teachers on every
program were of substantial value to the curriculum and pro-
duction staffs in designing and/or4revising the instructional
content of the serie The dia was used again_this year to
assess specific features of eac rogram and to provide the
curriculum a_n uction staffs wrt ter hers' comments
btained on a = wider scale frotti = various= =test sites.

The booklet used in the second year evaluation had
been. designed according to teachers' suggestions for facili-
tating completion. The =diary for = the - =thi-rd year retained

most of the same .;"-'eatures; It included a- letter to the
teacher with directions for completing each page, a general
information page regardirfg the feacher's class, sheets for
rating each of the 30 programs, and a page for general
remarks.

Specific information (see Figure 54) for each of the
30 programs of the series was gathered by two methods:

1. Six rating scales for evaluating each program:
and

2. Space for comments on specific features of the
program and descriptions of pupils ' reactions.



Please give ratings by placing one check on each of the follcwing scales:

1. THE PROGRAM FACILITATED LEARNING ACTIVITIES:

very well : not at all

2. RELATIVE TO OTHER PROGRAMS IN THE SERIES, THIS PROGRAM WAS:

better poorer

RELATIVE TO CLASS UNDERSTANDI LANGUAGE= LEVEL =WAS

very appropriate inappropriate

THE _CHI-LDRE,T--i!S __VERBALPART-ICIPATION '-WHERTiPROMPTED-r- BY THE

-Please- comment on specific features of this program and the
responses to-them in your classroom. Please beg;.n each comment
on a new line and number your remarks.
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In view of the auditor's comment on the second year
evaluation regarding structuring of teachers' remarks, speci-
fic segment presentation techniques to which children responded
positively were eliminated. The evaluators concluded that the
presentation methods which were most successful would become
evident when teachers listed their comments on specific features
of each program.

Each page provided space the teacher to identify
e of the -program whic being evaluated. The

booklet pages were perforated so that they could be remoired
for a biweekly mail-back. (A stamped return envelope was
provided on every sixth page.) Biweekly-results were then
collated and distributed to the curriculum and production
staffs= during the period of broadcasting and production.

am:

onro
ecause_ =of> i=ts late
ree7s=teac ers-ctitittenting

each two programs= __ =one = -of the j teachers
i e o respond er Albuquerque -an Aan ntonio each

-six teachers= res onding- biweekly asis. They
eluded an teacher at eac - since Ce those-

-particular sites included viewer groups-from-monolingual, as
well as bilingual classrooms in kindergarten, first, and=

second grades.

Site Characteristics

General Information

The responses included comments from 10 kindergarten,
12 first grade, and 10 second grade teachers. All teachers
completed the general information sheet, and responses
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regarding class ethnic composition, teacher and pupil fluency
ratings , extent of Spanish instruction, and viewing situations
are discussed by sites.

Albuquerque:

1. Ethnic composition of classes:

All classes in the CARRASCOLENDAS Teacher Diary
evaluation were composed of 974 or more Mexican-
Americans.

Pupils fluency in Spanish =and English:

majority___-of-chi=ldren ei=teac asSs,

ass eta_

Monolingual classrooms had no Spanish instruction
=other than CARRASCOLENDAS. Children in bilingual

=

classrooms were-taught the following subjects in
SpanishScience, social studies, reading, language
artsi music,-and culture.

5. Class viewing of other telwision series:

None of the respondents' classes had ever viewed
a television series in class.-
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6. Viewing of CARRASCOLENDAS in color:

All viewing was in black and white.

_7. Viewing situation:

Two kindergarten classes viewed the series together
from 2:30 - 3:00 p.m. = after= class activities were
completed for the day. First and second grades
combined two classes_to a room to view one tele-
vision set. CARRASCOLENDAS was available daily
and classes generally did not view on Wednesday
since it was an early dismissal _day.= Teachers
objected roadcast time of -the program
stating ima ren- were -too tired- at

ass_

Spanish fluency of teacher and teacher's aide:

One teacher spoke-Spanish fluently whil the other
two spoke it moderately. Two of the-three teachers=
had aides who spoke Spanish, while the oL.her
teacher aide did not.



lea

4. Extent of Spanish instruction in school:

Phonics, reading, writing, and math were _taught
in SpaniSIL in the first grade; second grades
taught social studies twice a week and reading,
writing, and phonics three times a week.

5. Class viewing of other television series:

Of the three= respondents only-twc had classes w.

had ever viewed a television series in class.

Viewing of CARRASCOLENDAS in color:_

:==whIter.1

The great- majority of students in these teachers!
classes spoke no Spanish. Small percentages

=
spoke it fluently = or moderately.= As would be
expectedthen, these students were rated =as
speaking English fluently. In one class 37%
spoke English moderately or limitedly.
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. Spanish fluency of teacher and teacher's aide:

Three of Lansing's five respondents spoke no
Spanish. One teacher spoke it fluently; the
other teacher rated herself as speaking Spanish
limit rFou of the five teachers had aides
who did not speak Spanish. The other respondent
did not =have an aide.

Extent of Spanis - instruction in= school:

No ects were
counting. e

:au ani

strue

anish although
sWe ccasionally=

CARRAS COLEND ovi e

acraii =w ite.

The great majority of respondents' classes was
-Mexican-American.



ank

er e evi-

RASCOLEND

iewing situation: -



majority asses of Teacher
Dia- _res onden e S anis mo eratel or

uen ass

ea in
om re

4. Extent-==of= Spanish instruction in school:



Five Qs achers

:Oblor. The othe

Isated hEkldren watthe-

--buqh on a color set, because-t

Live.

All groups, with one exception, had two classes
viewing one television set. The series was

viewed from 10:00-10:30 a.m. on Monday, Wednesdayk
and Friday

Ethnic compiosi;;ti

Of five teachers responding in Tracy, two had
classes with a majority of Anglo pupils. One

teacher's class was comprised of 43% Mexican
American and 57% Anglo students. Another teaoher-
class was 36% Mexican-American and 46% AnglO__
of this class were Portuguese pupils.) Aridgaribth

respondent's pupils were 50% Mexican-AmeriCahc
nglo, 10% Black, and 20% Portuguese.

A majority of pupils in these respondents' classes=_
speak little or no Spanish. One exception was a

class in which 70% of the students spoke Spanish__
moderately or fluently. Except for 1O/ in one



Anish instruCtI

Three of the five teachers' classes had viewed
other television series in class. ProgramAlisted
by respondents were arsten-and Say, The EIOtric
Company, and Sing, Children, Sing.

Viewing of CARRASCOLENDAS in color:

All viewing was in black and white

Two or three classes were
view one television set.
viewed from 12:30-1:00 p
and Friday

generAllVcombined to
CARRASCOLENDAS was
.m. on_Monday, Wednesday,

The great majority of respondents' classes was
comprited of Mexican-Am,?rican children. The
second highest percentage of students was AnglosI-
and the third highest percentage was American
Indian.



luently. A econdt
ajorIty of her studen___

anTsh.mdderatelydtilmitedly. In
43% of the students spoke noSpanisl

Wo of the three classes, a Majotlt
_spoke EngItsh moderately or fluen_
third case, 37% spoke fluexft-ly or

ately, while 63% spoke ititimitedly, could
comprehend it, or could not speak English at

Two of the three Tucson teachers spoke Spanish
fluently; the other was moderately fluent in the
language. All of the teachers had aides wh
spoke Spanish

Extent of Spanish instruction in school:

program with approximately
taught in Spanish.

Two of the three classes viewed television series
other than CARRASCOLENDAS in class. Teacher
listed these programs as being All About You,
Chiquitines, and The Electric Company.



randomizedEversions to avoid a format bias. Approximately ten
of he three format sheetscomposedntheQTeacher

Diary ratings for the 30 programs.

One analysis illustrates the average ratings for the
30 programs on each scale by grade level ta4ures 55 60), an
another analysis shows the average ratingsmdfMthecoMbined
programs on the six scales according to sitewMgures 67)

Average ratings for 30 programs on each scale
(Figures 55 60) illustrate the average ratings for each
program according to grade levels. Each figure is for a
separate=question. The program number is listed to the left
of thefiguremand the average fort eaohmscale is
specifled=bymddtted (kindergarten) sOlid(firet grade), and
broken (second grade) lines. The midpoint Of-the rating
scale is an average rating of 4.0 with positive ratings
visible to the left of the figure (lower than 4 0

When the program ratings are compared by grade levela,
gener=ally programs receive more positive ratinOmfrOdVkinder4
gartenteathers, and more negativ_e rat lgs from-s -econd sgrade
teachers-.= First grade teachernratingemfallabetwe
kindergarten and second grade ratings though they tend to
follow second grade ratings more closely

All average ratings tended to be positive, with occa
sional ratings falling a little below the midpoint (higher
than 4.0). No program received a rating of 5.0 or more for
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14.

16.
17.
18.
9.

21.
22.
23.

26.



19.
20
C- 1



21.
"2.
23.
21.
c)5

-
27.
28-..
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KEY

INOERGARTEN

FIRST GRADE

ECOND GRADE



KEY

MNDE.RGNRTEN

FIRST GRNDE

SECOND GRNDE
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= eeon
aVera

most si

The ratings, differentiated by grade levels, folio
similar trends of the combined overall ratings to the six
scales.. The program rated highest by second grade teachers --=
(Program 17) received particularly high overall ratings for_j
two scalesgood program when compared to others in the eerieSk
and appOpriate language level relativento classnunderstAxabmu-
(avera.2). Other programs recsivIngRhighEoveraIi=ratings
were Programs 8 and 12 for facilitatiftgRiArnIngadtitAt&es
(average = 2.3); content appropriatenes=s (average = 1.9), andF-
holding children's interest (average = 2.1) --Program 8; arida-
eliciting children's verbal participation (average = 2.0) =1-

Program 12.

Site Ratings for Combined Programs on
Each Scal

In comparing site responses, the- average- ratites- for

r rama were combined for each oftheEaixscalba
T e.snc.sealea.appear=on=themieft7Ofeach

figure -with the averagensfter
by asolid line. The midpoi=nt rig is

4.0. For comparison, the ratings ofthe combined= site Is
illustrated by a broken line.

average ratings of all sites, with one exception,
positive end of the scale (lower than 4.0).
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The Lowest ratingmfor any scaLeM(f t tibil of

learning activities,-3Wwas from Trachi-lethe highes
rating (childrenls verbal participation, 2.2), excluding
Edinburg ratings -, was from Los Angeles

teachers to comment on specific features of that particular
program and children's reactions. Responses, general listedm m_

the title of the segment as stated in the TeadhersGuIde, th
content area, or the objective being presented4 mTeaChers'
representative remarks are listed according -f pr6cltam in

Appendix D.

Biweekly reports were available to a Amautumamot
production staffs and included all teachers'commentreiative
to the grade- levels

General comments continuouslymindicated thatson04
an7- ton,_ adi films were the most popular means of=izetrad---- --

tron formthechildren. Films were enigyed although thedegret
of attention varied relative to the particular film. The
animation segments appeared to elicit most of the audience
partiotpation for the entire series, and there was also much
participafion in songs once the lyrics were learned. The
puppet were attractive to children but their dialogues wererm==
often muffled and could not be understood, thereby detracti
from thethe content of the segment

gapito continued to be the favorite character; ho,
ever, the amusing segments, regardless of characters,
generally had high appeal for the children.



The General Remarks page elicited few comments, and
-those which were received came from first and second grade
teachers. Collated remarks are as follows.

wonderful educational and rewarding program;
children learn by participation

-children are more open with teacher and peers l_
children are encouraged to have more pride in
their native tongue and cultur

Second grad

activities on show-weIl planned, and therefore
interesting and easy to understand,
impressive show-

-children enjoy the characters, especially
Agapito,

children's interest would be higher if Tach
and Nacho spoke more clearly
interested in seeing the series again

Responses to the Teacher Diary indicate very favorable
reactions to CARRASCOLENDAS by teachers of kindergarten, first,
and second grades. Program 8 received high ratings from th
combined sites as did Programs 12 and 17. When considered
according to grade levels, the lowest (positive) average
ratings elicited were from kindergarten teachers, followed
by first and second grade teachers respectively. Sit
responses indicated most positive ratings of the series from
Edinburg, withLansing= and Tracy rating the series lowest.
However, all_ratamcfsgenerally appeared toward the positive
end of the sc Tower than 4). In all, responses were
generally yerymposAit-vie4 with teachers indicating that songs,
animation, an =ftImewere segments which were most appealing
to children



192

Department of Mental Health and MentaILRetardation,
Travis State School, Austin,Texas

Interesting results to CARRASCOLENDAS viewing were
supplied by a teacher at EtheMT. aviTtLStathool, in Austin; ==
Texas, a school for mentalayretaraddirdren and adults.
The tAaCher who compreted a TeadherEDIsce #peakASpSnish
mdderSteIV4 Her Bass_eonsxstedLWIIMMA&MraSnkmertean
boys taha are consiAeredmtraInabl'e mental retltdSteSibetween___
the ages of 14 and 20-=The pupils spoke bothSpandiSh and
English limitealTmathough their knowledge-ciffgh was
greater The caoteatives of the class werewtb etaanCe the
dbIllty of speakinq-Spanish, and to. teach Em s 1i_to the
axlmqm of the pupil's potential

The teacher noted that although most of the content
presented in CARRASCOLENDAS was much too difficult for the
1Rnaiseomprehension, the series always held their attention_
inioAtedi.lXgapito and always entioyed the songs. Thefiim
AlAttmApPeared to fascindtehepilOasi. AlthOughstheebbjoctm
contehtivas usually tooriadmancea, tie= tea her
was OOd means for reinforcing regular
ies, The Teacher Guide, and particularly the vIsual!=alds=t-

proved to be very useful also The teacher stated that

CARRASCOLENDAS has served immensely in supplementing
daily classroom activities, [and] can be easily
modified for their students] benefit. It has greatly --

facilitated learning by providing an Interesting, and
often amusing, means by which to reach the retarde
child

Teacher average ratings for the six scales were
compared to the overall ratings of kindergarten, first,
and second grade teachers and may be seen in Figure 68.
Ratings were higher than the overall average ratings of
ther teachers, particularly the children's interest level

in viewing CARRASCOLENDAS
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SECT IL-0 N

children's viewing and the -ir reactions.

In the second year evaluation, parents provided valuable_
insight by expressing the importance they assigned to havingt
their children exposed to more Spanish, and Mexican-American
customs. To further gauge parental opinions on a national sqqp,
the third year evaluation again focused on attitudes of pamerittr
toward general bilingual instruction in the classrooms, asTM-a
s toward CARRASCOLENDAS. A survey of parents whose childret-
ttended test site schools was conducted in order to elicit

their attitudes and note any uniformity among responses throgg
ut the United States. The questionnaire is included in Appen

E.

Following a discussion with Field Concultantsz,
decided that a random sample of parents' names would be
obtained from each test site school roster. The population
would not necessarily be limited to people with Spanish sur

Percentages of Mexican-American parents in the schoo
each site were:



Bilingual interviewers assessed parent attitudes by
means of a telephone survey which was conducted in Spanish cit
English, depending on the language preference of the person
being interviewed. These interviews were conducted during --

the months when CARRASCOLENDAS was being aired at each test ==
site

The survey instrument was designed to incorporate
responses of parents having children who viewed television.
If a person contacted had no children, or no television,
he/she was not interviewed.

e instrument provided possible response categorra

_arArikew_r4. A r6=spang=aategory marked "other" was provided-
with=spwcomforcommentaaticalt4d= from the parent whenNthee__-==
commentt=werenotAlhatdedim=the instrument. Commentsmwerle--
tallied and atturtWitioned when applicable. Also, th

interviewed to respond in a positive, as well as=anegative
manner, to the same question (i.e., yes, bilingual-programs
are good for teaching Spanish, but they take up too much
school time)

'Pueblo was an exception. Interviews were conducted.=
after the 30 program series had aired. These results are
mentioned separately, at the conclusion of this section.



or more Ian

opinions regardingregaTthi!ngi CARRAScOLENDAS andMrtS!=features

'f the parent had viewed=one or more rograms.

See Appendix E for a sample instrument. Implementation
is outlined in Table 17

Each site was to have interviews from 100 parents.
ever, the number of surveys that were completed and scored
correctly varied from site to site. The results include 688
responses, not including Pueblo responses (see note 1).

Responses to the survey are listed by test site, as
well as the combined responses. Results are as follows:

Bilingual Television Programs and Lanqua eAJse

The first portion of the survey instrument dealt with
general attitudes regarding bilingual television programs and
the use of two languages--Spanish and English. All 68
respondents completed this portion of the survey.



Preparation af_Materials

Revise instrument
Data analysis design
Preparation of auxiliary materials
Finalize instruments
DupI1aation of materials
Forward materials to Field Consultants

September 22
September 29
SepteMber 29

October 6
October 6

October 13

Receipt December 8

Coding December 4-15

Analysis January 5

Interpretation January 12



ome



LCree_clue es-Amportante tenet un programa bil-ingile de
elevision os d-e cue etentales? L Por qUe?--
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although substantial input from the child was also IffatS at

luquerque,ibuquerque, Tracy, and Tucson.

Cug.1 es su opinion de CARRASCOLENDAS?

ALBU EDIN LANS L.A. S.A. TRA TUC TOTAL
N 79 N-29 N-17 N-32 N-29 N.-:27 N -22 N=235

It uses Spanish
and English both 0

Presents
Mexican
American
culture

Parents' opinions regarding CARRASCOEENDAS were very
favorable. The most oftOriOited response eated that
parents considered CARRASCOLENDAS a good program. In Los
Angeles, the parents ware,particularly i,ipressed with the
general instructional value of the seritL, San Antonio
rated highest the use of both Spanish and English in the
programs; instructional value and consideration of a generally -

good program were listed next



The few negative remarks (2%) stated that cultural pre---
sentations were poor, that parents did not like to have their_
children exposed to Spanish, that the program was more enter
taming than instructional, and there was one general negative -
comment stating that the program was not a good one

Cuales_au opinion d las costumbres mexicanas
que se presentan en los programos=.

the Mexican customs presented in

ALBU EDIN LANS L.A. SA TRA TUC TOTAL
N 79 N-29 N-17 N=32 N-29 N-27 N-22 N=235

Good for chil
to see them on
television

Teaches others
about Mexican
American
culture

Favorable comments regarding the Mexican customs p
sented in the series were most often cited as responses.
Generally, parents felt that the presentations were good.
Parents in Albuquerque and Los Angeles felt that it was good==-
or the child to be exposed to these customs on television.



The unfavorabIers_ponses .(5%) were generally limited_
totwoareaswIII0711Aw6rt contradictory: not enough treatment_=

-_cifA4exIcJialldlitdth, and the parents' wish of wanting their __
IclrenmtogotmaWay from Mexican-American customs (Tucson arC

ALBU EDIN LANS L.A. S.A. TRA TUC TOTAL.

N 79 N=29 N=17 N=32 N=29 N =27 N=22 N=235

The parents approved of the Spanish used in CARRASCO-
LENDAS except in Tucson where parents were unsure (68%) and
listed the majority of negative responses (9%).



LLesLha ayudadO_e1_prograta ZARRASCOLENDAS a sus hijosa

(Has watching CARRASCOLENDAS had any
children learning Spanish or English?

Response as to the effect of viewing CARRASCOLENDAS on
children's learning of Spanish and English was positive, with
the emphasis on Spanish listed as secondary. At three sites -------

(Albuquerque, 60%; Los Angeles, 35%; and San Antonio, 48%) the'
majority of respondents replied that viewing the series had
helped their children learn Spanish



L ue caMbios le_gustarla que se hicieran en

Prcentage of Resp6rites

Generally, parents stated that they had no desire to
change the series, although the next most often cited response
suggested more use of Spanish in the programs. Parents in
Albuquerque cited more Spanish usage as the major change they
wished to see in the series.

In the categories listed as "more of" and "less of" few
responses were made, and those mentioned were single items not
repeated by other respondents. Examples of responses were:

More of: --elaborate attention-getting prop
-stories on Indians and Mexican
- -each program (1 hour program



ue otros resultados cree que CARRASCOLENDAS ha

LBU EDIN LANS L.A. S,A TPA TUC TOTAL

N 79 N=29 N=17 N =32 N=29 N=27 N=22 N =23&

Pride in
culture fo
Mexican
Americans

Teaches others
about Mexican
Americans

Pride in
speaking
Spanish

Languag
improvement
Spanish

When questioned about other effects CARRASCOLENDAS
might have had, parents most often expressed that the series
encouraged pride in the Mexican-American culture. Language

improvement in Spanish was the second most often cited respon5,--



LTiene algunos otros comentarios o sugerencias?

Approximately one-third of the respondents' made additionw
comments, with he majority of these comments n tiat ng from
Albuquerque. Comments were tallied and those cdmilizst often=
were that the programs were worthwhile, well prese-atd, enjoy
able, instilled pride in the Mexican-American culture, and
helped improve speaking in Spanish. A random sampling of
comments only mentioned once or twice are.

--improved communication between teacher
need for increased-program promotion

--variety of broadcast time at sites for
parents and children
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Sex of respondent

Number of Respondents

SITE

Respondents
ALBU EDIN LANS L.A. S.A. TPA TUC TOTAL
N=98 N=100 N=100 N=96 N=100 N =98 N=96 N=688

Male 12 1 24 108

Female

No Response

69 43 82 84 76 91 527

53

e !majorixtof respondents -were female, lbuquerque
=es/sons-es =occa-s--Io Ty were iftf.---acr-Mwi th mtlrem=rWthri, but

-ompIetb y-themmother when-Sheahadviewedonemormmoremprgrams.
en this-occurred4 the respondentmwas scored '-ema=leV! One

of the interitIeWert in EdiribtrObtitted mark fl tmeres mdents'
sex, and this accounted for 45% no response at that site.

Special circumstances which might have occurreddurinq
the interview were list:ed by the interviewer. There were 54
comments listed by the interviewers in this section.

ften, the parent was not at home and the interview was
conducted with another relative (not a child) Lwiimr= in the

hOMa, iM. Albuquerque, particularly, the interAewmwasmihiti
conduOtedPwith the father but completed by the lacither=w en
spedMdmeaestions regarding CARRASCOLENDAS weraminvOIved.

A few respondents were interested in haVing their
children speak other languages -- Portuguese, Indian dialect--
Italian. Others interviewed did not approve of bilingual
education -felt it was confusing to children and/or that
English should be stressed.

Pueblo Resulti.

The Pueblo study was conducted on a much smallers ale,
= i4ht Mexican-American parents and eight Anglo parentsmwere
interviewed. Results indicated that Pueblo responses were
similar to those of the national survey. However, of particulad



inte-tCdt ==fat-Wat ,tife-=-6111.y=rWgat=ive=dbrittidritsireited

. _Itittroinary,=the-Parent=AttitudeSurveyindicated-that

Responde-t--titPth-143-ortWl-c-e413f

sites --tlierrfalbrity of resp=on=dents preferred-that tlieii-r_:chIldten

speak both Spanish and English. The teaching of -=J

merican customs was deemed important-and very few negative
responses were elicited

Almost two-thirds of the respondents had never viewed --=7=j
he series and did not respond to the questions dealing with
particular aspects of CARRNSCOLENDAS. Of the remaining third-
parentag-enerally learned about the program through informa-_----
i n provided by the school, on television, and by their

children

IntiloseatWg-Or=re=s where posy tine and negatlAtexcom-77-_-=-
ments=vereb=cithwOlickt-e-d=,- tespons es rare generally

towardRtIresiFe-s- Responses- likes and diTS)Itik-e--frtife-

serkesAaerz generAlltly lay-dr-alike% The majority 15-ft=e-ggo rid-en-LS= =

felt the.A=RRASICOLENDNS= was good program and thought

them1Sc-icancustoms pre-s_ented-Nknathe series were well ==_

Ninety percent of theAparentsmliked the Spanish used ihathe,
rograms, and many f6It-thatqthe children had profited by _

aris=ing both SpanishArEngliirsh, and particularly Sparlithv

Few caanges were suggested although more exposure to
Spanish was cited often (32%)



------Ar

and w ariL have been -
the present rsOrlrOli, researchers

tt1tudes from Mexican-American children in kinderga:r
first, and second grades at all sites who were inv625/1
the field experiment. Their attitudes were measured by
means of an interview conducted after the English post-test
in an attempt to pinpoint the language in which they pre
ferred to speak, the television programs they IiikadmtoLview=
and specifically, segments or portions of CARRNSCOBENDAS
which were appealing to them.

The Child Attitude Survey consisted of 17 multiple-
choice or yes-no questions presented as soon as the English-
post-test was concluded (Appendix E). The .interview situ,

ation had already been established during the post- -test,
and facilitated obtaining responses from each c
interview instrument was designed to elicit clIk
attitudes regar=ding- television viewing, languagOUSW04,
opinions (DICARRASCOLENDAS if they were viewers Of7themserkes1-
OccasiondItyresponses from cerec on
viewers itiOhla6d. Opinions on CARRNSCOLENDAS if they VIeW_
series on Weekends or after schtibl tour.

Forty-eight ehndren were to be interviewed at each



The interview was initially be
he/she watched television at home, andm MAratLitajOr.=

respondents (98%) indicated that they did-.Viatdh televks

hOme.

CARRASCOLENDAS
Sesame0StM7et
TheAgkettiCke0m an
Misterog_rsONOig borhood
Local program
Cartoons-
Other
No Respons

The largest number Of responses, indizated that children--
like to watch cartoons, with 17% of the-ireapOndents mentioningm
Sesame Street and 11% mentioning CARRASCOLENDNS as programs
-"bey liked to watch. The 19% response under the "other" cate7O-
was generally a specific title of television programs (situation
dramas and comedies) which the children liked to watch.

1

Since children often mentioned more than one prograrkiM-==
the total number of-leospmses is larger than the number of
children who respondedandepercentage is calculated in relaticitr--;_
to the frequency of mention.



Generally, children like watching television at school
and think it is fun (32). Under the "other" category, 16% of
the respondents indicated that they liked to watch television
at school because they were able to see CARRASCOLENDAS (17)
and because they liked to see Spanish programs (7 .

General reasons listed under the negative .ategory

Evaluators felt that responses as to the use of Spanish
and EngIlAhon. television, and with peers, familyandMtadlierS4---
would be indicative of the general reaction to CAtRASCOI NDAS
Responses are tabulated before and summarily discuss



Mexican-American
Anglo (N=63)

San Antoni
MonaIngual (N =38
BilIngttal (N=49

Tracy (14=47)

Tucson (N=47)
TOTAL (N=544

speak Spanish or English to your friends?

Response Categories

Spanish English Both NoJR0011011se

lbuquerqu
Monolingu-7,1 (N-48

Bilingual (N=48
EdiribUrg (N=47)

Lansing (N=38
Los Angeles (N =55
Pueblo

Mexican-American
Anglo (N =640

San Antonio
Monolingual (N=38
Bilingual (N=49

Tracy N=47
Tucson (g=47)

TOTAL (N=544



-ResponsdeAtegibtles

Oanish English -Both No Responses --

Mexican4American
Anglo (N=63

San Antonio
Monolingual (N=38
Bilingual (N-49

Tracy (N-47
Mucbn, (N-4-
TOT (N -5 )

Do you speak Spanish or English to your brothers and

No Brothers _

Spanish English Both or Sisters Res TarsTel

Albuquercru

MohdIinqual (11#48

BIIInqUat (N=48
Edinburg, (N =47)

Lansing (N=38
Los Angeles (N =55

Pueblo
Mexican-American

Anglo (N=63
San Antoni

Monolingual (N=38
Bilingual (N-49

Tracy (N=47
Tucson (N=47
TOTAL (N-54



uquerque
MonOIlmgual (N=48)
Bliinguw (N-48

urg {N=4/)

Lansing (N =3 8

pio Angeles (N-55
Puebl

Monolingual (N=38
Bilingual (N=49

Tracy (N-47
Tucson (N=47)
TOTAL (N=54

When asked in which languages television shows should
be broadcast, 42% of the respondents indicated Spanish and
English. Albuquerque, San Antonio, Tucson, and Pueblo children
preferred English shows, and to a much
Albuquerque and Pueblo (Anglos

The majority (67%) of children at all sites spok
English to their friends. Children in a bilingual curriculum
in San Antonio were the only respondents with a larger percen
tage indicating that they spoke Spanish and English, or Spanish,
to their friends.

The largest combined response showed that 51% of the
children spoke English to their parents. However, sit
responses indicated that large percentages of children spoke----:-
apaiiish, or Spanish and English, to their parents (Edinburg, =T7-
Lansamg, Los Angeles, San Antonio (bilingual), and Tucson).

Similar responses were noted when the respondent was_-=
speaking to brothers and sisters although more English was



still used to a great extent urg and San Antonio
(bilingual).

English was used predominantly when speaking to
teachers. However-, greater use of Spanish and English was
evident in Los Angeles-and Tucson, and to a lesser--degree
in the bilinguaIMtIassrooms in San Antonio and Albuquerque,_

The quest1onnaire wasmalso designed to elicit spec
ttitudes regard-inj---the seri-es-. Only viewers of the-series

and those none_ ewers who had been exposed to it at home or
elsewhere completed this part of;the-survey. (Nonviewer

subjects who had never seen a CARRASCOLENDAS program and
some viewer subjects, did not cOMOleteNthe questionnaire
Percentage figures regarding CARRASCOLENDAS and its= features
were computed with the revised nutriberof 420 respondentt-.

Albuquerqu
Monolingual (N=48
Bilingual (N=48

Edinburg (N=47)
Lansing (N=38
Los Angeles (N 5
Puebl

Mexican-American
Anglo (N-63

San Antonio
Monolingual (N=38
Bilingual (N=49

Tracy (N=47
Tucson (N-47)
TOTAL (N-5 4



all siteSw argest percentage cf ildrehAVdewed
= series. San AttitInIo is particularly noticeable skn
more of the chi:I:re-I-I-interviewed had heard of CARRASCOLE

Where do you watch CARRASCOLENDAS?

Percentageof Responses
ResponseCategories

Don't watch
Home

School
SOth
No Response

Respondents tended to view the series in school although
aportion CM') mentioned viewing CARRASCOLENDAS at home as lire
as at schoo

I like films
I like puppets
I like both Spanish and E

a program
Fun to watch (entertainin
Other

Children were very positive In-their responses when
asked if they liked CARRASCOLENDAS. Respondents indicated
that they thou the series was fun to watdhf28%) and that
they liked the songs In the "other'' eater au--

tended to mention that they liked Agap:ta the SprinIs

taught (7%) , and learning from it (5%) . A ftWof the nog
responses (3%) indicated that the program was too long.



o you understand vhen,thews
CARRASCOLENDAS?

_Respons

Response Categories

Albuquerque
Monolingual (N=36)
Bilingual (N-37)

Edinburg (N=38
Lansing (N=27)
Los Angeles (N=44)
Puebl

Monolingual (N-3
Bilingual (N=4

Tracy (N=37
Tucson (N-35
TOTAL (N=420

Children responded that they unuerstood the Spanish on
CARRASCOLENDAS (60%), and 14% indicated Alliderstandingometimeev
Only 21% of the respondents dick not-urideretAbajthe-Spant_a,real==
Pueblo Anglos were the only group of litIdren in whIchnnore than

half (57%) did not understan



sponse Catego

esponse 4

Edinburg (N=38
Lansing (N=27
Los Angeles 01 44
Puebi

.6162(1call=American

Ahglo (N
San Antonio

Monolingual (N-37)
Bilingual (N=4

Tracy (N=37
Tucson (N=35)
TOTAL (N=420

English was understood to a greater extent than Spanish -_
by 87% of the children responding. Very few of the respondents
did not understand (5%) or understood sometimes (3A



Response eat-egork

Site

buquerque
Monolingual (N=36)
Bilingual (N=37)

Edinburg (N=38
Lansing (N=27)
Los Angeles (N=44)
ueb l

Mexican-American
Anglo (N-44)

Monofl=ngual (N=37
Bningual (N-44)

Tracy (11=37)

TuCSOn (N=35)
TOTAL (N=420

Don tNo-
Know-

Two-thirds of the children stated that they repeated
the iwordsWflashed on the television, and 8%, ihdtcated that the_
partItipateds_ometimes. One-fifth dida_ricitAlavtaiten, Lansincr-:
was the oh4yerilte where a very small diifference=wasnoted betwaen,-
children hd-repeated the words and those w -oimdidnot participatei



Albuquerqu
Monolingual (N=36)
I:lingual (N=37)

Efthburg (N=38)
Lansing (N-27
Los Angeles (N =44)
Pueblo

Monolingual (N=37
Bilingual (N-44)

Tracy (N=37)
Tucson (N-35
TOTAL (N=420)

Similar responses were indicated by children when- asked-
if they sang songs with the television - -65% gave af
responses and 11% participated sometimes. Only 10% salt: ha=
they did not sing the songs, and children in Lansing partrca
to a lesser degree than did children at other sit



A very positive response (89%) was elicited from
children when asked if they liked the songs, and only 4%
indicated a negative reaction



Edinburg_
Lansin
Los Angel
Puebl

Mexicarititan
nglo (N 4 )

San Antoni
Monaingual (N=37)
alangual (N-44

Tracy OT=37
Tucson (N=35
TOTAL (N=470

When asked to sing a song from CARRASOOLENDN =the-
majority of the children did ntknow-one_
espond However l 32% ofthe-respionden s s ng af-
lineamfrommaneffamthmsongs thyfflaAisiearnedmiranwir

Ove all responses to the Child Attitude Survey were7
positiver arge majority of the children watched televtAnn-
t home and also enjoyed watching at school.

Respondents indicated that they liked biIknqual
sion shows (Spanish and English). -Ibwel-chikdreligenerail
spoke English to their peers, parentOwbrothrs and- sisters=,
and teachers, although Spanish, or-patIth=and English, wa--



ren=s

r-ltrew

S_COLE

COLENDAS
ers,o

rge-percentage=0fEthe respondents
----=-7--Aaked the songs AlidnapproxImatelyVbnethirdmdbuld=ting one

the songs learned from CARRNSCOLE



e evaluatotoreARRAScopE ea
esure sett emeept among the MexicanAmerica
been to use criterion referenceALAT ttnmdif

e rtemsurncluded in these instruments are bass-clupon =

=1=mm-writers' definitions of program objectives intende&
to improve the viewer child's self concept. Examples of these=
program objectives are that the child will (1) know that he
helps other people, (2) be able to identify the nuclear family,
and (3) know that he speaks two languages. Criterion refer-
enced test items are then developed from these detailed
objectives

Although the use of criterion referenced measures is
justifiable in the context of measutIng_specified program
objectives, the generalizability Df=th, results of such
.measures to more conceptual definitions of self coneept_is
=v1 Are question This report describes the development and
p to testing of an instrument which was rceptua1
de_f-=-initionsefinitions of self concept and which was applied i to children=
in the CARRASCOLENDAS project

A review of the literature indicates that conceptual
definitions of self concept usually take account of at least
two factors: (1) the identifltation or perception of self
attributes, and (2) the evaivatron of self attributes.



Raimy-s_ a _re or less perceptual object resuy
frompresen_- and past self-observation; self concept
is aftsprmthich each person consults in order :o under _:,---

tandhimself, especially during moments of=drIsis or
choice

Perkins: perception, beliefs, feelings and values that
one finds descriptive-of nimself

Strong and Zeaerly, every evaluation statement a person
m kos about hi self is a sample of his self concept

Rogersz self as an ex lanatory concept is
consistent, conceptx7ial gestalt composed of
f the characteristics of "I" and "me" and

of relationships of I and me to others and
aspects of life.

Coller, Alan R. The Assessment of "&1f -Concept" in
Early Childhood Education. (Revised Edition). ERIC ED 057

2
Raimy, V. C. Self-reference in Counseling Inter
Journal of Consulting Psychology, 1948, 12, 155.
Perkins, H. V. Factors Influencing Change in

Children's Self Concept. Child Development, 1958,
221-230

Strong, D., and Feder D. Measurement of the Self
Concept: A Critique of the Literature, Journal of Consul
Psychology, 1961, 8, 170-17

Rogers, C. R. Client-Centered Therapy.
Houghton Mifflin 1951.



subjects from a bicultural environment, the variable of
ire may be an especially salient component of the social
ition. Cultural awarenes, foexample, may have a
if icant effect on both perception-anffevaluation of self-
ibutes.

- Method

Overview

A test instrument was deloéd fo pilot use with
,ost-tt in the CARRASCOLENDAS third year evaIàtlOñ.

St instrument was administed bilingually (in Spanish =

and English) t011 children inuediatly followin the Spanish
pt-test. est items were présented in-$panish and Eiigl.ish

to encourage ntàdüivm response. Th use of either language
exclus-ively could very well have eliminated subjects -fluen in
óily one ianguàgé. The-test instrument consisted of ten_iteñt

whIchJiad been selectee from-39=-itéiis Leveloped in earlier
formative testing.Theiformatie testing iiWOlved the- use of
aseparate -sample of 92 subjects from AlbuquerqueNew Mexico,
inoludiiig Meican-7merian(the ta±et aiidience)and Anglo
children-in the flt and second grades.

Instrument Development

The formative testing was concerned with the develop-
ment of a pool of items which would reflectthe elements of
the conceptual definitions of self concept given above. These
elements may be summarized as:

SECTION IX

AD HOC STUDIES

During the third year evaluation two ad hoc=-studiis were
undertaken. One study dealt with the relatiàiMp of===langge
dominanc=eand the effedts of vie igCARRASCOLENDAS The second
study consisted ofla formative evalivation to assess the effects
of three varibles--films, art, and music.

Both studies were completed and distributed to curricu-
lum and production staffs by means of technical reports. The
complete reports, outlining the procedures and results of the
studies, follow.

On the Relationship oflLanguaga Dominance ad the
EffectE of Viewing CARRASCOLENDAS

The main focus of this report is to answer the question:
What is ttie relationship between the language dominance of a
child and the effects of vièi-ng CARRASCOLENDAS? Inthe rport

1
of='=-the second year-evaluation ofthe television series the over-

a a nc nn 4ha _nrn,.rnm w..ara nfl *,nafl n 4-srn.a nC n nra



in the target population was vatri4ated in a previous study
described in Section IX.

24

gains--thatIS4 differeneesmbetween post and pretest scores
were itndexodmilvtwEliTyOne score reflected freguencies=of
items thatmstere -Corr-e-oor partly correct as compared wiith
items ciffi:-W_ere xiciitcti-r-rat. A second scoralfcrprozeckurie_ -__=_
dif ferent3. te9 rep-oinsiesby means of a four =stop sca-1-= ranging
from totally incorrect ('t - -l"), partly correct (-"-2-19 tota11
correct but prompted ("3"), and altogether perfect ('4 ).

Analyses of both frequency of correct items and scale
mea:_ures indicated chat the viewer groups generally made
greater gains on test items than did the nonviewer groups.
These gains were greater in English test items than they were
for the Spanish ones. Further, particularly on English items,
viewers who had supplementary activities experienced greater
gains than viewers who did not have activities, although both
groups were in most cases greater than groups of children who
werenonviewers. In more general terms, these results wer
interpreted as indicating -t=hat CARRASCOLENDAS did have an
effett upon averagelktOVIt4q0mgains and that supplementary
actIVIties somewhatLfaoikitted these gains. Further details
on these results and analyses of subtests may be found in the
main report 2

A practioal-questIon, and one not researched in the
main-report, wasuhether these gains were r3lated to, or
affeztedmin somelimfAcv=,---4anguage dominance of the children-t-
in-theexerimen answe



Si tu mama no esti en
solo un sandwich

Do you have anything that L youth and RO one etseAks

LTienes una cosa que es solo tuya y no es de nadie [40

16 you ate taaing to a puppy, do you tatk in Spani4h.

Si hablas con un perrito, le hablas en espano

Do you ever go by youtseti to visit a 6tiend at hi6

.Vas solo algunas veces a ver a un amigo a su cas

Can you do one thing that nobody el4e can do?

Ouedes hacer algo que nadie ms puede hacer?

16 you ate on a duetted istand, can you Iiind 600d?

Si estios solo en una Isla donde no hay otra persons, ipuedes

encontrar algo para comer?

When you play tike you'te gtown-up, how do you eet.

Cuando juegas comp que eres una persona grande, /cOmo te siefit-es?

When you heat your teacha <speak Spa;lish, how do y.;u. 6eet?

Cuando tu maestra habla espatiol, c6mo te sientes?

When you took at youtsetli th the Mit40t, how do you

When you heat someone 4.5ty gout name wftong, how do you 6eei.

Cuando oyes a alguien que no dice tu nombre bien, 2,c6mo te sientes



Cuando estis solo en un cuarto, tainio te sientes?

14. When you ate tea/ming Abut/Lag new in Achoot, how do you 6eet?

Cuando estis aprendiendo una cosa nueva en la escuela, tcOmo te
sientes?

15. When you watch teteviaion in Achoot, how do you 6eet?

Cuando ves televisiOn en la escuela, Lcomo te sientes?

16. When you a4lz a Wend 44 hetp you, how do you ieet?

Cuando le pides a un amigo que te ayude,taimo te sientes?

*11.- When you tatk in Engti6h, how do you lied?

Cuando hablas en ingles, minx) te sientes?

*18. When you hear pun. pakent4 speak Spani4h, =how do you Oa?

Cuando oyes a tus papis hablar en espaliol, tam te sientes?

19. When you eat tunch with yam. Wendt how do you 1eee?

Cuando comes con tus amigos, tcOmo te sientes?

20. When you tea/0T new WOAda in Engti6h, how do you 6eet?

Cuando aprendes palabras nuevas en ingles, 4cOrno te sientes?

21. 16 someone giveA you a necoltd SpaniA songs, how do you Oa?

Si alguien te da un disco de canciones en espatiol, LcOmo te
sientes?
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TABLE 22

AVERAGE FLUENCY RATINGS,IN RESPONSES-TO SPANISH-AND ENGLISH-_
ITEMS AS COMPARED BY TEACHERS' CLASSIFICATION-

41F-THE STUDENTS

Fluency

Spanish items

English items

Children's Classification

Bilingual English Spanish

*
1.90a

2.08a

0.72c 2.00a

2.26a _1.45b

Means with common subscripts are not significantly (p < .05)
different from one another.

The conclusion here, then, is that the fluency scores have a
reasonable degree of validity as paired with the teacher's
classification of the children into the different groups. In
subsequent analyses aimed at answering the question of the
relationship.,of language dominance to the effects of
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TABLE 18 (Continued)

22. When you& .teacher taelz4 to you& paten t4, how do you sea?

Cuando tu maestra habla con tus papSs, taimo te sientes?

23. When you teem new mita in Spanish, how do you bee?

Cuando aprendes palabras nuevas en espaiiol, taimo te sientes?

24. When you watch teteviAion and Lt'4 in Engei4h, how do you lied?

Cuando ves televisiOn y es en ingles, taimo te sientes?

*25. When you& pakent6 are happy with your schoot work, how do you bee?

Cupdo a tus papis les gusta el trabajo que haces en la escuela,
como te sientes?

26. When you taek in Spanish, how do you bee?

Cuando hablas esparlol, LcOmo te sientes?

27. =When you& mother asks you to hetp hex at home, how do you beet?

Cuando tu mama te dice que le ayudes en la casa, tcomo te sientes?

28. When you heat a song in Spani4h, how do you beet?

Cuando oyes una cancien en espatiol, tam te sientes?

29. 16 someone gives you a taco instead o6 a hambungek, how do you beet?

Si alguien te da un taco en vez de una hamburguesa, tam te sientes?

30. When someone zmatten than you knows the anawek to a question, and you
don't know the amulet, how do you bee?

*v;-t

Cuando alguien mss Chico que ta sabe como contestar una pregunta, y
to no sabes como contestarla, 4como te sientes?

31. When you make a mistake in 64ont o6 youk Otiend4, how do you 6eee?

Cuando haces un error en frente de tus amigos, tam te sientes?

32. When you hap a Wend, how do you bee?

Cuando le ayudas a un amigo, LcOmo te sientes?



TABLE 18 (Continued)

33. When you break a toy at home, how do you beet?

Cuando rompes un juguete en tu casa, 4c6mo te sientes?

34. 16 4omeone Ktutt4 'gay with you' top, how do you Lee!?

Si alguien quiere jugar con tus juguetes, tc6mo te sientes?

*35. When your teaehet i4 happy with your 4choot work, how do you See?

Cuando a tu maestra le gusta el trabajo que haces en la escuela,

Law te sientes?

36. When you ptay a tAick on someone, and he gets hunt, how do you beet?

Cuando le haces algo malo a un amigo y le duele, 4c6mo te sientes?

*37. When you pay with a Wend who onty 4peak4 Engti4h, -haw do you See?

Cuando juegas con un amigo que nada mss habla ingles, 4c6mo te

sientes?

38. When the teachek a4k4 you a que4tion and you don't know the an4wet,-

how do-you beet?

Cuando tu maestra te pregunta algo y to no sabes como contestar,

4cOmo te sientes?

39. When you watch teieviAion and it'4 in Spani4h, how do you Sea?

Cuando yes teleyisiOn y es en espatiol, tdmo te siefites?
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evaluates himself in various social units is, When your teacher
asks you a question and you don't know the answer, how do you
feel?"

It was decided that the results of the perception items
on the formative test revealed that children in the target
audience did perceive self-attributes in a meaningful way.
Four of the six questions elicited a high percentage of yes
responses. These results were interpreted as indicating that
the children could perceive accomplishing something by them-
selves. The percentage of yes and no responses to each of the
first six items is given in Table 19.

TABLE 19

RESPONSES TO PERCEPTION ITEMS ON FORMATIVE
TEST= OF SELF CONCEPT=

Item Number
Percent=

Responding
"YES"

Percent
Responding

"NO"

1. Make yourself a sandwich 88% 12%

2. Something yours, no one-else's 80 20

3. Talking to puppy in Spanish 19 81

4. = Visit friend by yourself 66 34

5. Do something nobody-else can 66 34

6. Find food on deserted island 31 69

Responses to all 39 items were analyzed in an effort
to (1) determine whether the 39 items seemed to tap dimensions
related to the conceptual definitions of self concept, and
(2) determine whether the total number of scales could be
reduced, so that a shorter test instrument could be used in
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field experiment post-testing. The statistical technique of
factor analysis was useful in answering both of these questions.

Factor analysis revealed that over half of the 39 items
clustered in four groups, or "factors," of five items each. It

was decided to select most of the items for the pilot test
instrument from the four major groups. Generally items with
the highest correlations in each group were selected. However,

items which were linguistically oriented were selected as pairs
for both Spanish and English.- For example, if an item regard-
ing hearing parents speak Spanish was selected because of a high
correlation, then the item regarding hearing parents speak
English was also selected to maintain linguistic pairing of
items. The ten items selected are-identified by an asterisk in
Table 18 and summarized in abbreviated form below:

1. Hearing parents speak English

2. Teacher happy with school work

3. You talking in Spanish

4. Playing like a grown-up

5. Playing with Spanish-speaking friend

6. Hearing parents speak Spanish

7. Something _yours, no one else's

8.- You talking in English

9. Parents happy with school work

10. Playing with English- speaking = friend

The resulting ten-item pilot instrument included items
concerned with the social situation of the classroom, the home,
and the peer group. Thus, these items fulfilled the first
requirement of a test instrument related to the conceptual
definition of self concept. The second requirement, that the
test be sensitive to cultural differences, was also fulfilled
by including paired items where each item was repeated for



both Spanish and English. For example, the child was asked how
he felt when he heard his parents speak English and when he
heard his parents speak-Spanish. Only evaluative items were
included in the pilot test instrument.

Procedures

The ten-item pilot test instrument was administered to
all subjects in the field experiment during post-testing. The
pilot test was administered immediately following the Spanish
post-test. As stated above, test items on the Self Concept
pilot test were presented in both Spanish and English to
encourage maximum response. The test administrator read each
of the test items and asked,the child to mark how he felt
about eaca item on the five scale pictorial attitude measure
(see Figure 69).

The primary question of interest was whether a test
of self concept based on conceptual definitions would discrimi-
nate viewers from nonviewers in the CARRASCOLENDAS field
experiment-sample population.

Results

In order to determine whether the pilot test of self
-concept discriminated viewers from - nonviewers, the mean score
of each group on each item in the test was compared in an
analysis of variance. These comparisons revealed no signifi-
cant differences in the mean scores of viewers contrasted
with nonviewers on any single item (see Table 20). Similar
comparisons were also made considering viewers and nonviewers
at each grade level. Again the comparisons generally revealed
no significant differences-among the responses of viewers and
nonviewers in any single grade level. The only= significant
difference-revealed was in the response of first grade viewers
and nonviewers to item 8. As can be seen from Table 20, first
grade viewers were significantly higher in their response to
item 8 than first grade nonviewers.

Although none of the test items when considered indi-
vidually discriminated viewers from nonviewers, it was possible
that some group or combination of items would discriminate.
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TABLE 20

SELF CONCEPT PILOT TEST ITEM AVERAGE :CORES

Average Scores
Item Number

Viewers Nonviewers

All Grades Combined

1. Hearing parents speak English 3.8 3.7

2. Teacher happy with school work 4.2 4.3

3._ You talking in Spanish 3.4 3.4

4. Playing like a grown-up 3.7 3.8

5. Play with Spanish-speaking-friend 3.5 3.2

6. Hearing parents speak Spanish 3.7 3.8

7. Something yours, no one else's 3.6 3.5

8. You talking in English 4.0 4.0

39. Parents happy with school work 4;2 4.3

10. Playing with EnglishLspeaking friend 3.8 3.8

Kindergarten Students Only

1. Hearing parents speak English 3.1 3.2

2. Teacher happy with school work 3.6 4.2

3. You talking in Spanish 3.1 2.8

4. Playing like a grown-up 3.3 3.8

5. Playing with Spanish-speaking friend 3.0 .-a.o

6. Hearing parents speak Spanish 3.4 3.7

7. Something yours, no one else's 3.4 3.3

8. You talking in English 3.3 3.6

9. Parents happy with school work 3.7 3.9

10. Playing with English-speaking friend 3.1 3.7



TABLE 20 (Continued)

Average Scores
Item Number

Viewers Nonviewers

First Grade Students Only

1. Hearing parents speak English 4.1 3.6

2. Teacher happy with school work 4.3 4.2

3. You talking in Spanish 3.6 3.4

4. Playing like a grown-up 3.9 3.7

5. Playing with Spanish-speaking friend 3.7 3.5

6. Hearing parents speak Spanish 3.9 3.7

7. Something yours, no one else's 3.6 3.2

*8. You talking in English 4.4 3.7

9. Parents happy with school work 4_4 4.4

10. Playing with English-speaking friend 4.0 3.7

Second Grade Students Only

1. Hearing parents speak English 4.2 4.2

2. Teacher happy with school work 4.6 4.5

3. You talking in Spanish 3.4 3.9

4. Playing like a grown-up 3.9 4.0

5. Playing with Spanish-speaking friend 3.6 3.3

6. Hearing parents speak Spanish 3.7 _ 3.9

7. SoMething yours, no ore else's 3.9 4.0

8. You talking in English 4.2 4.5

9. Parents happy with school work 4.6 4.5

10. Playing with English-speaking friend 4_3 4.0

*
Average scores significantly different (p < .05).



In order to determine if any group of items would discriminate
viewers from nonviewers, responses were subjected to the
statistical technique of multiple discriminate analysis. The
use of this :technique enables the researcher to discover if any
subset of items, taken in combination, significantly discriminates
viewers from nonviewers, or if the total test significantly dis-
criminates viewers from nonviewers. When viewers and nonviewers
from all three grades were combined, the multiple discriminate
analysis revealed that no combination of test items, including
all of the items on the test taken together, significantly
discriminates viewers from nonviewers. The combination which
best discriminates viewers from nonviewers is the total of all
ten items. Although this combination accounts for one-hundred
percent of the variance, it still does not achieve statistical
significance in the discriminatory comparison of viewers and
nonviewers (F = .82; df = 10/435, p < .55). As can be seen in
Table 21, items one (hearing patents speak English), two
(teacher happy with school work), and five (playing with
Spanishspeaking friend) contribute the greatest amount to the
discrimination combination of items. When viewers and
nonviewers were considered in each grade level independently,

TABLE 21

DISCRIMINANT ANALYSIS OF PILOT TEST OF SELF CONCEPT

Correlation with
Item

Overall Discrimination

1. Hearing parents speak English .3462

2. Teacher happy with school work -.3505
3. You talking in Spanish .0124

4. Playing like a grown-up -.2622
5. Playing with Spanish-speaking friend .4375

6. Hearing parents speak Spanish -.1675
7. Something yours, no one else's .2835

8. You talking in English .1040

9. Parents happy with school work -.1052
10. Playing with English-speaking friend .0126



multiple discriminate analysis produced generally the same
results as the analysis of total viewers and nonviewers.

Validity and Reliability

The face validity of the pilot test instrument was dis-
cussed above in the discussion of the instrument development.
It was not possible to compare the results of the pilot test
instrument in cross-validation with the results of another
test instrument, because no other comparable test of self
concept presently exists. The reliability of the pilot test
instrument was determined by computing an alpha coefficient
of reliability. The alpha coefficient of reliability is a
measure of the internal consistency of the test instrument and
can range in value from 0.00 to 1.00. This coefficient, which
was .80 for the pilot test instrument, is rather high for a
test containing only ten items =, and indicates satisfactory
reliability for present purposes.

Implications

The results of the analysis of responses to thr Self
Concept pilot test instrument indicated that none of the items
alone or in combination significantly differentiated between
viewers and nonviewers. These results were obtained when
viewers/nonviewers were combined across grade levels, and when
viewers/nonviewers were considered at a single grade level.

These results are not too surprising when it is con-
sidered that the pilot test instrument was based upon conceptual
definitions of self concept which encompass a rather global
view. In this regard, a stimulus such as the CARRASCOLENDAS
program series which occupies a very small percentage of the
child's daily life could not be realistically expected to have
a significant impact on a global personality trait defined in
such a comprehensive manner.

It would appear that in order to measure the potential
impact of the program series, an instrument more sensitive and
more specific to the program's particular objective is necessary.
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rating of a child as either being English dominant, Spanish
dominant, or bilingual. Another index of language dominance
was based upon fieldworkers' ratings of the children's
fluency in responding to questions which required continuous
responses. As described in more detail in the main report,
some questions were meant to elicit a continuous response
from the child; that is, the question could not be answered
with one word or a 'short-phrase. On these, the fieldworker
scored the child on a one-to-four fluency scale.3

If these fluency ratings had a useful degree of
validity, we would expect that they would agree to a reasonable
degree with the teachers' division of the children into differ-
ent language dominant groups. Table 22 presents the summary
comparison on this point. =It is clear from this summary, that
children who were classified as being Spanish dominant had a
higher average fluency score in Spanish items (2.00) as com-
pared to their fluency scores when responding to English items
(1.45). As would be expected, the reverse is true for the
children who are rated as English dominant by the teachers.
Their fluency score on English items (2.26) exceeds on the
average their fluency score on Spanish items (0.72). It would
be anticipated that children who classified as bilingual could
be more nearly equal in terms of average fluency in both
languages, and the results in Table 22 point to this.

3
Based on the senior researcher's considerable experi-

ence with speech ratings it is not difficult to assume that
gross ratings of fluency, particularly on only a four-step
scale, can be reasonably obtained. (See Williams, F.,
Whitehead, J. L., and Miller, L. Attitudinal Correlates of
Children's Speech Characteristics. Project No; 0-0336, Grant
No. OEG-0-70-7868 (508). U.S. Department of Health, Educa-
tion and Welfare, Office of Education, Bureau of Research,
1971.) Although it is not formally described in the report,
the fieldworkers were practiced in the use of the scale and
ratings were compared between them as well as with other
rat:tubers of the reGearch staff. In short, these ratings are
assumed to be reliable. Their validity is subsequently dis-
cussed in this report,
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Spanish or English items are related to measures of language
dominance. At the same time, this approach will also allow
us to inquire how these relations compare with other relevant
factors, such as whether or not a child viewed the program or
whether or not he had supplementary activities.

Table 23 presents a series of correlation coefficients
which represents indexes of the relationship of the language
dominance measures with gain scores (one-to-four scale, on the
Spanish and English test items). The table also includes
similar indexes of relationships of whether or not the child
viewed a program and whether or not he engaged in supplemen-
tary activities.

TABLE 23

RELATIONS OF VIEWING, ACTIVITIES AND LANGUAGE MEASURES*
WITH GAIN SCORES -IN SPANISH AND

ENGLISH ITEMS

Variables
Gain Scores

Spanish English

Group

Viewing: .19 .49

Activities: .01 .63

Teacher Classification

Bilingual: -.07 -.16
English dominant: .01 .05

Spanish dominant: .07 .14

Fluency

English: .03 .08

Spanish: .04 .15

*
Variables such as group and teacher classification are entered
in a binary code (1 = yes, 0 = no).



Let us first consider items having a relationship with
gains in the Spanish testing area. There is only one item
which stands out as having anything more than a trivial rela-
tionship with gains in the Spanish testing area, and this is
the variable of whether the child did or did not view the
program. A correlation of .19 in this case would only be
expected to occur by chance in 1 out of 10 cases of random
sampling. We can have some confidence that it is not just a
random occurrence although it is a very small correlation.
At best the conclusion here is that the gains in the Spanish
test area (which were small in the first place) are somewhat
related in a correlational sense to whether or not the-child
viewed the program. At the same time, we can note that there
is no relationship between gains in the Spanish test area nor in
either of the language measures or the activity varidble.

The most encompassing generalization here is that if
gains in the Spanish area were to be predicted from anything,
it would be upon the 'basis of viewing or not viewing the
program. This generalization can be supported in a more
definitive manner by use of a prediction equation which
indexes the degree to which variables of viewing, activities,
and language dominance jointly predict gain scores in the
Spanish testing area. When the equation was calculated, it
indicated that the index of Multiple correlation of all these
variables upon gains in the Spanish area was +.2341. -Roughly
86% of the prediction in this equation was due to the variable
Of whether or not the child watched the program. It is very
clear, then, that gains here are independent of language
dominance measures.

Results of similar analyses for the gains on the
English test items can be interpreted using the same strat-
egies. First, as can be noted in Table 23, there are several
marked correlations of the various variables with gains in
the English test items. -There are interpretable correlations,
for example, of whether or not the child viewed the program
(.49) and whether or not he also engaged in supplementary
activity (.63), both with gains in the English scoring area.
Neither of these correlations has over a 1 in a 100 chance
of occurring randomly. They are indexes of relationship in
which we can have a substantial degree of confidence. At the
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same time, however, these are the only two variables which
have any major observable relationship with gains in the
English area.

It. can be noted in passing that there is a small
negative correlation in the teachers' rating of a child as not
being English dominant and gains in the English items. Similarly
there is a very small positive correlation between a child's
average ratings in Spanish fluency and gains on the English test

items. Both of these correlations are too small in magnitude to
require more than a passing interest. But they do suggest that
children who may be less adept in English than others, may be
among the ones who gain in the English items as a result of
viewing CARRASCOLENDAS.

Correlation of Fluency Measures to Activities

As-in the analysis discussed earlier, it was further
possible to see how the variables of language dominance, view-
ing, and activities, jointly predict gains it the English test
items. An appropriate equation was calculated. It indicated

that there was a multiple correlation of these variables with
English test items of a magnitude of +.687. This is a correla-

tion of substantial Magnitude in this type of situation, and it
indicated scores in the English test items are substantially
predictable. One basis for prediction is whether a child
viewed the program, and this contributed to about 28% of the
predictability in the equation. The second is the effects of
viewing combined with activities which contributes to about
68% of the prediction of gain scores. None of the measures
of language dominance contributes significantly to this
equation. This is strong evidence that the gains in the English
language area,'cparticularly as predicted by the two variables
just discussed, are independent of language dominance.

Results and Conclusions

The overall conclusion, then, of this series of analyses
is that based upon the measures incorporated in this study, no
salient evidence can be found that effects of viewing CARRASCO-
LENDAS, either in the area of Spanish test items or English test
items, are related to, or dependent upon, the child's language



dominance. Of course, this does not preclude situations where
such an effect could be the case. It only says that in a school
involving children of various degrees of English as against
Spanish dominance, as well as bilingual capabilities, effects
of the program do not seem to interact in any important way with
language dominance. Since this is considered to be an important,
as well as practical, finding of the study, attempts will be made
in the larger field study conducted in 1972-1973 to include
indexes of the children's language capabilities, and to assess
the relationship of these with gains due to viewing CARRASCO-
LENDAS.



CARRASCOLENDAS III Formative Evaluaiions: Study 1

Purpose

255

This study was designed to assess the independent
effects of three mediated instruction variables: (1) film

segments with voice-over narration; (2) differing styles of

art; and, (3) differing styles of music. The primary effects
of interest in this study were attitudinal effects.

The questions of interest were:

(1) Do subjects (young Mexican-American children)
exhibit significantly different attitudes toward films with
Spanish narration and films with English narration?

(2) Do subjects exhibit significantly different cora-
prehension of the-content of films with Spanish narraticr, and
films with English narration?

(3) Do sdbjects exhibit significantly different
attitudes toward realistic, Disney-like and op-art-styles?

(4) Do subjects recognize equally well'an object
portrayed in the three different art styles?

(5) Do subjects exhibit significantly different
attitudes toward four styles of music, i.e., Mexican,
Brazilian, Rock, and a relatively culturally unidentifidble
style?

Subjects

The subjects for this
American children enrolled in
School in San Antonio, Texas,
They were distributed equally
and second grades.

Method

study were 90 Mexican.L.

Columbia Heights Elementary
during the fall of 1972.
among kindergarten, first,



256

Independent Variables

Film Segments

The film segments were studied at two levels, i.e.,
Spanish narration or English narration. Because response to
a particular film segment might be topic bound, two different
film segments were used in the study (see Figure 70).

Art

Three styles of art were tested: ,(1) op; (2) Disney-
like; and- realistic. Three different objects (a horse,
a house, and a rooster) were each portrayed in all thiee
different styles for presentation to subjects in the randomized
design shown in Figure 70;

. Music

_Four styleS of music
A.single melody was rendered
Rock style, andca style that
fiable.

Dependent Variables

Attitude Measures

were presented to the subjects.
in Mexican style, Brazilian style,
was relatively Culturally unidenti-

Two types of attitude measures were used in this study:
(1) a pictorial attitude measure, and (2) a preference measure

The pictorial attitude measure consisted of five faces
expressing different degrees of like or dislike (see Figure 71).
For analysis purposes, the faces were numbered from 1 (extreme
dislike) to 5 (extreme like). This instrument waseused to
measure attitudes toward all three types of stimuli. Although
this instrument has been used elsewhere in similar studies, the
conditions of this study were different enough that it was
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Figure 70

Research Design

Groups

A B C D

Film 1-S

Music 1

Art 1,2,3

Music 2
Stimuli

Art 4,5,6

Music 3

Art 7,8,9

Music 4

Film 1-E

Music 3

Art 6,4,5

Music 1

Art 9,7,8

Music 4

Art 3,1,2

Music 2

Film 2-S Film 2-E

Music 2 Music 4

Art 8,9,7 Art 6,5,4

Music 4 Music 3

Art 2,3,1 Art 1,3,2

Music 3- Music 1

Art 5,6,4 Art 8,7,9

Music 1 Music 2

E

Groups

F G

Op-Horse

Stimuli Disney-House

Real-Roost,:r

Real-House

Op-Rooster

Disney-Horse

Disney-Rooster

Real-Horse

Op-House



considered advisable to validate the instrument for use in this
particular study.5 Validation was accomplished by administer-
ing the instrument to a separate sample of the study population.
The thirty children in this sample were asked to respond to five
different questions. These questions were selected to elicit a
range of responses and one of the questions was repeated to
obtain an estimate of reliability.

`L ,.,

Figure 71

Pictorial Attitude Measure

L L
oz

Results indicated that the instrument elicited posi-
tive responses to those questions which were selected for that
purpose.

1. "How do you feel about playing games with your
friends?" (mean response = 4.6)

2. and 5. "How do you feel dboUt eating candy?"
(mean response on 2 = 4.0, on 5 = 4.2)

The repetition of Questions 2 and 5 indicated high reliability
of response. Answers to the two questions were the sam3 for
students aged 6, 7, 8 and 9, with minor changes in the
responses of 5 year olds.

As expected, Question 3, "How do you feel about getting
a spanking?", elicited negative responses for the most part

5
Caller*, Alan R., "The Assessment of "Self Concept"

in Early Childhood Education" (Revised Edition), ERIC: ED
057 910, July 1971.
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(mean response = 1.2); and Question 4, "How do you feel about
a table?", ranged in the neutral to positive range (mean
response = 3.5).

. The preference measure was administered to subjects
in samples A, B, C and D. This measure was designed to elicit

the subject's preference among art styles for portrayal of a
particular object such as the horse. The measure consisted
simply of asking the subject to mark the picture which he liked
best of the three he had just been shown.

Recognition Measure

This measure was designed to test recognition of the
subjects rendered in the three styles of art. The subjects

in samples E, F and G were each shown three different pictures.
After the presentation of each picture, the subject was asked,
"Can you tell me what this picture is?" Responses were scored

simply right or wrong.

Comprehension Measure

=9 In order to test possible differences in comprehension of
the films with Spanish and English narration, subjects were asked
three questions specific to the content of the particular film
they were shown. Responses were scored right or wrong and summed

for each subject.

Results and Conclusions

Film Segments

Scores on the attitude measure of film segments indicated
that across all children there were no statistically significant
differences between children viewing and rating the film with
Spanisa,. narrAtion (mean = 4.4) or English narration (mean = 4.1) .

s

Statistical analyses were accomplished by an analysis
of variance model; results are summarized in Table 24.



TABLE 24

SUMMARY OF RESULTS OF ANALYSES OF VARIANCE

Source df

Film Attitudes:

Films
Languages
Films X Languages

Film Comprehension:

1/66
1/66

1/66

.01

1.21

.25

Films 1/68 7.08
*

Languages 1/68 2.19
Films X Languages 1/68' 1.40

Art Attitudes:

Trials 8/536 1.41

Art Rec-clnitlon:

ArL Qtyle 2/153 22.61*
Object Portrayed 2/153 4.38*
Style X Object 4/153 1.49

Music Attitudes:

Trials 3/213 .28

p < .05

The practical conclusion, therefore, is that attitude
and comprehension effects across the child viewers appear to
be independent of the language of narration of the film segment.
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Art Styles

Analysis of the scores (Table 25) on the art preference
measure indicated that across all children the op-art style was
preferred for two of the objects (the house and the rooster)
and the Disney-like style was preferred for one object (the
horse). Scores on the attitude measure (Table 24), however,
indicated no significant differences across all objects
portrayed and across all children in response to the different
art styles (op-art = 4.1; Disney` -like = 4.0; realistic = 4.1).
It appears, therefore, that although children generally rate
their attitude toward a piece of art work independently, of the
style of the art work, given a choice among styles they generally
prefer the op-art style.

TABLE 25

PREFERENCE OF ART STYLES

Object Portrayed Op-art Disney-like Realistic

Horse 40% 45% 11%

House 69% 20% 11%

Rooster 56% 41% 3%

An analysis of the recognition scores of the objects
portrayed in the art work (Table 24), however, indicated that
objects protrayed in the up-art style elicited significantly
lower recognition scores than objects portrayed in the other
two styles (op-art = .59; Disney-like = .93; realistic = .98).
Considering these results, along with the results on preference,
it appears that if recognition of the object portrayed in the
art work is desirable, then the Disney-like style is the best
style to use. If, on the other hand, the art work is used
simply to attract the attention and interest of the children,
apparently the op-art style is best.



0

262

Music Styles

Attitude scores (Table 24) obtained in response to the
four different styles of music indicated that across all children
there were no statistically significant-differences in attitude
toward any particular music style (Mexican = 4.2; Brazilian =
4.2; Rock = 4.3; unidentifiable = 4.3). The practical conclusion
of this analysis is that attitude toward a musical selection
appears to be independent of the music style.

6, r - 01



SECTIONX

PROCESS EVALUATION

The process evaluation is a study of the operational
procedures of the various components involved in producing
CARRASCOLENDAS. Recommendations from the past two years have
proved valuable in refining the production process to maxi-
mize output.

There are two major components which constitute the
process evaluation--management-and utilization. The manage-
ment component describes the relationships and actual
operational functions of persons formally involved with
CARRASCOLENDAS. The utilization component has been a separate
study during past evaluations which reported extent of usage
of the series. This year, the study if utilization is included
in the process evaluation to more explicitly define the impli-
cations resulting from the efforts at publicizing the series.

Management Component

The management component consists of the roles and
responsibilities of the Television Coordinator, Curriculum
Coordinator, Executive Producer, Advisory Committee, and the
Evaluation Team in terms of the final product, CARRASCOLENDAS.
A description of the performance of these roles, ae recommen-
dations, follow.

Television Coordinator

Definition

The role of the Television Coordinator, described in
the project proposal, is as follows: as the funded grantee,
Education Service Center, Region XIII, (1) must assume the
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ultimate responsibility ror the total project, (2) administer

the grant, including evaluation and audit arrangements,
(3) receive and critique and/or approve all scripts prior to
studio production, (4) provide educational consultation during
taping sessions, (5) develop content for teacher inservice
programs, (6) coordinate the project with the Texas Education
Agency, the U. S. Office of Education, and the Bilingual
Television Advisory Council, (7) disseminate publicity and
other information, and (8) develop reports for the U. S.
Office of Education. Coordination of Education Service Center
content specifications and KLRN-TV production efforts on
CARRASCOLENDAS is to be between the Project Coordinator and
the Executive Producer.

Performance Description

The Television Coordinator met with curriculum consul-
tants and continued supplying the production staff with approval
and critiques of scripts. He was present during occasional
taping sessions, but it was again not feasible for him to be
present during all sessions.

A recurring problem has been noticeable in that some
production scripts have been approved, and later found to be
lacking in that they do not correspond to a specific objective.
When this is brought to the attention of the Television Coordi-
nator, he contacts the production staff and attempts to stop
production of a segment. Although this has been feasible at
times, on occasion particular segments which might be question-

__ able have been taped and the production staff cannot afford to
discard the segment.

Publicity dissemination has been handled primarily by
the Field Relations Coordinator, and results are outlined in
the Utilization Component of this see" n.

Recommendatio_s

Although the Television Coordinator has been present
at some taping sessions, it has still been impossible for him
to attend all sessions. It is again recommended that more
effort be placed in having him, or a delegate, present at all
sessions for on-the-spot critiques.
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The method for critiquing scripts is still highly
questionable. The Television Coordinator should be allowed
two or three days, or a week, to fully critique scripts and
possibly contact consultants. The critique should be complete
and well-thought-out before allowing the production staff to
commence taping.

It is also recommended that the role delineation be
altered yearly according to needs. The duties of developing
content for teacher inservice programs and disseminating
publicity and other information were assumed by a new Educa-
tion Service Center staff member, the Field Relations
Coordinator, and should, therefore, be_eliminated from the
delineated duties of the Television Coordinator.

Clearly, one of the greatest shortcomings of the
project has been the lack of suitable promotion--or simply
announcements--of the series. In subsequent years, the
Television Coordinator should make a concentrated effort to
remedy this situation, whether it remains his primary
responsibility or not.

Curriculum Coordinator

Definition

The role of the Curriculum Coordinator, described in
the project proposal, is as follows: (1) coordinate curricu-
lum development, including content and instructional objec-
tives, (2) submit content and instructional objectives to
KLRN -TV in ample time for scriptwriting according to the
time line, (3) coordinate staff development for classroom
teachers, aides, and other educators, and (4) develop and
disseminate teacher manuals, audio tapes, and other supple-
mentary materials.

Performance Description

Consultants met during the month of May with the
Curriculum Coordinator and the Education Service Center staff
in recommending and outlining specific content areas to be
considered. Based on these suggestions, a list of instruc-
tional objectives was prepared for the 1973 series.
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Objectives were submitted to the evaluators for
critique and then reworded before they were submitted to
KLRN. For example, the original set of Science objectives
included 73 objectives and followed the previous format of
stating objectives with two or more sub-headings rather than
listing them as two or more separate objectives. The wording
of objectives for measurability was often ambiguous. Evalua-
tors responded to the initial list of objectives by means of
a memorandum outlining the following:

The scope of the objectives in all content areas
is too broad for efficient attention to all objectives.
If the number of objectives were reduced to a limited
number which were structured around the most relevant
concepts in each area, more emphasis could be placed
on each one, with adequate repetition of the most
difficult concepts. Objectives need to be revised so
that they are stated measurably and all areas need to
be reduced and forwarded to SRN immediately so that
production can proceed according to schedule. A
suggestion was put forward (at a meeting of all com-
ponents) that would be a major departure from the
curriculum outline of the past two years. Many of
the concepts in the Math and Science areas are those
which are least adaptable to television presentation
while the other four content areas of History and
Culture, Self Concept, and Spanish and English Language
Skills are those which have demonstrated learning effects
which can be interpreted with statistical confidence.
For these reasons, consideration was given to the
possibility of eliminating the areas of Math and
Science. While this is a rather abrupt change from
previous plans for the curriculum of the series, it
is one worthy of consideration. This stage, while
the series is in transition from a local program to
national scope, warrants a serious rethinking of the
rationale behind all portions of the CARRASCOLENDAS
series.1

1Memorandum from Frederick Williams, Director, Center
for Communication Research, to Carol Perkins, Curriculum
Coordinator, Austin, Texas, July 20, 1972.
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Althovgh the content areas of objectives were not
altered, the initial list was reduced, reworded, and the
final list of objectives was submitted to the production
staff. (For example, 31 of the 73 Science objectives were
considered.)

Subsequently, the KLRN producers reviewed the list
of objectives submitted and reduced the number of objectives
to those best suited for television techniques. This allowed
for repetition of each objective rather than having one
treatment for certain objectives. In the past certain
objectives had only been treated in one segment of the entire
series, and never repeated.

The Carriculum Coordinator revised the 1972 Teacher
Guide in line with recommendations from the Teacher Guide
Survey and the re-edited version of CARRASCOLENDAS. The
Teacher Guide is well received, and continued production of
high quality materials is encouraged as supplementary aid
for teachers whose classes view-CARRASCOLENDAS. Distribu-
tion of Teacher Guides, however, was handled directly by the
publishers rather than from the Education Service Center.

A Teacher Guide for the 1973 series is being developed,
although completion depends on the content indexes for each
program.

Recommendations

The Curriculum Coordinator has designed instructional
objectives for three years and shorildbe able to produce mea-
surable statements, as well as limiting each statement to one
objective rather than applying two or more sub- headings to
any objective. There should be no need for the evaluators
always to critique the objective statements submitted and
have to request a major rewrite, nor critique the content
of the objectives. The curriculum staff, with the aid of
consultants, designates the content. -Consultants proved to
be very helpful in outlining specific areas to be stressed,
but extensive research must be conducted on each objective
to insure accuracy before submitting it to the production

staff. Occasional queries from the producer has evidenced
that thorough development of instructional objectives is



questionable. Revision of stated objectives should not occur
after scripting or taping of CARRASCOLENDAS segments.

Field Relations Coordinator

Definition

The role of the Field Relations Coordinator, as
described in the project proposal, is as follows: (1)

establish'field relations and coordination of test sites,
work closely with the evaluation team, and establish rapport
with the test site schools; (2) coordinate staff development
and program orientation activities, organize and conduct major
inservice sessions, recruit and train inservice leaders, pre-
pare inservice workshop materials, contact and continue coordi-
nation with' campuses utilizing the television program; and
(3) disseminate information and supplementary materials,
contact the Public Broadcasting Service and provide curriculum'
guide information to its affiliate stations, contact other
institutions regarding CARRASCOLENDAS, and contact the news

media.

Performance Description

The Field Relations Coordinator role was not filled
until August 7, and evaluators had already selected test sites
as well as site schools. However, he did visit all but one
test site and conducted workshops with teachers at most sites.
A report of his visits was sent-to-the evaluators.

Coordination and execution of inservice programs were
generally within the KLRN viewing area and did not include a
.natiotal service. although four workshops were conducted when
the local school system was able to provide.funds. Presenta-

tions were made at various conferences and conventions to
provide further dissemination of CARRASCOLENDAS materials.

Evaluation summaries with a memorandum were the main
source of publicity. The distribution is outlined in the

Utilization Component results.
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A CARRASCOLENDAS workshop evaluation form was mailed
to 105 teachers at 12 schools. Six of the schools were at
sites visited by the Field Relations Coordinator, four schools
were in Region XIII, and two schools requested and paid for
presentations. One month later, only 16 responses had been
received by the Center for Communication Research; 13 of the
respondents had attended workshops, and three had not attended.
Responses of the 13 teachers to the workshop eviluation form
are found in Table 26.

Responses indicated that teachers generally find work-
shops very useful. Their responses regarding the CARRASCOLEN-
DAS workshop, however, tended to be in the middle of the scale
with a number of responses evident at the negative end. It is
obvious that teachers felt the need for better demonstration
of Teacher Guide usage and more methods for incorporating
CARRASCOLENDAS material with classroom activities. Their
reaction-to the CARRASCOLENDAS workshop was more negative
than to workshops in general.

Recommendations_

The dutiesof the Field Relations Coordinator were,
for the most part, executed within the KLRN area although'
test site visits were-conducted. Be was aided in conducting
workshops by the Curriculum Coordinator although this was not
a specific duty_of the Curriculum Coordinator. It is obvious
from teachers' remarks that CARRASCOLENDAS workshop presen-
tations need to be more informative. Possibly an introduction
of the general goals of the series and definite methods pre-
sented for meeting them would aid teachers in using the Teacher
Guide. The materials are available, and the workshops should
produce information regarding coordination of the series into
classroom activities.

The dissemination of publicity was not sufficient to
produce desired effects on a national audience. Funds for
national publicity, or a PUblid Relations Coordinator, would
provide a.greater national service, specifically for schools
involved in Title VII programs. The service provided within
Region XIII has increased viewing in the KLRN area and a
similar national service could possibly affect national
viewing.-
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TABLE 26

CARRASCOLENDAS WORKSHOPS RESULTS

I attended a CARRASCOLENDAS Workshop in 1972-1973 school year:

16 Yes
*

3 No (If No, do not continue.)

Please give ratings by placing one check on each of the follow-
ing scales:

1. I THINK THAT TEACHER WORKSHOPS, IN GENERAL, ARE: AVERAGE

Very useful 6 : 1 : 2 : 4 : : Useless 2.2

2. THE CARRASCOLENDAS WORKSHOP WAS:

Very useful 1 : 4 : 2 : 5 : : : 1 Useless 3.6

3. DEMONSTRATION AND USE OF THE TEACHER GUIDE WAS HELPFUL:

Very much 1 : 2 : 5 : 2 : : : 2 Not at all 3.3

1 No Response

4. THE METHODS PRESENTED FOR INCORPORATING CARRASCOLENDAS
MATERIAL WITH REGULAR CLASSROOM ACTIVITIES WERE:

Successful : 3 : 2 : 5 : : : 3 Not successful 4.1

5. THE WORKSHOP WAS PRESENTED:

Very well 3 : 4 : 3 : 2 : : 1 : Not well at all 2.6

6. I WOULD LIKE TO ATTEND ANOTHER CARRASCOLENDAS WORKSHOP:

Very much 3 : : 2 : 6 1 : : 1 Not at all 3.5

Please list suggestions for making the CARRASCOLENDAS workshops
more effective and more helpful.

*Number of reaponses are indicated in each blank. The average
rating for each scale (1 =positive and 7 =negative) is listed
on the right.

>I
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Advisory Committee

Definition

The role of the Advisory Committee in the development
of the program was defined as follows: (1) matters- concerning

aditinistrat=ion and contractingshould be between Region XIII

and KLRN-T=V; (2) any matter that cannot be satisfactorily
resolved at either level should be referred to the-=Advisory
Côinittëe for J.ts rec5mmendatión; (3) the Coiittee should
be involved -thrOughO*.tt the-projectto provide community input
Oncerning content and coordination; and (4) the Committee

membership should continue to reprèSënt al-i ievels of the
ommtthity including parents, teachers, -administrators, The

Utiersity of Téas- prdfesoS, and Texas Education Agency

Performance Description
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Characteristics of Responding Schools
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specified as- Puerto =Rican and Cuban. The three categories were
combined since 50% or =more were reported-under the three ethnic-
roups mentioned previously (exceptionsMaryland, Massachusetts,

and New Jersey). Only four states (Arizona, New Mexico, Oregon,
-arid-===Texa-s)_---repOrted----a-taajority=Eo=f--=
:ethnic -group$=----Klmott-f- ha-tf-= (16
--of-A-rigzlo_-_representafib-n-_-irisrthe-_--schociTs=.3:
majority :-_of---131acks-r--_=in -_-the __ schools,

ajOrityt-fof-fre teSentati-on__Iri,t
, ____ ontaria,?-_

erins_ -Viania:,_: -14170-Min
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o k,
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It should be noted that of those respondents knowing that
ARRASCOLENDAS was available =in= their area, 88% planned to view

-.eTserie-s.- ------- i=-==- --
-- _--_,

_

stin_liri -and-- Tekas-_,-more_
n-,Aio__ _-Howeiret-i-= ------

-6=- --erdekit6g-e----_=_dt
-.---

_-1Onal-reSporisTe_--i-

-_-res
ctii-

-e-- -S--e-ti



_ The total number- of classeSivriewing CARRASCOLENDAS---at ---
the-kindergarten-,-2first, and -second grade :levels- is -1,173; the
total for other grade- Is:-447t.-_Veacher Attitude-
-U- estionriaireiretUltz---Indicate==-:-that=theF,majOrity-=_Of classes

-range from 21-- 30 pupils. This- :=motrld===theiv lead one to
assume that =theAl.
rlánge1 frOmt 24, 633 to3 5, 'n kindergarten, first-, and second
trades. An a dditional 9,387 to 13,410 pupils in higher grade

= *-

Reasons for Not Viewinct

Reasons given for not_viewin thP- v:rled,- but
thea on en most o en was "never having hear of

:=7



Method of Information about Series

In order tb assess reasons for not viewing, as_ well as
- reasons= for viewing information_-was_reguested as to the method

._which e-series. e largest = response
was= mar s in = etter attachedto _il

-serve =m ans ormatibm formation :received
additional means are- as- lows ].n- Table= 33.

erim_ en__ e

nriess

mentionAlthough not
ceritormatsoriaccordi

owing states



_293

CARRASCOLENDAS: District of Columbia, Iowa, Nevada, Oregon,

and-Wisconsin.

Responses were = received from an additional 110 schools

1972. Reasons -for excluding these

results are as follows:
ore--EZecember

onses---ffrom--

ors,
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is well_as 82 -newspapers and magazines. The- summary brochure

s included-in a publicity packet cdtposed of letters, news
articles, =and publicity photographs.

rv_ice communicates with all
via a teletypewriter

programs. Their
W th written

Or_eaSe-donSiderab-Iy==s_Ince-,
---=

-rop-ort= ron===

s -r ac- =,=throu h- 7

CARRASCOLE

=LEN

mer-ica
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SUMMARY OF- CARRASCOLENDAS III PROGRAMS

The 3 =0 programs of the C.ARRASCOLENDAS series were out_ -
lined to demonstrate =the use of= the variety of television
techniques employed in each program.

---= _were =not presented in th-e same order or technique . Animation
=excluS11mly -wi=th__ =Phoneme/Grafaher-tie rel a- _

_

h*p-s=7 in S ame- program
whichin=which they, were re-Serited,.-7

the7-conteritatea--=(S-61-f-ConbeptS_C--_HitTory
Phoneme-/Graph-ete iP/G
language -S ki=-161rWS ;_M S C--i--n-C-e--_1;S)) F-tIre7df a nguacreli:z--_

-S-_ I-



Cameo - These are brief segments generally used in the
presentation of Language Skills and Math concepts. The evalua-
tion team grouped five areas under this heading:

Guest Appearances - Children and adults depicted
certain concepts. Occasionally clowns were also
used.

Flower Wall -- Characters appeared simultaneously
or alternately in short segments from four round

-openings in a wall of large, colorful flowers.

Camera :Ca -rds -:TheSe--_are illustratiOn- cards :with
draWing-s---Or- ntmbers=_ used-to-s explain 'Concepts= -_pre.r

ri_seated --by---charaCters-,- -=clowns-,---and: guests-.- ,

into_
wor

-esen

Concentration _Boar
tlares
in orcemen voca

revea rawin
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PROGRAM 1

SEGMENTS
CONTENT
AREA LANGUAGE TIME

-ANIMATION

/a/ A (2)

:-DRAMATIC

P/G 2:00

Agapito Gets Lost
A_ gapito Gets Lost --

Follow up #1 &-2
-Vieja Ines

re You?

E & SC E 3:07

E -6-x SC 3 :40 r-

HC :53,

SC 311-91-:



ANIMATION_

/e/ E !2_)_

/ -A (Repeat)

reezel-

PET
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PROGRAM 3

CONTENT
SEGMENTS AREA

ANIMATION

LANGUAGE TIME

Aal -A (Repeat) P/G-

-/e/ E (Repeat) P/G-

DRAMATIC

.

'S

1:00
1:01

CARRASCOLENDAS Drill
scarones

Ito Visits Herinan

=

C-ENT-RATION:_13

=use
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PROGRAM 4

SEGMENTS
CONTENT
AREA LANGUAGE TIME

ANIMATION

_Jo/ 0 (21

vet-E (Repeat)

DRAMATIC

e Jumping Bean Intro
ginger and Hate SC

apito Learns La Raspa HC

P/G
P/G

2:00

1:01

E

1:16

2:29
4:15

reeze
amen=

CENTRATION BOARD

used-)

e Jumping Bean
ieja Ines (Repeat

nzanita-Roja Sp= & E

oma-s, Thomas (Repeat)

E

ing to Camp

:17

1:44
1:44

1:45

SC E 3:00



NCENTRAT=SONBO

=-of 1-1_Ati"---

uecto o
an Serafln (Repeat)

Can= You = Do?

aricitzt, Naricita

The Bus = (Repeat)

1:30
211
2:30
1:31
1:22



PROGRAM 6

CONTENT
SEGMENTS AREA LANGUAGE TIME

ANIMATION

-_/m/ M__ (2) PIG S 2:00

10/ 0 (Repeat) PIG S 1:00

U (Repeat) PIG S 1:00

DRAMATIC

iddlee_ ___ -HC _ S: 3145-

Icktgyi_ Dickory Intro - El_ - __ -_ -_ E =1:47
T_ina---Learna=-.-La _RasPa- -_ HC E 1142

vaja-
HC S 1-27

P1

HC

-S

IOU (Repeat)

.ckory, Dickory, Dock
At Me (Repeat)

Pokey (Repeat)

ora (Repeat)

P/G 5 1:24

E 1:43

1:30

None E 2:02

HC S 1:30

=FILM

The Zoo S E 2:59



ANIMATION=

/s/ S (2 )

/3.1/ U- _(Repeat)-

z-Ant M (-Repeat)-

2:00
1:00
1:00

uiva

CENTRATION_ =BO

anges-
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PROGRAM 8

SEGMENTS

CONTENT
AREA LANGUAGE TIME

=ANIMATION

/t/ T (2)

/m/ M (Repdat)-

-/s/S (Repeat)

DRAMATIC

P/G S- 2:00
PA S 1:00
P/G S 1:00

Rooms of the House
QUestiOns E'

AME



ANIMATION

--/1/ L (2)

-/t/-T- 1RepOat)
-/s -S (Repeat)

-betez-

CENTRATIONf=B0
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SEGMENTS

ANIMATION

/Pi P (2) P/G S= 2:00
/t/ T (Repeat) P/G S 1:00
/1/ L (Repeat) P/G S 1:00

PROGRAM 11

CONTENT
AREA LANGUAGE TIME

-DRAMATIC

ossip
ing Tortillas

ilding a Seesaw
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PROGRAM 12

SEGMENTS
CONTENT
AREA LANGUAGE TI

ANIMATION

/n/ N (2) PIG S 2 :00

/ R (Repeat) (2) P/G S 2:00

P (Repeat) P/G S 1:00



PPET

illy the Cook

CENTRAT-ION BOARD

used)-

uke the Cook = (Repeat)
Vieja Ines (Repeat)

Song
Juego Limpio (Repeat)
Hickory, Dickory, Dock (Repeat

2:20
1:44
2:07
1:30
1:43



SEGMENTS

ANIMATION

PROGRAM 14

CONTENT
AREA

313

LANGUAGE TIME

/f/ F (2) P/G S 2:00

/n/ N (Repeat) P/G S 1:00

/d/ D (Repeat) P/G S 1:00

DRAMATIC

Boticario/Botica Sp

Shoeshine Charlie Intro
Shoeshine Charlie Close
The Radio

CAMEO

'/F
'Onion Chef --Missing

1fialibe=t 3

PUPPET'

_EMpty and Full

P/G

M

S

E

E

1:04
1:08

1:21
3:06

1:04

1:13

E 3:15

CONCENTRATION BOARD

Use of An E E 1:45

SONG

San Serafin (Repeat) HC

Shoeshine Charlie
'Peng() una Muiieca (Repeat) HC

The Jumping Bean (Repeat)

FILM

The Circus

2:11

E 1:33

1:31

E 1:17

3:00



:55

1:11
10
:12

:15

:30
: 47

:50-

=PUPPET-
.

he- Cotpass=

1:55

1:24

1:30
1:08



PROGRAM 16

CONTENT
SEGMENTS AREA

ANIMATION

315

LANGUAGE TIME

/k/ C (2) P/G S = 2:00

/k/ Qu (2) P/G S 1:40

/f/ F (Repeat) P/G S 1:00

DRAMATIC

The Earth and the Orange S E = 3:25

Everybody Goes Shopping = Sp S 1:31

CAMEO

=/k/ C

/k/ QU
Numbered-Dots - Star
Child=-Cameo 4#5 -

P/G
P/G
_M

1:01
r30

:30

(Repeat) HC :05

Dance Freeze #12 HC S :30

PUPPET-

Front and Back S 1:59

CONCENTRATION BOARD

-==(not used)

SONG

The Hokey Pokey (Repeat) None E- 2:02

Can You Do? (Repeat) S E 2:30

Manzanita Roja Sp & E E/S 1:44

The World Is Round =S E 1:44

A Bit of a Beat (Repeat)` E E 1:59

FILM

The Barber S E 3:00
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SEGMENTS

PROGRAM 17

CONTENT
AREA LANGUAGE TIME

ANIMATION

/k/ K (2) P/G
/k /= QU (Repeat) P/G
/k/ C (Repeat) P/G

DRAMATIC

The Bridge

CAMEO

S

S
S

1:32
:50

-1:00

S E 3:06

K
lt Cameo -

Repeat)
ance Freeze,#4,7

case=)

(kiosdo)

PUP=PET

P/G

HC

HC S
P/G -S
P/G
P/G a

:16
1:00

:47
:43
:45

acho and Pancracia

-CONCENTRATION BOARD

HC & SC-- _ 1457

= /QU/K (casa, queso, k-iosco) P/G :41

_ -SONG

Juatietin, =Juanete (Repeat -S =

-_:zMore- Than One
re- Happy (Repeat)-: -SC

-The-jBus (Repeat)_ -None
-LUke==the Cook_-- (Repeat) E _

Viborg (Repeat-) HC

PILM

The Horse

E-
E

1:30
2:00
2:11
1:22
2:20
1:30

3:19
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_PROGRAM 18

SEGMENTS
CONTENT
AREA LANGUAGE TIME

ANIMATION

/g/ G (2) P/G S 2:02

/g/ GU (2) P/G S 2:02

DRAMATIC

Sticky, Sticky E 2:05

Buying Shoes E 3:17

-Traffic Safety Rules None E :55

CAMEO

/g/G . P/G S- :48

/g/ Cu P/G s-- :29

Little Puppies m S :11

Dance Freeze #6,10 -HC S 1r00

Adult Cameo #3 - (Repeat) HC S :25

-The-Clowns Add --M S 1:06

PUPPET

(not used)-

-CONCENTRATION BOARD.

(not used)

SONG

Juego Limpio (Repeat) HC S 1:30

Sea Chanty (Repeat) E E 1:30

La Luz Roja None S 2:20

Shoeshine Charlie (Repeat) E E 1:33

Look At Me (Repeat) E E 1:30
Maw and Paw (Repeat) lE E 1:37

FILM

Making Honey None E 3:00



SEGMENTS

PROGRAM 19

CONTENT
AREA LANGUAGE TIME

ANIMATION

/gw/ Gi.J (2)
= P/G S 1:22

/g/ G (Repeat) P/G S 1:01

DRAMATIC

The Falling Ball
In/On

CAMEO

3:58
1:18

/gw/ GUT _ P/G S :19

Disappearing Balloons (2) bi- S :35

Subtracting Lights- M S :33

Adult Cameo #1,4 -
(Repeat) = HC S :47-

Dance Freeze 45,8,9,11,13 HC S. 2:30

PUPPET

Willy and Gravity S E 2:17

--CONCENTRATION BOARD

(not used)

SONG

The World is Round (Repeat) S E 1:44

Stand Everybody Side by Side
(Repeat)_ S E 1:27

Naricita, Naricita. (Repeat) HC S 1:31
La Vieja Ines (Repeat) = HC S 1:44
B/V Song (Repeat) E =E 2:07

F I-LM

The Truck S E 2 :59



M
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PROGRAM 20

SEGMENTS
CONTENT
AREA LANGUAGE TIME

ANIMATION

Ar/ Y (2) P/G S 1:28

/y/ LL (2) P/G S 2:00

DRAMATIC

The Thermometer S S 2:49

The Seesaw S E 3:02

CAMEO

/y/ Y P/G S :32

/y/ LL P/G S :41

The Clowns Subtract 14 S 1:05

Dance Freeze #1,3,12,14 HC S 2:00

PUPPET

The Use of 11 P/G 1:36

CONCENTRATION BOARD

=(not used)

SONG

Tengo Una Mufieca (Repeat) HC S 1:31

A Bit of a Beat (Repeat) E E 1:59

Hickory, Dickory, Dock
(Repeat) E E 1:43

La Luz Roja (Repeat) None S 2:20

Thomas, Thomas (Repeat) E E 1:45

FILM

Playing Baseball SC E 3:00
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SEGMENTS

PROGRAM 21

CONTENT
AREA

ANIMATION

/y/ HI (2) P/G
/y/ Y (Repeat) P/G
/y/ LL (Repeat)_ P/G

DRAMATIC

The Scale
The Scale Follow-up
Opposites

AMEO

/y/ HI = P/G
Dance Freeze #2,4,10 FIC

Adult Cameo #2 - (Repeat) -HC

Y_(yegua) P/G
LL (11ave) P/G
HI (hielo) P/G

S

S

E

= -:PUPPET

( -not used)

=CONCENTRATION BOARD

WLL/HI lyegua, llave,
hielo)

SONG

P/G

San Seraffn (Repeat -) HC
Shoeshine Charlie (Repeat) E

More Than One (Repeat) E
Juanetin, Juanete (Repeat -) S

The Jumping Bean (Repeat) E

FILM

The Puppeteer S

LANGUAGE TIME

2:00
:44

S 1:00

E 4:45
E :26

E :56

S :34

S- 1:30
S :16

S :53

s :49
S :49

-S

S =2 :11

E 1:33
E 2:00
S 1:30
E 1:17

E 3:30

=
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PROGRAM 22

SEGMENTS
CONTENT
AREA LANGUAGE TIME

ANIMATION

/0/ H (2) P/G 5 2:00

/C/ CH (2) P/G 5 2:00

DRAMATIC

Who Did It? E E 4:54-

CAMEO

/0/ H P/G S :34

/6/ CH = P/G S 1:04

Playing Marbles M S 1:13

Missing Addend M S 1:36

Dance Freeze #6,7 HC S 1:00
Child Cameo #4 - (Repeat) HC S :05

-PUPPET

Who Is Nacho? HC S _1138

=CONCENTRATION- BOARD

_ (not used)

SONG

Cinco Elefantitos (Repeat) fli S 1:55

Stand Everybody (Repeat) S E 1:27

The World Is Round (Repeat) S E 1:44

The Busy Bees (Repeat) E E 1:08

The Hokey Pokey (Repeat) None E 2:02

FILM

Who Am I? SC E 2:59



322

SEGMENTS

ANIMATION

PROGRAM 23

CONTENT
AREA

-/s/ Z (2) P/G
/0/ H (Repeat) = P/G

ta/ CH (Repeat) = P/G

DRAMATIC

The Doctor's Office
The Census Taker Sp

CAMEO

=s/-Z

E,6116,4 the Patteri'L M
Dan Ce Freeze;#5,B;134_14- HC
Adult_ Cameo #1- - ,(Repeat=)_ -HC

CaradO-4#6 - (Repeat=) HC

PPET

e Barbecue

-- CONCENTRATION -BOARD

-_(not used)

HC

SONG

La= Vlbora (Repeat) HC-

If You're Happy (Repeat) SC

Manzanita Roja (Repeat) S_ p & E

Sea Chanty (Repeat) E

-The Bus (Repeat) None

LM

Professions

LANGUAGE TIME

S

S

S

S

S

S

S

S

2:00
1:00
1:00

2 :43

2 :53

:49

-_ :44

-2tao

:20

:25

E 2:19

S 1:30
2:11

E/S 1:44
1:30
1:22

2:57

---4



v,=
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=
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PROGRAM 24

CONTENT

SEGMENTS AREA LANGUAGE TIME

ANIMATION

/s/ C (2) = P/G S 2:00
/s/ S (Repeat) P/G S 1:00
/s/ Z (Repeat) P /G- S 1:00

DRAMATIC

Frankie Flies South

CAMEO

SC

/s/ c = P/G-

Missing 6, 4, 9 = M

Adult Cameo #3 -
(Repeat) HC

Child- Cameo #3, 9- (Repeat) HC

S (sapo) P/G
Z (zorra) P/G
C (cebra) P/G

:PUPPET

_ ,_7(not used)-

CONCENTRATION BOARD

S/Z/C =(sapo, zorra, cebra) ,P/G

SONG

Bit of a Beat (Repeat)
Can You Do? (Repeat) S & E
Luke the Cook (Repeat)
B/V Song (Repeat)
La Luz Roja (Repeat) None

FILM

Mexico City (Shopping) HC

E/S 3 :45

:42
1:10

:25
= S :10

_S :45
:49

S -:45

,S

E

139

1:59
2:30
2:20
2:07
2:20

3:00



PROGRAM 25

CONTENT
SEGMENTS AREA LANGUAGE TIME

ANIMATION

/fi/ if (2) P/G 2:00
/r/ R (2) P/G S 2:00

DRAMATIC

The Mystery Box 2:46
Before and After 3:24
Power- S E 2:05

-CAMEO

/r/ R
Missing 10, 14, 18
Dance Freeze 44,10

==PUPPET

S

54

52-

1 :02

1:00

nglish or Spanish HC = E/S 1:20

CONCENTRATION BOARD

-(not used)

SONG

ickory, Dickory, Dock
(Repeat)

Juanetin Juanete (Repeat)
Maw and Paw (Repeat)

More Than One (Repeat)

-F=ILM

Sounds

E-
E

1:43

1:30
1:37
2 :00

3 :10



DRAMATIC

The Short and the Tall
Who's Taller

I f You're Happy (Repeat) SC5 E_ = 2:11

San Serafin (Repeat) HC S 2:11----

-._-
-.,_-- Cinco Elefantitos (Repeat) M -S 1:55

Sea Chanty (Repéat E E 1:30,
FILM

The Painter 2:40
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SEGMENTS

ANIMATION

PROGRAM 27

CONTENT
AREA LANGUAGE TIME

/h/ X (2) P/G S 1:24
/h/ J (Repeat) P/G S 1:00
/h/ (.7 (Repeat) PIG S 1:00

DRAMATIC

The Molcajete HC

CAMEO

/h/ X P/G
Dance Freeze 13,15 HC
Child Cameo #6 (Repbat) HC
J (jaula) PIG
X (Texas) P/G
G (general) PIG

PUPPET

S 4:05

S

S

S

S

S

S

:30

1:30
:25

:41

:55

50

Look Alikes 2:10

NCENTRATION BOARD--

J/X/G (jaula, ToXas, gdhe -P-G

ONG

:3

La-Luz,Roja
Stan&-Everybody-_ -(- Repeat) S

Ltike the Cook (Repeat) , __E_:

The World It Round --(Repeat) S-

B/V Song (Repeat)--, E_

2:20
1:27

2:20
E 1:44

2:07

The Neighborhood S E 2:30



_,

PROGRAM 28

CONTENT

SEGMENTS AREA LANGUAGE

327

TIME

ANIMATION

As/ X (2) P/G S 1:52

/ii/ ET (Repeat) P/G S 1:00

In R (Repeat) P/G S 1:00

DRAMATIC

Irregular Plurals 1:15

The Cake =M S= 3 :25

CAMEO

Dividing into Thirds M S 1:00

Telling Time M = a S 1:10

/ks/ = PIG S :30

Measuring in Inches M S 35

Adult Cameo #2,3,4 = (Repeat) HC S :68

Dance Freeze #9,15 ..----, HC = S 1:00

PUPPET

The Correct Time S S- 1:45

CONCENTRATION BOARD

:(not used)

SONG ,

Naricita, Naricita (Repeat) S S 1:31

Tengo una Muiieca (Repeat) HC S 1:31

Can You Do? (Repeat) S & E E 2:30

Sea Chanty (Repeat) E E 1:30

More Than One (Repeat) E E 2:00

FILM

Mexico City (Field Trip) =IC 3:00



PROGRAM 29

CONTENT
SEGMENTS AREA LANGUAGE TIME

ANIMATION

/w/ W (2) P/G 1:18

/w/ HU- (2) P/G S 1:48

DRAMATIC

The Garbage Cans E 2:45

It's Nightime S 3:15

CAMEO

/W/W PIG S :30

/w/ HU P/G :30

Dance_ Freeze #3,15 =
-HC 1:00

W (Willy) P/G S :42

= HU (hueso) PIG :54

PUPPET

The Turtl6 S E 2:20

CONCENTRATION BOARD

W /HU= hueso) :25

SONG

If You' re Happy (Repeat) SC E 2:11

-Juanetin, Juanete ( Repeat) S S 1:30

Manzanitd Roja (Repeat)- Sp & E E/S 1:44

Maw and PaW (Repeat) E 1:37

B/V Song (Repeat) E 2:07

FILM_

The- Weather E 3:00



PROGRAM 30

CONTENT

329

SEGMENTS AREA LANGUAGE TIME

ANIMATION

/i/ Y (2) P/G S 1:38

DRAMATIC

Measuring 2:50

Looking At E 1:45

CAMEO

Camera Card - Measuring M S :15
/i/ Y P/G S = :30
Measuring M S 2:12
I (imAn) = P/G S :48
Y (maguey) PIG S :45

-_PUPPET

Mista'cen Identity SC S 2:30

CONCENTRATION BOARD

I/Y (img,n, maguey) = P/G S :20

SONG

The World Is Round (Repeat) =S - 1:44

La Luz Roja (Repeat) None 2:20

Shoeshine Charlie- (Repeat) E 1:33

A Bit of a Beat (Repeat) E 1:59

More Than One (Repeat) E 2:00

Juego Limpio (Repeat) HC S= 1:30

FILM

Flying a Kite M E j 2:30
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OUTLINE OF INSTRUCTIONAL OBJECTIVES

The content of CARRASCOLENDAS is determined by the
instructional objectives written by the Curriculum Staff of the
project. Objectives are written individually in terms of speci-
fic behaviors. The same objectives were specified for the third
year series as for the second year series. An outline of the
topics covered by the objectives is presented below.

The objectives are divided into seven areas: Spanish
Language Skills, Phoneme/Grapheme Relationships, and Math, which
are treated exclusively in Spanibh; Science, History and Culture,
and Self Concept, which are treated in either Spanish or English,
and English Language Skills, which are treated exclusively in
English.

I. Spanish Language Skills

A. Emvironmental vocabulary

1. Vehicles
2. Tools
3. Weddings
4. Time devices
5. Meal times
6. Fires
7. Illness
8. Workers and their products
9. Parts of a house

10. House furniture
11. Constructing a house
12. Farm
13. Animals and feed
14. Holidays

a. Names
b. Meaning
c. Symbols



5. Asi

6. Traje

7. Gis
8. Regla
9. Mucho

10. Sorpresa
11. Adrede
12. Fuerte
13. Fuimos
14. Afuera
15. Nadie
16. Sefior

17.- Animal
18. Piedra
19. Cuatro

C. Opposites

1. Singing a song
2. Naming qualities

II. Phoneme/Grapheme Relationships
=

AT Involving one phoneme and one grapheme which occur
initially

1. /a/ A
2. /e/ E
3. /0/0
4. /u/ U
5. /m/ M

348

TEST QUESTIONS: SPANISH

All questions used in the Spanish test during the third
year evaluation of CARRASCOLENDAS are shown below. Each test
question was administered in an oral interview with individual
children. Field agents scored the child's response to each
question on the test instrument. The format of the test
instrument is in Appendix E.

The test questions are listed in the order in which they
were administered for the pretest. The same items were included
in the post-test although they appeared in a different order.

For reference purposes, each question provides addi-
tional information. Visual aids are enclosed in parentheses,
and the preferred correct response is underscored where appli-
cable. The content area being tested and an abbreviated version
of the instructional objective(s) are listed. Also provided are
the program(s) which treats the objective, the segment title,
the method of presenta.:ion, and the length of each segtent. The
number of repetitions cf segments within the same program is
indicated in parentheses after the segment title.

CARRASCOLENDAS-Spanish-Content-Areas



1. /r/ R
2. gly R

C. Involving one phoneme and two or more graphic
tions

1. /rr/ R (initial position), RR
2. /b/ B, V
3. /k/ C (preceding a, o, u, or a consonant)

(preceding e or i), K (in words of foreign
4. /g/ G (preceding a, o, r, 1, or u + a, o,

GU (preceding e or i)
5. /y/ LL, Y (except in isolation or in final position),

HI (preceding a vowel in initial position)
6. /s/ S, Z, C (preceding e or i)
7. /H/ J, G (greceding-e or i), X (in certain words)
8. /w /'W (in words of foreign extraction), HU (preceding

a vowel in initial position)
9. /i/ I, Y (in isolation or-final position)

representa-

QU
extraction)

or consonant),

. Grapheme /0/ H

E. Involving two phonemes

1. /gw/ GU
/ks/ X

F. Reading

1.

2.

3.

Syllables
Words
Sentences

2. LCugl es to diFeccicin?

SELF CONCEPT - states where he lives
Program 24 - Frankie Flies South

iclug idiomas hablas?

SELF CONCEPT - states what languages he speaks
Program 8 - I Forgot

24 - Frankie Flies South

4. LEn que cuarto se barla este nifio?

(el cuarto de barlo, la recAmara,

la cocina)

la sala,

SPANISH - points to places in the house
Program 8 - Rooms of the House

5. LEn qug cuarto duerme este nifio?
(el cuarto de bafio, la recgmara, la sala,
la cocina)

SPANISH - points to places in house

349 =_

DRAMATIC
3 :45

PUPPET
1:52

DRAMATIC
3:45

DRAMATIC
3:42

11,011,0...11.MTAI1
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III. Math

A. Sets

1. Comparing and identifying

a. More
b. Less
c. Greater number of_objects
d. Fewer number of objects

2. Matching sets and numerals

3. Matching in one-to-one correspondence
4. Recognizing equivalent and non-equivalent sets
5. Giving the numeral of a given set
6. Writing-the numeral of a set-

7. Gathering amount of objects to match a given numeral

B. Counting

1. By tens to 100
2. By ones to 100
3. Identifying the= number of tens

units in a number
4. Providing numbers

and the number of

a. Before and after a given number
b. Between two other numbers

5. Providing missing numbers on a number line

6. Following nuMbered dots
7. Pointing to first, second, or third
8. Identifying numbers as =less than or more than a

given number

C. Terms and Skills

1. Recognizing symbols

a. Answer box
b. Plus_

c. Minus
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d. Equals
e. Is greater than
f. Is less than

2. Adding and subtracting

a. Finding the sum of two numbers
b. Finding the difference of two numbers
c. Providing the missing addend
d. Identifying addends

3. Identifying a mathematical- statement as right or wrong
4. Finding odd and even numbers on a number line
5. Composing and solving a problem

a. Addition
b. Subtraction

D. Related skills

1. Using coins

a. Grouping and adding coins of 100, 50, and 10
=

b. Giving equivalent values of coins
c. Adding the price of two articles
d. Determining change

2. Telling time

-a. Identifying the hour on a clock
b. Placing the hour hand on a given time

Fractions

a. Dividing into halves (paper coloring)
b. Coloring one-half =of shapes
c. Coloring one-third of shapes

4. Measuring

a. Using simple rulers and blocks
b. Using centimeters or inches
c. Using cups and quarts for liquids



.4
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IV. Science

A. Skills

1. Identifying life cycles and verbalizing their stages

a. Frog
b. Silk worm
c. Butterfly
d. Man
e. Ant

2. Ordering pictures and verbalizing the process of
making

a. Honey
-b.= Paper -

-c. Houses
d. Glass
e. Tortillas

=

f. Bread
g. Pottery

=
=

3. Making a map including items from the child's

a. Own room
b. Neighborhood
C. Home

I-= d. School
e.- Town

4. Labeling directions on a map
5. Understanding directional words

a: Left, right
b. Upper, lower
c. Above, below
d. In the middle of
e. Forward, backward
f. To the side, side to side, back to back
g. On the line
h. Inside, in the corner of the square
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6. Measuring gravity
7. Using a scale
8. Using measuring devices

a. Thermometer
b. Scale
c. Ruler
d. Cup

9. Demonstrating the principle of night as earth shadow
10. Demonstrating how the thermometer works
11. Using the senses to reach a conclusion

B. Environments and their components

1. Identifying workers
=

a. Frogman
b. Baker
c. Potter-
d. Farmer
e. Factory worker
f. Circus performer
41.- Construction worker_

2. Identifying environments=

a. Underwater
b. Beach -

C. Farm
d. Circus

3. Providing characteristics of minerals and man-
made- materials

a- Glass
b. Iron
`a. Wood'

=d. -Rodk

4. Identifying sounds



Airport
Hospital
Zoo
Stadium
Dock
Street
Farm
Restaurant
Prairie, woods
Construction site

5. Verbalizing the function of man-made inventions

Identifying modern machines based on simple machines

7.- Magnets_

a. Identifying objects with magnetic properties
b. Identifying size and shape of objects With

magnetic properties
C. Demonstrating a method for-- = =determining relative

strength
d. Demonstrating force of one-upon another_
e. Naming three ways in which magnets are useful

to- man

f. Identifying the earth as a huge magnet

a. Naming three sources
b. Demonstrating two sources-



9. Identifying ways of transportation useful to man

10. Homes

Talking about different types of man-made homes
as they suit their environments
Identifying different types of animal homes as

they suit their environments

Identifying different types
Pointing out means of defense
Pointing out particular characteristics

ase-r-v



V. History and Culture

A. Culture

1. Songs, rhymes, riddles
2. Games, dances
3. Legends, myths, fork tales
4. Characteristics of Mexican-American socio-

cultural elements

2. U. S. history influenced by Spanish, Mexican, and
Mexican-American elements =

a. Personalities
b. Events --

Texan features of Hispanic and Mexican heritage

1. Government
2. Foundingcities
3. Place names
4. Architecture
5. Word borrowings
6. Cattle and mining industries
7. Food
8. Celebrations
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VI. Self= Concept

A. Self---

1. Recognizing self as -an American of Mexican descent
2. Recognizing ability to speak Spanish and English
3. Recognizing self as being like and different from

others
4.. Offering multiple solutions to problems
5. Demonstrating deferment of gratification
6. Recognizing the need to check facts
7. -Identifyincr, suitable ways to express emotions

a. Anger
b. Hate
c. Feat-
d. LOve_
e. _Jealousy

Perforrling varied activities as a change of pace

-a. = Work-
'Play

:o:.
-d-. Entertainment

. Demonstrating Tabil=ity to-state

Name
=Address= = _

c, -==Parent -s' names
d: :Age

10. Identifying distinctive items of Mexican-American
customs and life style

B. Self and others--

1. -Working as a member of a group toward= a common goal

a. Taking turns using tools or materials
b. Being responsible for a specific job
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c. Accepting that work must be shared
d. Listening to ideas of others and accepting

different points of view

2. Recognizing dependence upon others and dependence

of others upon him
3. Sharing possessions

VII. English Language Skills

-A. Syntax

1.- Present progressive tense
2. Negative use of anything
3. _Placement of adjectives
4. Must in statements of necssity
5. Questions beginning with= does

6. Doesn't in negative sentences
7. Future tense

B. Morphology

C -.=

1. Irregular adjectives, domparative-and superlative
forms

2. Irregular plurals
3. Regular adjectives, superlative forms with -est
4._ -Irregular verbs, past tense
5. Possesgive adjectives (adjectival prbnouns)

6. Present tense verb forms in agreement with subject,
verb to be and third person singular present tense
of other verbs

7. Present perfect tense
B. Distinction between comparative and superlative

Phonology: contrasting sounds

1. /a/, /a/

2. /z /, /s/
3. /1.1/, /u/
4. /e/, /e/
5. 7T/, /i/
6. /b/, /v/
7. /a/, /o/



Next to
Between
ClOse by
On the other
Over
Under
Around
Through

5. Personal pronoun agreement
subject kJsition

6. VTerb= to throw away

7. Indefinite article before nouns indicating
)!ession

8. -Article an
9. Expression to get embarrassed

10. On/in



a. Indicating position of contact

b. Indicating position inside certain vehicles
c. Use of in indicating position inside a car

11. Verb to turn on
12. Possessive pronoun mine in reference to plural

antecedent
13. Use of look at rather than see

a. Response to question
b. Command

345



TEST QUESTIONS: ENGLISH
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8. LA quien vas a ver cuando esters muy enfermo(a)?
doctor

SPANISH - uses terms regarding sickness
Program 23 - The Doctor's Office IT=

9. LCOmo es este nino, alto o bajo?
bajo

SPANISH - names qualities (alto-bajo)
Program 26 - Who's Taller

. Pinta un tercio de la pelota.
(pelota dividida en tercios)

MATH - colors 1/3 of different shapes
Program 28 - Dividing into Thirds

The Cake

tQue torma-tiene-Una tortilla?
_

ciroulo

HISTORY-ANDCULT URE- verbalites important
characteristics-of Mexican-American socio-
cultural elements_ such as food, meals;
identifies Texas features of Hispanic and
Mexican heritage such as food

Program 11 - Making_Tortillas

Dime el nombre de una persona o de un animal que
necesita qUe tx1 le ayudes.

SELF CONCEPT - names person or
depends on him

Program 4 - Agapito Learns La

11 - I ing Tortillas

Chato el Pato

animal who

Raspa

DRAMATIC
2:43

DRAMATIC
3:25

DRAMATIC
1:00

DRAMATIC
3:25_

DRAMATIC
3:02

DRAMATIC
4:15

DRAMATIC
3:02

DRAMATIC
3:07
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13. LCuAl de estas tres cosas empieza con el sonido /e/?
(escoba, iglesia, caballo)

PHONEME/GRAPHEME - answers question correctly
Program 2 - /e/ E. (2) ANIMATION

2:02
/e/ E CAMEO

:56

3 - /e/ E ANIMATION
1:01

4 - /e/ E ANIMATION
1:01

14. LCuAl de estas tres cosas empieza con el sonido /t/?
(tigre, iglesia, perro)

PHONEME/GRAPHEME - answers uestion correctly
Program 8 - /t/ T (2) = ANIMATION

2:00
/t/ T = CAMEO

55
9 - /t/ T ANIMATION

1 -00

11 - /t/ T ANIMATION
1:00

- 4CuAl de eStas-tres-CosaS:=4Mpieza-con:e= sonido /s /.
=

I(zapat-o-s, flores4 jabonY-=

PHONEME/GRAPHEME answers = question correctly

P_ rogram 23 - /s/ Z (2 -) ANIMATION
2:00

/s/ Z CAMEO

24 - /s/ Z ANIMATION
1:00

/s/ Z CONCENTRATION BOARD
:3 -9



Te voy a decivuna adivinanza, a ver si la sabes:
vieja larga y seca que le escurre la manteca.
LQue es? una vela

HISTORY AND CULTURE - recites one riddle
Program 5 - Riddles Without Answers

6 - Riddles

Programs 5, 7, 17, 21, 28 - Adult Cameo

Programs 5, 12 - Child Cameo

Programs 7, 12,_ 19, 26 - Dance Freeze

-17. on lo_s= di ujos en dos conjuntos.
(3 osos grandes, -2 osos chicos)

DRAMATIC
1:16

DRAMATIC
3:45

CAMEO
1:20

CAMEO
:10

CAMEO
2:00

MATH - =compares two sets of- objects,
sets in one-to-one correspondence

Program 1 - The Set-'Concept CAMEO
1:09

3 - Selecting Sets

-
/Cual conjunto tiene -mas?

-_- -(3- oge-S-i--grandet,---2 =-os-os_-Chicos--)

MATH - compares two sets of objects
which one has more

Program 1 - The Set Concept -

MATH - recognizes body parts
Program 8 Body Parts



20. Haz una linea de un punto al otro.
(boat - numbered dots 1 - 10)

MATH - follows numbered dots on a page
Program 10 - Numbered Dots - Top

(s 1 u t

PHONEME/GRAPHEME recognizes
representing phoneme /t/

Program - /t/ T (2) ANIMATION

T
2:00

/t/ CAMEO
:55

9 - /t/ T ANIMATION

11 7 /t/ ANIMATION?
1:00

PHONEME/GRAPHEME - recognizes grapheme QU
representing phoneme

Pro_ grimn 16 - /k/QU (2) ANIMATION
1:40

/k/ QU CAMEO

17 - /k/ C, K, CONCENTRATION BOARD
:114

ANIMATION
:50
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23. tCuAl de estas Tetras es la /g/?
(x g j c n)

PHONEME/GRAPHEME - recognizes grapheme G
representing phoneme /g/

Program 18 - /g / =G (2) ANIMATION

/g/ G

19 /g/ G

2:_02

CAMEO
:48

ANIMATION
1 :01

24. LCuAl tiene el mayor ntimero de objetos?
(7 manzanas, 4 plAtanos)

£= MATH - compares two sets and states which has the
rea ec

Program a-rin e CAMEO-

-CAMEO

vas intar un
tiene

clue tienexi

=S_ELF--CONCEPTz--shAte-SEVOrk

Program =9-_-- Whose:: ri:Tur IS It--?- = DRAMATIC
_

DRAMATIC
3=07-

13 - Chato el Pato

. Qtt eSte?
-madera--

SPANISH - identifies above
Programs 11, 17, 21, 25, 2 - Juanetin, Juanete SONG

7:30
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27. ICuAl se quiebra fAcilmente?
(piedra, madera, hierro, vidrio)

SPANISH - identifies above, poilits to correct item
when asked

SCIENCE - gives- characteristic of glass
Programs 11, 17, 21, 25, 29 - Juanetin, Juanete SONG

= 7:30

28-. Repite -
Ahora -vamos a jugar.

SPANISH - repeats oral model of word correctly
Program - All Programs (Most dramatic segments in

Spanish use word in content)-

29. Repite
=

ester-

ISTPANI sentence'

zntimbTe-t= four
ram-: =ro-=

e-- pelota-tuan

SCI =ENC

PUPP

o= se =avienta hacia arriba.

r ram

L_Q-ue le- =1---m-erc_nr-i-O *en un- ter-ro,-

Stbe

SCIENCE - nows o thermometer works
Program 23 - The Doctor's Office DR;MATIC

2:43
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32. 4CuA1 de estas cosas es diferente?
(botella, animal, foco)

SCIENCE - points to item which is different when
given several items of glass

Program 11, 17, 21, 25, 29 - Juanetin, Juanete SONG
7:30

. BSilame "La Raspa."

HISTORY AND CULTURE - -dances at least one dance
_ Program '4 - Agapito Learns La -Raspa DRAMATIC

=4:15

. 4CuAl dibujo es igual a la palAbra?
LLAVE - llave, vestido telefono

PHONEME/GRAPHEME - recognizes picture with initial
phoneme corresponding to initial grapheme of
printed word

Program 20 - /y/ LL (2 ) ANIMAT =ION=

2:00
CAMEO

41.

AN IMAT ION

1 : 00

-Y/LL /'iii CONCENTRATION BOARD
40

MAG BOARD

/y/ LL

21- /y/ -LL _

LL (Ilave)

4CuAl dibujo es iigual a la palabra?
MUNECA - muleca, sombrero, limOn

PHONEME/GRAPHEME - recognizes
phoneme corresponding to initial grapheme of
printed word .-

Program 6 - /m/ M (2)

picture with initial

/m/ M

7 - /m/ M

8 - /m/ M

:49

ANIMATION
2:00

CAMEO
:55

ANIMATION
1:00

ANIMATION
1:00



!==_
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36. LCugl dibujo es igual a la palabra?
ZAPATOS - zapatos, flores, jabOn

PHONEME/GRAPHEME, - recognizes= picture with initial

-phoneme corresponding to initial grapheme of
printed word

Program 23 - /z/ Z (2) ANIMATION
2:00

/z/ Z CAMEO
:49

24 - /z/ Z ANIMATION
1:00

S/C/Z CONCENTRATION BOARD
:39

Z (zorra) MG BOARD
:45

=37 LCu-1: dibuja-esi igual a_ _la- palabra?

--leche, --dlentes-

PHONEME/GRAPHEME - recognizes picture with initial
phoneme corresponding to initial grapheme of
printed word

Program 18 - /g/ G- (4) ANIMATION
2:02

/g/ G CAMEO
:48

19 - /g/ G ANIMATION
1:01

38. =Cdl dibujo es igual a La =palabra?-
VACA - vaca, hombre, oso

PHONEME/GRAPHEME - recognizes picture with initial
phoneme corresponding to initial grapheme of
printed word

Program 15 - /b/ V (2) ANIMATION=
2_00

= /b/ V CAMEO
1:11

B/V CONCENTRATION BOARD
:23

V (vaca) NAG BOARD
:50

-4r
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39. 4Cu41 nos dice ande estaMos?
(termometro, reloj, brujula, taza)

SPANISH - tells us where we are when shown above
items

Program 15 - The Compass PUPPET
1:50

40. 4Que es esto?
bruiula

SPANISH - identifies compass when shown
Program 15 - The CompasS

41. Haz-una_llnea delcada_coriginto al numeral con que va.
(5 pelotas,- 3 perros; 8 -sOmbrerds- 5, 3-, -8)

MATH - draws line matdhing sets and numerals
Program 4 - Matching Sets- and Numerals

42. Termina esto 0
0 G

PUPVIIT

1:50

CAMEO

:30

MATH --continues an established pattern
Program 23 - Follow the Pattern CAMEO_

:44

43. LCOmo se llama la tienda donde se compra carne?
carniceria

SPANISH - states name of store when shown pictures
of store and its wares

Program 12 - Carnicero, Carniceria= DRAMATIC
1:30

16 - Everybody Goes Shopping DRAMATIC
1:31

7-
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44. LQue es esto?
pinata

HISTORY AND CULTURE - verbalizes characteristics of
Mexican-American celebrations; identifies Texas
features of Hispanic-Mexican heritage-celebrations

Program 10 - The Pifiata DRAMATIC
2:35

45. LCOmo se le dice a las cascaras de huevo que tienen
confetti?
cascarones

HISTORY AND CULTURE -,states important character-
istics of- Mexican- American socio-cultural elements
such as celebrations

Program-3 - Cascarones DRAMATIC
2:23

4 - Si No Sabes, Pregunta PUPPET
2:17

= 46. LQue se hace con los cascarones?
se quiebran sobre-la cabema

HISTORY AND CULTURE - states important character-
- istics of Mexican-American socio-cultural elements
such as celebrations

Program 3 - Cascarones DRAMATIC
.= 2:23

4 - Si No Sabes, Pregunta PUPPET
2:17

=

4 . CAntame una de estas canciones en espariol--La Vieja
Ines, La Vibora de la Mar, San Serafin del Monte,
Juego Limpio, Tengo Una Mufieca

HISTORY AND CULTURE - sings a song in Spanish
Program - All programs with following songs: SONG

La Vieja Ines (5) 8:40
La Vibora de la Mar (5) 7:30
San Serafin del Monte (6) 13:06

Juego Limpio (5) 7:20
Tengo Una Mufieca (5) 7:35
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48. Completa: AEIOU, El burro
sabe m4s que to

HISTORY AND CULTURE - recites one rhyme authentic
and representative of Mexican-American culture

Programs 3, 4, 16 - Child Cameo #5 (3) CAMEO
:15

Programs 3, 18, 21, 25 - Dance Freeze (5) CAMEO
2:30

49. Haz una Linea de cada persona a la cosa que hace.
(carpintero - casa, panadero - pan, costurera -
vestido)

SPANISH - matches sets of pictures of producers
and products.

Program 13 - Everybody Goes Shopping DRAMATIC
1:31

23 - The Census Taker DRAMATIC
2:53

50. LCcimo se le dice a la persona que hace pan?
panadero

SPANISH -- identifies worker
Program 13 - Panadero/Panaderfa DRAMATIC

1:30
16 - Everybody Goes Shopping DRAMATIC

=

1:31
23 - The Census Taker DRAMATIC

2:53

51. LCon que letra se escribe zorra?
(zorra - z, c, s)

PHONEME/GRAPHEME - selects correct grapheme to
begin word

Program 23 - /s/ Z (2) ANIMATION
2:00

/s/ Z CAMEO
:49

24 - /s/ Z ANIMATION
1:00

S/Z/C CONCENTRATION BOARD
:39

7 (zebra) MAG BOARD
:45
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52. LCon que letra se escribe burro?
(burro - b, v)

PHONEME /GRAPHEME - selects correct grapheme to begin

word
Program 15 - /b/ B (2) ANIMATION

2:00
/b/ B CAMEO

:55

B/V CONCENTRATION BOARD
-:23

--B (burro) MAG BOARD
:47
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TEST QUESTIONS: ENGLISH

All questions used in the English test during the third
year evaluation of CARRASCOLENDAS are shown below. Each test
question was administered in an oral =interview with individual
children. Field agents scored the child's response to each
question on the test instrument. The format of the test
instrument is in Appendix E.

The test questions are listed in the order in which
they were administered for the pretest. The same items were
included in the post-test although they appeared in a different
order.

For reference_ purposes, each question provides addi-
tional information. Visual aids are enclosed in parentheses
and the preferred correct xespo: qe is underscored where appli-
dable. The content area being tested and an Abbreviated
version of= the instructional objective(s) are listed. Also
provided are-the program(s) which treats the objective, the
segment title, the method of presentation, and the length of
each segment. The number of repetitions of segments within
the same program is indicated in parentheses after the segment
title.

CARRASCOLENDAS English Content Areas

Self Concept
History and Culture
Language Skills
Science

1. What is your address?

SELF CONCEPT - states where he lives
Program 24 - Frankie Flies South =

=DRAMATIC
3:45

3



2. What are the names of your mother and father?

SELF CONCEPT - states who his parents are
Program 24 - Frankie Flies South

3. What languages do you speak?

363

DRAMATIC
3 :45

SELF CONCEPT - recognizes he can speak Spanish and

English
Program 24 - Frankie Flies South DRAMATIC

3:45

4. Look at these pictures. Where is the boy riding?

(boy riding on bus)

ENGLISH - uses on, indicating position inside
certain vehicles

Program 19 - In/On DRAMATIC
1:18

5. Where is the girl sitting?
(girl sitting on chair)

AENGLISH - uses on, indicating contact with upper
surface

Program 10 - The Magicians DRAMATIC
2:36

19 - In /On- DRAMATIC
1:18

6. Tell me where the boy-is.
(boy under table)

ENGLISH - verbalizes pc :tonal relationships:

under
Program 5 - -The Two Clowns DRAMATIC

3:02

Programs 5, 7, 16, 24, 28 - Can you do What
I Can Do? (5) SONG

12:30
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7. What do you do if you want to hear music on the radio?
(radio)

ENGLISH - uses turn on the . . .

Program 14 - The Radio

8. This is a picture of a mouse. In this picture,
there are two of them. There are two
(one mouse; two mice)

ENGLISH - provides irregular noun plural form
Programs 17, 21, 25, 28, 30 - More Than One

28 - Irregular Plurals

What is the difference between these two jars?
(one full jar; one empty jar)

DRAMATIC
3:06

SONG
10:00

DRAMATIC
1:15

ENGLISH - uses empty and full
Program 14 - Empty and Full PUPPET

3:15

10. This is = a rock. If we picked it up, it would be heavy.
This next rock would be heavier. If we pick up all
three rocks, this one would be =the (what?)
(three rocks of different sizes) heaviest

ENGLISH - forms the superlative of adjectives
Program 18 - Buying Shoes DRAMATIC

3:17
20 - The Seesaw DRAMATIC

3:02
26 - The Short and the Tall DRAMATIC

2:32

11. Does this g'.r1 have on a dress?
(girl) Yes, she does.

ENGLISH - understands a question with does
Program 25 - The Mystery Box DRAMATIC

2:46



12. Does this girl have on a raincoat?
(girl) No, she doesn't.

ENGLISH - .produces a negative use of does
Program 25 -.The Mystery Box

13. This man is in front of the boy. Where is the boy?

in back of him
(man in front of boy)

ENGLISH - answers with opposite
Program 16 - Front and Back

20 - The Seesaw

. What is in the suitcase? There isn't
anything
(empty suitcase)

ENGLISH - uses anything in a negative sentence
Program 29 - The Mystery-Box-

15. What is this?
(a pinata)

365

DRAMATIC
2:46

PUPPET
1:59

DRAMATIC
3:02

DRAMATIC
2:46

HISTORY AND CULTURE - identifies features of Hispanic
and Mexican heritage: celebrations

Program 10 - Making Piiiatas FILM
1:00

- The Piiiata DRAMATIC
:35

16. That are pifiatas used for?
parties, celebrations

HISTORY AND CULTURE - identifies Texan- features of
Hispanic and Mexican heritage: celebrations

Program 10 - Making Pifiatas FILM
3:00

- The Pifiata DRAMATIC
2:35
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17. Tell me the name of one of these men.
(photographs: Ishmael Soto - -potter; Porfirio Salinas- -
painter; Tony Urbano--puppeteer)

HISTORY AND CULTURE - identifies successful Mexican-
American by name

Program 13 - The Potter FILM
3:00

21 - The Puppeteer FILM
3:30

26 -'The Painter FILM
2:40

18. What is his job? We would call him
a

HISTORY AND CULTURE - ide-ntifies successful
Mexican-American by profession

SCIENCE - identifies different types of -wt -kers
Program 13 The Potter

21 - The Puppeteer

26 The Painter

19. Put these pictures in = =order to show how heney-is
made.
(flower, bee, beehive, 1 *neycomb , jar of honey)

SCIENCE - orders a set of Pictures
Program 18 - Making Honey

20. Tell me how honey is made.

SCIENCE verbalizes the process of making honey
Program 18 - Making Honey FILM

3:00

FILM
3:00
FILM
3:30
FILM
2 :40=

FILM
.3:00
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21. Tell me how the earth is like an orange.
round

SCIENCE = identifies the earth as being round
Program 16 - The Earth and the Orange DRAMATIC

3:35
Programs 16, 19, 22, 27, 30 - The World is

Round (5)

22. Tell me how to move a small boat in a pan of water.

SONG
8:40

SCIENCE - names sources of power helpful to man
Program 25 - Power DRAMATIC

205,

What are - fences fOt?-_

SCIENCE - verbalizes the function of man-made
inventions

Program 9 = The Fence PUPPET
= 2:21

4. What are bridges for?

SCIENCE - verbalAzes the_function of man-made
inventions

Program 17 - he Bridge

Put=these figures back to back.
(objects - two plastic human figures)

SC =IENCE - understands directional words
Program2 - The- Sack Race j

16 - Front and Back

26. Which one is on the left?

SCIENCE - understands directional words
Program =2 - The Sack Race

DRAMATIC
3:06

DRAMATIC
5:05=

PUPPET
1:59

DRAMATIC
5:05



27. Name four kinds of transportation.

SCIENCE - identifies different ways of traveling
and transportation

Program 3 - Transportation

Now we are going to say some words.
Repeat each word after me.
look/Luke

ENGLISH -- repeats contrasting sounds after an
oral model

Program 10 - Luke, the Cook Intro DRAMATIC
1:38

Programs 13, 17, 24, 27 -' Luke the Coo SONG
1140

ENGLISH - repeats contrasting sounds after an
oral model

Program 12 - A Bit =of A Beat -Intro DRAMATIC
1:16

Programs 16, 20, 24, 30 - A Bit of a Beat (5) SONG
5 -

9:55

-ENGLISH - repeats contrasting sounds aftez
model =

Programs 13,- 19, 24, 27, 29 - BAT Song = (5)

ENGLISH - produces a question using does
Program 25 - The Mystery Box
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32. POINT TO CHILD'S OWN SHOES.
Tell me, whose shoes are-these?
avoids mines

ENGLISH -uses mine with plural antecedent
(instead- of mines)

Program 22 - Who Did It? DRAMATIC
4:54

33. If you are going to cross the street and there's
a big puddle of water in =front of you, tell me
two ways you could -get across.

SCIENCE -- offers more than one solution to a

problem
Program 3, - TheTorn,,Pants, DRAMA

If = you are painting pictures -with a friend and he
wants to use the = red pa=int -when you are using
it, what should you do?

SCIENCE - takes turns using =materials ;-

Program 15 - Taking Turns DRAMATIC-
2:15

-35. If you feel angry or mad, would it be betterto
hit somebody or to clean up your room?

SCIENCE - identifies a suitable way of expressing
emotion

Program 4 - Anger and Hate

_Programs 7, 17, 23, _26, 29 - If You're

Happy (5) SONG
10:55

DRAMATIC
2:29



. -Barbecite_ is-,-a -word that was---;oxide a Spanish =word
whidh- we now- use =-:as_-_. an =English -- word. =-TelL _me-
another Spanish, word=_-_-thati---is- --now= used as '-an=-
English-- word.

HI_ STORY AND CULTURE - identifies Texan features of
Hispanic and Mexican heritage: word =borrowings

Program 23 - The = Barbecue PUPPET

_How _are-_f=you=tike.-
-=

-(childfrof -opp-oSite-=s_ek
in picture ? -_

m_a

-ared -er_=i ----:s o
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The "Whose Is It?" segment held the children's attention.

umber Responding-25

m was interesting and= held the children's
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"
3. "GU" sound was presented poorly; there was low interest.-

program interested the children in the basic parts of
arithmetic and the nature of problem solving.

The Science lesson on gravity held attention.

Animals, music, and counting hold interest best.

rogram 20

children were interested in

scussion s owe n eresti

e- pupils generally did un ers an

r=--
-on-=baseball

ro=gratit.-:-

ame=
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Program 25 Number Responding-26

1 The filnCon "Sounds" was especially gpod0

2. The "Mystery Box" fascinated the chi1dren

3. The children responded well to the vàcabulary presented
in this program.

4. "Juanetn, Juanete" was enjoye&

5. The children enjoyed the Science imiton power.

Program 26 Number Responding-27

1. The initial sounds presented in this program weregoàd.

2. The measurement segment was wellpresented.

3.. There wa much participation in "San Serafin."

4. The film on "The Painter" did not hold the-interest of
some children while others watched it attentiveLy.

Program 27 = Number Responding-25

1. The chi1den loved the =segment with Agapito and the hot
sauce.

2. The Self Concept segment was very applicable.

3. The "B-V" song is a class favorite.

4. Matching egments for initial consonant sot ids are good
reinforcement.

5. The feature on Mexico was good.

Program 28 Number Responding-17

1. The film did not hold interest.
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2. The children enjoyed "Naricita" and "Tengo Una Mu2ieca."

3. "Telling Time" segment really aided teaching ofthat
lesson in class.

4. The state-country concept was too advanced.

5. The English Language Skills were well presenteL.

Program 29 Number Responding-l2

1. "La Manzanita" is one of the favorite songs.

2. "The Weather" segment was very interesting.

. The dances and folk=songs are good representations of
"folk background" of different cultures. =

There was gooparticipation with initial sound presen-
tation.

The children-participated well in "If Youtre Happy."

rogram 30 Number Responding-8

"Measuring" was an interesting presentation.

Animatioti and amusing characters and situations appealed
to children and held their interest.

The Self Concept segment was a good idea but riot very
clear--the chiidren did not like Tacho.

Math with Herman was very effective.

The children were disappointed that the series was over.
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Orden [6] 1 Primero Grado: [7T1 Pri-mero
2 Segundo -= 2-Segundo: =

3 Jardin Infant-il

end



ENGLISH TEST [1:2]

CIRCLE ONE CIRCLE ONE

rder : _[6-]
2,- SecOnd-

-Grade= Level,:



City, state, and zip code:

PLEASE ANSWER THE EIGHT QUESTIONS BELOW:

1. Total school enrollment:

-special education
=otherl

e_:_c:atstoot _ a

e tdatZ6-- ce ion_
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CARRASCOLENDAS

TEACHER QUESTIONNAIRE

Please answer every question.

Mame

School

City & State* [1,2]

Grade Level or Position _ [3]

Number in Class [4]

1. What is the approximate-percentage of
the ethnic groups represented in your class?

Mexican-American -% [5] *
Black _% [6]
Anglo % [7]

--Other -7-t [3]
Total 100%

2. What percentage of the children in
your class speak Spanish? % [9]*

3. How-often does your class watch
-CARRASCOLENDAS?-(Check one)
[10,1 Every program

2------Twice a week
Onte =a week
Less than once -a -week
Never

.

iyou-iwatch,-theL_program

11. Do you conduct any class activities
about CARRASCOLENDAS before or after view-
ing the program?

(Check one) (Check one)
[20[19] 1 Always

2---Often-
1 Before only
2 ---After only

4either
3---Some of both3 Rarely

4 Never ---N

12. Usually, how do you explain7;e Spanish
segment6 to non=Spanish-speaking students?
(Check-one)
[21] 1 You explain in English

L__Aideor parent explains
_

3 Spanish-speaking student explains
e)cplanations are made--

5- No-non-Spanish-speakers are present

13. How often do you use the Teacher's
Guide? (Check one)
[22] = 1 Every program

rMost programs
3---Some programs
4--"Never
5--== have one

14. How-useful-is LLL Teacher's Guide?
(Check one

SefUL

o US6

ear _ ingu
elevision-programs hec one)

racketed numbers and asterisks are for
-c-ciding purposes only



19. Was the cultural and historical
oenefickal to your students? (Check
[32] 1.-___Very much

A little
=4 Not at all

20 Would you like to see the
next-year? (Check one)
[33-1_1--=-- --Yes

=2 No
opinion=

21.---_WoUld your like-to see- a zfollow-up pro=
grany-if-o-your= students-iat a=more advanced -
level?=-_(Check one)
[3411-_=:- -Ths

-277777ko- =

2 2---aty_s_te rtra 1 ,z--how-welldo__-you think-zthat
yOuri,Itudefit0=:-IikOICARRASCOLENDAST-(Check

- == =

-Very:much
= =2= Moderately

= little =

4 =Not dll _

23. o=,Sp-anish--Sp_eaking,,Children---ehgage,
in=the- °Sp_anisk_=and %or - English audience- = -
participation -SegtOnts_1;during-Ithe7= program?

-e-ckwon Ifec
SPANISH

series repeated

26. Do the Mexican-American children_in-your
class participate in class activitie's? -(Check
one)
[41] 1 Very much

=2 "Moderately
37---A little
47---Not-at all
5-77No Mexican-American children preSent

27. In general, how would you rate the= Mexi-
can-American childrees self resteem in your
classroom? -(Check one)
[42] 1 High, proud of his -Mexican,American

_heritage _

2 Medium, accepts his heritage
Low, embarrassed by his heritdgei

4 No awareness7 of difference between
7-"Meiciaan-AMerican heritage and any-

other = ethnic= =group
5-No_=Mexican=American children present

28. Do_ you think-that the- Mexican4tmeriCan
children s self =esteem- or- =pride zmaY benefit
from Watching -CARRASCOLENDAS? (Check ona-
[43] 1 Very inuch

-2'7-Moderately
3 = -A_tlittle-

Not-at all , --

.5:17119-iMeXican-American children pre-sent
e-MeXican,- ericanzehildrenwillang-

-contribute ex eriencesfromvtheimb
roun is-miss-lb-11Sr ettainiil
CAR SCOLEND ec ==7o-

rtici
resen

drticipat ion=iE
resen

exican= erican children speak_
more often,a er watch-

PLEASE--_WRITE ADDITIONAL-COMMENTS_ ON-_REVERSE
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PARENT ATTITUDE SURVEY

Buenos dias -(Buenas- tarde-s; -nochee). Habla_

(first -and- last-name). _- Estoy _trabaj_ando en un

proyecto para la Universidad- de Texas y estamos

-haciendo unos estudios en diferentes ciudades

Si me pernate unos minutos le quisiera hacer

-preguntas_.--- =_

-z -Good-L=inorizing (ciffernoon-, et,eni=n0 name

. = --war -In- _za ra---_

389

118-3_ 1.1C,

-otie the-



Muchas gracias por haberme ayudado,- pero tengo que

hablar con padres de nifios que yen televisiOn. Adi6s.

Thank you for your time, but I need to interview par-

ents whose chiZdren watch teZevision. Goodbye.

-___-_, z-Tiene_ hijosquei-ven---_el programa_ CARRASCOLENDAS en
= _-,-= . -r. : _ _ i

-1A=_-=es cuela -_o- en -la-- casa-Z -_El 15rograltia--c_omenz6-- en-b-ctubre

: -ye en _Tha- -est-ac-ion --_(nombre -de- la estac-i6n) a

thoraLY.-= --

Z' _LEN

sSC--OLEND

estianl

ne-ziti

es ti

ome= s

scho

-_school --



LCree que es importante tener un programa bilingue de

television para nitios de escuelas elementales?

391

Do you think it is important to have a bilingual tele-

vision program for primary school children?

Or- no ask why?

YES 151-
d not -answert-YE

Presents- _example=

anew

= confuse -c'



zQue' idioma quiere que sus hijos hablen?

What language do you want your children to speak?

[7]

xican rican culture

=c arw. -can- c



.Ha visto usted CARRASCOLENDAS alguna vez? (6Cugntas

one time

rn==_anot



LCSmo supo-del programa CARRASCOLENDAS?

How did you hear about CARRASCOLENDAS?

lit& a-21i

evlsiort



I

395

z Cugl es su opiniOn de CARRASCOLENDAS?

What is your opinion of CARRASCOLENDAS?

LIKE, because [12]

0 Did not answer LIKE

1- It is a good program

entertaining

lt uses Spanis

dren _to be= exposed to anish

ainme eac ing

tations
s ruc



zCugl es su opini6n de las oostumbres mexicanas que

--se presentan en los programas?

What do you think of the Mexican customs presented in

the series?

LIKE, be-cause-- [14]-

0 Did not answer LIKE

1 Good presentations

2 They_are familiar to child

rn

xican_ tic ure

authentic

3 Want chi o et away from Mexican-American customs

4= OthérJ
=

5 No opinion
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tLe gusta el espaiiol que se usa en los programas?

Do you like the Spanish used in the program?

[16) 1 NO

Yes

3= --Don't know; not sure

LLes ha ayudado 61 programa CARRASCOLENDAS a sus hijos

prender mej_or _el= espanol= -__o _el = ingles ?-

ten=---enougk

_Don'-t know-
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zQue cambios le gustaria que se hicieran en el programa?

What changes mould you Zike to see in the series?

[18] 1 Speak in Spanish more

2 Speak in English more

3= More Mexican-American talent

*4 More of:

=*

_-_,-
ut_atr-00=reeultadosiHOree= RASCOLENDA 4-cOnsegUi

tur_e = =for Mex=ican=Americans=

NO -effectt



tTieae algunos otros comentarios o sugerencias?

Do you have any other comments?

Please write comments one to a line and number them.

0 No Comments_

_INOTESE-= - INTERVIEW:_



2. What programs do you like to watch on TV? [5]

1 CARRASCOLENDAS 5 Local program:
2 Sesame Street 6 Cartoons

The Electric Company 7 O_ ther:

Misterogers I Neighborhood

3. Do you like to watch TV at school?

If YES [6] 0 Did =not= answer YES
methi e uca ional)

e inmen
o s



Have you heard of a TV show called CARRASCOLENDAS?

[13] 1 yes 2 no If NO, do not continue 1

10. Where do you watch CARRASCOLENDAS?
[14] 1 don't watch 2 home

If child does not watch CARRASCOLENDAS, do not continue

. Do you like CARRASCOLENDAS?

If YES [15] 0 Did not answer YES
1 I like songs
2 =I like characters
311 like films

like puppets-
ot anis and English- in a = program

tan
ex-1-tfa



1. Do you watch TV at home? [4] l_yes 2

What programs do you like to watch on TV? [5]

1_ = CARRASCOLENDAS 5 = Local-program:
2 Sesame Street 6 Cartoons

Electric Company 7 Other:
Misterogerst-Neighborhood

if _YES -[-_6,]= :0 =Did -not_-anstildr-=YES_=

=learn--Soniethifis(educational)
-erta nianma
o =r



9. Have you heard of a TV show called CARRASCOLENDAS?
[13] 2 no IIf NO, do not continue 1

10. Where do you watch CARRASCOLENDAS?
[14] 1 don -'t watch 2 home 3 school 4 both

403

f child does not watch CARRASCOLENDAS, do not continuel

.--_Do_ you like CARRASCOLENDAS?
YES- 115] 0 Did -not _answer YES

1 like- songs
2 -----I like,-oharacter-s
3- --I like films-_
4 I rlike_--pUppeta

5_-- --ancL -English in a program
(= entr_taining)-

n ers_-_ _a


